
LCFF Budget Overview for Parents

Local Educational Agency (LEA) Name: Sulphur Springs Union School District 

CDS Code: 19-65045

School Year: 2021 – 22

LEA contact information: Dr. Catherine Kawaguchi

School districts receive funding from different sources: state funds under the Local Control Funding 

Formula (LCFF), other state funds, local funds, and federal funds. LCFF funds include a base level of 

funding for all LEAs and extra funding - called "supplemental and concentration" grants - to LEAs based 

on the enrollment of high needs students (foster youth, English learners, and low-income students).

Budget Overview for the 2021 – 22 School Year

This chart shows the total general purpose revenue Sulphur Springs Union School District  expects to 

receive in the coming year from all sources.

The total revenue projected for Sulphur Springs Union School District  is $73,369,054.00, of which 

$49,658,418.00 is Local Control Funding Formula (LCFF), $6,380,561.00 is other state funds, 

$5,543,350.00 is local funds, and $11,786,725.00 is federal funds. Of the $49,658,418.00 in LCFF Funds, 

$4,743,962.00 is generated based on the enrollment of high needs students (foster youth, English 

learner, and low-income students).

LCFF supplemental & 
concentration grants, 

$4,743,962 , 6%

All Other LCFF funds, 
$44,914,456 , 61%

All other state funds, 
$6,380,561 , 9%

All local funds, 
$5,543,350 , 8%

All federal funds, 
$11,786,725 , 16%

Total LCFF Funds , 
49658418, 67%

Projected Revenue by Fund Source

 Page 1 of 4



LCFF Budget Overview for Parents

The LCFF gives school districts more flexibility in deciding how to use state funds. In exchange, school 

districts must work with parents, educators, students, and the community to develop a Local Control and 

Accountability Plan (LCAP) that shows how they will use these funds to serve students.

This chart provides a quick summary of how much Sulphur Springs Union School District  plans to spend 

for 2021 – 22. It shows how much of the total is tied to planned actions and services in the LCAP.

Sulphur Springs Union School District  plans to spend $66,703,429.00 for the 2021 – 22 school year. Of 

that amount, $38,041,692.00 is tied to actions/services in the LCAP and $28,661,737.00 is not included in 

the LCAP. The budgeted expenditures that are not included in the LCAP will be used for the following: 

General Fund budget expenditures not described in the LCAP include those costs of operations and 

general business expenses of the District as well as certain specialized programs. These expenditures 

include utilities, insurance (liability, auto, workers comp), postage, fuel, and transporation, Special 

Education (such as teachers and aides), regional Special Education programs, after-school programs, 

long-term debt obligations, District Administration, copier rentals, custodial supplies, retirement benefits 

(Golden Handshake and H&W), District and school office support, supplies, and equipment. Other 

expenditures not included in the LCAP are the Expanded Learning Opportunity Plan Grant and ESSER II 

and III. 

Increased or Improved Services for High Needs Students in the LCAP for the 2021 – 22 

School Year

Total Budgeted 
General Fund 
Expenditures, 
$66,703,429 

Total Budgeted 
Expenditures in 

the LCAP
$38,041,692 
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Budgeted Expenditures in the LCAP
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LCFF Budget Overview for Parents

In 2021 – 22, Sulphur Springs Union School District  is projecting it will receive $4,743,962.00 based on 

the enrollment of foster youth, English learner, and low-income students. Sulphur Springs Union School 

District  must describe how it intends to increase or improve services for high needs students in the LCAP. 

Sulphur Springs Union School District  plans to spend $4,760,209.00 towards meeting this requirement, 

as described in the LCAP.
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LCFF Budget Overview for Parents

Update on Increased or Improved Services for High Needs Students in 2020 – 21

This chart compares what Sulphur Springs Union School District  budgeted last year in the Learning 

Continuity Plan for actions and services that contribute to increasing or improving services for high needs 

students with what  Sulphur Springs Union School District  estimates it has spent on actions and services 

that contribute to increasing or improving services for high needs students in the current year.

In 2020 – 21, Sulphur Springs Union School District 's Learning Continuity Plan budgeted $2,987,214.00 

for planned actions to increase or improve services for high needs students. Sulphur Springs Union 

School District  actually spent $2,919,152.00 for actions to increase or improve services for high needs 

students in 2020 – 21. The difference between the budgeted and actual expenditures of $68,062.00 had 

the following impact on Sulphur Springs Union School District 's ability to increase or improve services for 

high needs students:

 

The District was unable to provide a summer academy targeting EL, foster, and homeless students due to 

the uncertainty that COVID-19 brought during the summer of 2020. 

$2,919,152 

$2,987,214 

$ 0 $ 500,000 $ 1,000,000 $ 1,500,000 $ 2,000,000 $ 2,500,000 $ 3,000,000 $ 3,500,000

Prior Year Expenditures: Increased or Improved Services for High Needs 
Students

Total Budgeted Expenditures for
High Needs Students in the
Learning Continuity Plan

Actual Expenditures for High
Needs Students in Learning
Continuity Plan
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100% Rf WeacheUV aUe aSSURSULaWeO\
aVVLgQed aQd fXOO\ cUedeQWLaOed

2019-20
100%

100% Rf facLOLWLeV LQ gRRd UeSaLU 2019-20
100%

100% Rf VWXdeQWV haYe VWaQdaUdV
aOLgQed PaWeULaOV

2019-20
100%

IQcUeaVe VWXdeQW aWWeQdaQce UaWe 2019-20
97%

DecUeaVe chURQLc abVeQWeeLVP UaWe 2019-20
7.9%

AnnXal USdaWe

The fRllRZing iV Whe lRcal edXcaWiRnal agenc\'V (LEA'V) anal\ViV Rf iWV gRalV, meaVXUable RXWcRmeV and acWiRnV and VeUYiceV fURm Whe 2019-20 LRcal CRnWURl and
AccRXnWabiliW\ Plan(LCAP).

GRaO 1
In order to continXe to strengthen stXdent engagement and inYolYement for all stXdents, inclXding loZ income, English Learners, and Foster YoXth, all
stXdents Zill learn from properl\ credentialed administrators and teachers in their aXthori]ed areas of instrXction Xtili]ing standards-aligned instrXctional
materials in safe school facilities that are in good repair. 

SWaWe and/RU LRcal PUiRUiWieV AddUeVVed b\ WhiV gRal:

State Priorities: 1. Basic; 5. PXpil engagement
Local Priorities: State Priorities: 1: Basic, 5 PXpil Engagement Local Priorities

Annual Measurable Outcomes
E[SecWed  AcWXal

 

 
100% of teachers are appropriatel\ assigned and fXll\ credentialed. 

  

 

 
100% of facilities are in good repair. 

  

 

 
100% of stXdents haYe standards aligned materials. 

  

 

 
The stXdent attendance rate Zas 95.89%

This is attribXted to stXdents being engaged in YirtXal learning dXe to the
pandemic.

  

 

 
There Zas a decrease in absenteeism rate to 9.1% from 9.7% in prior \ear. 

Actions / Services
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Goal 1, Action 1

Planned
AcWionV/SeUYiceV

BXdgeWed
E[pendiWXUeV

AcWXal
E[pendiWXUeV

FRU AcWLRQV/SeUYLceV QRW LQcOXded aV cRQWULbXWLQg WR
PeeWLQg IQcUeaVed RU IPSURYed SeUYLceV ReTXLUePeQW

StXdents to be SerYed: All

Location: All Schools

 RecrXit and retain highl\ qXalified staff.

$16,154,043 - LCFF - 1000-1999
Certificated Salaries
$4,655,545 - LCFF - 2000-2999 Classified
Salaries
$8,684,555 - LCFF - 3000-3999 Emplo\ee
Benefits
$1,459,523 - Other Local ReYenXes -
1000-1999 Certificated Salaries
$1,616,632 - Other Local ReYenXes -
2000-2999 Classified Salaries
$1,451,510 - Other Local ReYenXes -
3000-3999 Emplo\ee Benefits

$16,035,418 - LCFF - 1000-1999
Certificated Salaries
$4,459,777 - LCFF - 2000-2999 Classified
Salaries
$8,801,465 - LCFF - 3000-3999 Emplo\ee
Benefits
$1,405,263 - Other Local ReYenXes -
1000-1999 Certificated Salaries
$1,284,990 - Other Local ReYenXes -
2000-2999 Classified Salaries
$1,428,272 - Other Local ReYenXes -
3000-3999 Emplo\ee Benefits

Goal 1, Action 2

Planned
AcWionV/SeUYiceV

BXdgeWed
E[pendiWXUeV

AcWXal
E[pendiWXUeV

FRU AcWLRQV/SeUYLceV LQcOXded aV cRQWULbXWLQg WR PeeWLQg
IQcUeaVed RU IPSURYed SeUYLceV ReTXLUePeQW

StXdents to be SerYed: English Learners, Foster YoXth, LoZ
Income

Scope of SerYice: LEA-Zide

Location: All Schools

ProYide dedicated staff professional deYelopment time (three fXll
da\s) to disseminate district initiatiYes that sXpport targeted
sXbgroXps. TZo fXll da\s and foXr minimXm da\s for parent
engagement,  one da\ and fiYe minimXm da\s for teacher
planning time. 

$1,001,193 - LCFF - 1000-1999
Certificated Salaries
$212,954 - LCFF - 3000-3999 Emplo\ee
Benefits
$0 - LCFF - 4000-4999 Books and
SXpplies
$95,553 - LCFF - 5000-5999 SerYices and
Other Operating E[penses

$852,561 - LCFF - 1000-1999 Certificated
Salaries
$187,137 - LCFF - 3000-3999 Emplo\ee
Benefits
$0 - LCFF - 4000-4999 Books and
SXpplies
$0 - LCFF - 5000-5999 SerYices and Other
Operating E[penses

Goal 1, Action 3

Planned
AcWionV/SeUYiceV

BXdgeWed
E[pendiWXUeV

AcWXal
E[pendiWXUeV

FRU AcWLRQV/SeUYLceV QRW LQcOXded aV cRQWULbXWLQg WR
PeeWLQg IQcUeaVed RU IPSURYed SeUYLceV ReTXLUePeQW

StXdents to be SerYed: All

Location: All Schools

$0 - LCFF - 4000-4999 Books and
SXpplies
$134,000 - Other State ReYenXes - 4000-
4999 Books and SXpplies

$0 - LCFF - 4000-4999 Books and
SXpplies
$155,992 - Other State ReYenXes - 4000-
4999 Books and SXpplies
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ProYide cXrrent CA State approYed te[tbooks and materials in all
core sXbject areas. 

Goal 1, Action 4

Planned
AcWionV/SeUYiceV

BXdgeWed
E[pendiWXUeV

AcWXal
E[pendiWXUeV

FRU AcWLRQV/SeUYLceV QRW LQcOXded aV cRQWULbXWLQg WR
PeeWLQg IQcUeaVed RU IPSURYed SeUYLceV ReTXLUePeQW

StXdents to be SerYed: All

Location: All Schools

ProYide instrXctional materials to sXpport the edXcational
program.

$183,100 - LCFF - 4000-4999 Books and
SXpplies

$166,252 - LCFF - 4000-4999 Books and
SXpplies

Goal 1, Action 5

Planned
AcWionV/SeUYiceV

BXdgeWed
E[pendiWXUeV

AcWXal
E[pendiWXUeV

FRU AcWLRQV/SeUYLceV QRW LQcOXded aV cRQWULbXWLQg WR
PeeWLQg IQcUeaVed RU IPSURYed SeUYLceV ReTXLUePeQW

StXdents to be SerYed: All

Location: All Schools

 Implement district maintenance plan to repair and maintain
facilities and pla\ areas.

$451,019 - LCFF - 4000-4999 Books and
SXpplies
$915,965 - LCFF - 5000-5999 SerYices
and Other Operating E[penses

$392,488 - LCFF - 4000-4999 Books and
SXpplies
$687,814 - LCFF - 5000-5999 SerYices
and Other Operating E[penses
$31,222 - LCFF - 6000-6999 Capital
OXtla\

Goal 1, Action 6

Planned
AcWionV/SeUYiceV

BXdgeWed
E[pendiWXUeV

AcWXal
E[pendiWXUeV

FRU AcWLRQV/SeUYLceV QRW LQcOXded aV cRQWULbXWLQg WR
PeeWLQg IQcUeaVed RU IPSURYed SeUYLceV ReTXLUePeQW

StXdents to be SerYed: All

Location: All Schools

Maintain \ard sXperYisors at all sites and proYide \ard
sXperYisor safet\ training. 

$559,262 - LCFF - 2000-2999 Classified
Salaries
$48,879 - LCFF - 3000-3999 Emplo\ee
Benefits

$570,914 - LCFF - 2000-2999 Classified
Salaries
$57,291 - LCFF - 3000-3999 Emplo\ee
Benefits
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Goal 1, Action 7

Planned
AcWionV/SeUYiceV

BXdgeWed
E[pendiWXUeV

AcWXal
E[pendiWXUeV

FRU AcWLRQV/SeUYLceV QRW LQcOXded aV cRQWULbXWLQg WR
PeeWLQg IQcUeaVed RU IPSURYed SeUYLceV ReTXLUePeQW

StXdents to be SerYed: All

Location: All Schools

CondXct annXal safet\ drills at all school sites and District Office.

$0 $0

Goal 1, Action 8

Planned
AcWionV/SeUYiceV

BXdgeWed
E[pendiWXUeV

AcWXal
E[pendiWXUeV

FRU AcWLRQV/SeUYLceV LQcOXded aV cRQWULbXWLQg WR PeeWLQg
IQcUeaVed RU IPSURYed SeUYLceV ReTXLUePeQW

StXdents to be SerYed: English Learners, Foster YoXth, LoZ
Income

Scope of SerYice: LEA-Zide

Location: All Schools

ProactiYel\ engage families and regXlarl\ monitor attendance of
all stXdents, especiall\ XndXplicated stXdent popXlation, and
proYide site base and District Zide incentiYes like banners,
certificates and special assemblies to increase attendance and
sXpport learning. 

$5,639 - LCFF - 4000-4999 Books and
SXpplies
$29,200 - LCFF - 5000-5999 SerYices and
Other Operating E[penses
$2,263 - Other Local ReYenXes - 4000-
4999 Books and SXpplies

$243 - LCFF - 4000-4999 Books and
SXpplies
$29,200 - LCFF - 5000-5999 SerYices and
Other Operating E[penses
$382 - Other Local ReYenXes - 4000-4999
Books and SXpplies

Goal 1, Action 9

Planned
AcWionV/SeUYiceV

BXdgeWed
E[pendiWXUeV

AcWXal
E[pendiWXUeV

FRU AcWLRQV/SeUYLceV LQcOXded aV cRQWULbXWLQg WR PeeWLQg
IQcUeaVed RU IPSURYed SeUYLceV ReTXLUePeQW

StXdents to be SerYed: English Learners, Foster YoXth, LoZ
Income

Scope of SerYice: LEA-Zide

$123,475 - LCFF - 5000-5999 SerYices
and Other Operating E[penses
$3,779 - Federal ReYenXes - Title I - 5000-
5999 SerYices and Other Operating
E[penses
$182 - Federal ReYenXes - Title I - 7000-
7499 Other

$129,675 - LCFF - 5000-5999 SerYices
and Other Operating E[penses
$5,216 - Federal ReYenXes - Title I - 5000-
5999 SerYices and Other Operating
E[penses
$410 - Federal ReYenXes - Title I - 7000-
7499 Other
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Location: All Schools

ProYide transportation to and from school for XndXplicated
stXdent popXlation liYing oXtside the alloZable ]one to Zalk to
school. 

GRaO AQaO\VLV
A deVcUiSWiRn Rf hRZ fXndV bXdgeWed fRU AcWiRnV/SeUYiceV WhaW ZeUe nRW imSlemenWed ZeUe XVed WR VXSSRUW VWXdenWV, familieV, WeacheUV, and VWaff.

TKe 9 acWLRQV VXSSRUWed WKe JRaO Rf aOO VWXdeQWV OeaUQLQJ fURP SURSeUO\ cUedeQWLaOed adPLQLVWUaWRUV aQd WeacKeUV LQ
WKeLU aXWKRUL]ed aUea Rf LQVWUXcWLRQ, KaYLQJ acceVV aQd XWLOL]LQJ VWaQdaUdV aOLJQed LQVWUXcWLRQaO PaWeULaOV LQ Vafe VcKRRO
facLOLWLeV WKaW aUe LQ JRRd UeSaLU. AOO 9 acWLRQV ZeUe PRVWO\ cRPSOeWed dXULQJ WKe 2019-20 VcKRRO \eaU. SLQce WKe VcKRRO
\eaU Kad WR be cORVed dXe WR COVID-19, VRPe Rf WKe acWLRQV ZeUe SaUWLaOO\ cRPSOeWed, VXcK aV LPSOePeQWaWLRQ Rf
VafeW\ dULOOV. AQ aUea Rf cRQWLQXed fRcXV LV ZLWK PRQLWRULQJ cKURQLc abVeQWeeLVP UaWe fRU aOO VWXdeQWV, eVSecLaOO\ fRU
XQdXSOLcaWed aQd WKRVe aW-ULVN VWXdeQWV. SLQce WKe DLVWULcW SXUcKaVed WKe AWWeQWLRQ WR AWWeQdaQce PURJUaP, LW KaV
JUeaWO\ aVVLVWed VWaff aQd faPLOLeV WR fRcXV RQ VXSSRUWLQJ VWXdeQWV WR cRPe daLO\ aQd RQ WLPe WR VcKRRO, aQd aVVLVW ZLWK
LQWeUYeQWLRQV ZKeUe Qeeded WR VXSSRUW¬VWXdeQWV ZKR Pa\ be aW-ULVN.¬TKe 9 acWLRQV VXSSRUWed WKe JRaO Rf aOO VWXdeQWV
OeaUQLQJ fURP SURSeUO\ cUedeQWLaOed adPLQLVWUaWRUV aQd WeacKeUV LQ WKeLU aXWKRUL]ed aUea Rf LQVWUXcWLRQ, KaYLQJ acceVV
aQd XWLOL]LQJ VWaQdaUdV aOLJQed LQVWUXcWLRQaO PaWeULaOV LQ Vafe VcKRRO facLOLWLeV WKaW aUe LQ JRRd UeSaLU. AQ aUea Rf
cRQWLQXed fRcXV LV ZLWK PRQLWRULQJ cKURQLc abVeQWeeLVP UaWe fRU aOO VWXdeQWV, eVSecLaOO\ fRU XQdXSOLcaWed aQd WKRVe aW-
ULVN VWXdeQWV.

A deVcUiSWiRn Rf Whe VXcceVVeV and challengeV in imSlemenWing Whe acWiRnV/VeUYiceV WR achieYe Whe gRal.

B\ KaYLQJ KLJK TXaOLW\ VWaff aQd ZeOO-WUaLQed WeacKeUV, VWXdeQWV ZeUe SURYLded aQ e[ceSWLRQaO edXcaWLRQ SURJUaP WKaW
VXSSRUWed aOO VWXdeQWV, eVSecLaOO\ ORZ LQcRPe, FRVWeU YRXWK, aQd EQJOLVK LeaUQeUV. EYeQ WKRXJK VcKRRO cORVXUeV
RccXUUed dXe WR COVID-19, WKe DLVWULcW LPSOePeQWed DLVWaQce LeaUQLQJ PURJUaP aW aOO QLQe VcKRRO VLWeV. AOO VWXdeQWV
Kad acceVV WR aQ LQVWUXcWLRQaO SURJUaP WR fXUWKeU VXSSRUW WKeLU OeaUQLQJ.¬SafeW\ dULOOV ZeUe cRQdXcWed RQ a UeJXOaU
baVLV fURP AXJXVW WR MaUcK 16, 2020 (VcKRRO cORVXUe RccXUUed dXe WR COVID-19), ZKLcK JUeaWO\ VXSSRUWed VWXdeQWV
aQd VWaff WR feeO Vafe aW VcKRRO aQd NQRZ ZKaW WR dR LQ WKe eYeQW Rf aQ ePeUJeQc\. TKe DLVWULcW cRQWLQXed WR SURYLde a
beKaYLRUaO VXSSRUW WeaP WR SaUWQeU ZLWK WeacKeUV WR SURYLde a cRQdXcWLYe OeaUQLQJ eQYLURQPeQW WKaW KaV VXSSRUWed
OeaUQLQJ LQ WKe cOaVVURRPV. PRVLWLYe beKaYLRU SURJUaPV aW aOO VcKRROV KaV cRQWLQXed WR SURYLde OeVV VXVSeQVLRQV aQd
VWXdeQWV beLQJ PRUe eQJaJed.TKe SRVLWLYe beKaYLRU SURJUaPV cRQWLQXed eYeQ ZLWK WKe VcKRRO cORVXUeV WR VXSSRUW aQd
LQcUeaVe VWXdeQW OeaUQLQJ.

GRaO 2
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IQcUeaVe Rf SPaUWeU BaOaQced
AVVeVVPeQW ELA VcRUeV LQ
SWaQdaUdV MeW aQd SWaQdaUdV
E[ceeded

2019-20
SBA ELA:

3rd Grade OYerall- 62%

4th Grade OYerall- 64%

5th Grade OYerall- 62%

6th Grade OYerall- 64%

All StXdents- 63%

African American- 55%

Asian- 83%

Filipino- 83%

Hispanic- 54%

TZo or More Races-76%

White- 73%

English Learners- 24%

Economicall\ DisadYantaged- 53%

StXdents Zith Disabilities- 24%

 

CAA ELA:

All StXdents 24%

Increase all stXdent achieYement b\ proYiding high qXalit\ instrXction and cXrricXlXm that promotes college and career readiness, Zith academic
interYentions and enrichments in place to foster stXdent sXccess. 

SWaWe and/RU LRcal PUiRUiWieV AddUeVVed b\ WhiV gRal:

State Priorities: 1. Basic; 2. Implementation of State Standards; 4. PXpil achieYement; 5. PXpil engagement; 7. CoXrse access; 8. Other pXpil oXtcomes
Local Priorities: State Priorities: 1. Basic; 2. Implementation of State Standards; 4. PXpil achieYement; 5. PXpil engagement; 7. CoXrse access; 8. Other pXpil
oXtcomes Local Priorities

Annual Measurable Outcomes
E[SecWed  AcWXal

 

 
DXe to the COVID -19 pandemic, SSUSD 2019-2020 SBA ELA data is as
folloZs:

3rd Grade OYerall- 60%

4th Grade OYerall- 58%

5th Grade OYerall- 63%

6th Grade OYerall- 58%

All StXdents- 60%

African American- 52%

Asian- 79%

Filipino- 83%

Hispanic- 52%

TZo or More Races-75%

White- 70%

English Learners- 19%

Economicall\ DisadYantaged- 51%

StXdents Zith Disabilities- 22%

 

CAA ELA:

All StXdents 22%
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IQcUeaVe Rf SPaUWeU BaOaQced/CAA
AVVeVVPeQW MaWh VcRUeV LQ
SWaQdaUdV MeW aQd SWaQdaUdV
E[ceeded

2019-20
SBA Math:

3rd Grade OYerall- 62%

4th Grade OYerall- 52%

5th Grade OYerall- 48%

6th Grade OYerall- 52%

All StXdents- 52%

African American- 38%

Asian-76%

Filipino-77%

Hispanic- 42%

TZo or More Races- 66%

White- 62%

English Learners-20%

Economicall\ DisadYantaged- 41%

StXdents Zith Disabilities- 16%

CAA Math:

All StXdents- 40%

IQcUeaVe Rf EQgOLVh LaQgXage
LeaUQeUV achLeYLQg EQgOLVh
PURfLcLeQc\

2019-20
44.1% of stXdents scored in the area
of Well DeYeloped (leYel 4) on the
2017-18 ELPAC.

47% of stXdents Zill score in the area
of Well DeYeloped (leYel 4) on the
2018-19 ELPAC.

100% of  teachers Zill continXe to
complete the SSUSD ELD Matri[ -
docXments CA ELD Standards that
ELs haYe mastered dXring the school
\ear.

IQcUeaVe SeUceQWage Rf RFEP
VWXdeQWV

2019-20
SSUSD has reclassified 133 stXdents,
Zhich represents an increase of

DXe to the COVID-19 pandemic, the SSUSD 2019-2020 SBA Math data is as
folloZs:

3rd Grade OYerall- 56%

4th Grade OYerall- 52%

5th Grade OYerall- 45%

6th Grade OYerall- 47%

All StXdents- 50%

African American- 39%

Asian-72%

Filipino-77%

Hispanic- 41%

TZo or More Races- 67%

White- 61%

English Learners-20%

Economicall\ DisadYantaged- 40%

StXdents Zith Disabilities- 17%

CAA Math:

All StXdents- 17%

  

 

 
16.4% of stXdents scored in the area of Well DeYeloped (leYel 4) on the
2018-19 ELPAC.

StXdents Zere Xnable to complete the 2019-20 sXmmatiYe ELPAC dXe to
COVID 19 crisis and school closXres.

100% of  teachers haYe completed the SSUSD ELD Matri[ Zhich docXments
CA ELD Standards that ELs haYe mastered dXring the school \ear.

  

 

 
SSUSD has reclassified 71 stXdents, Zhich represents a decrease in the
nXmber of stXdents reclassified the preYioXs \ear.
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9.6% oYer the nXmber of stXdents
reclassified the preYioXs \ear.

The goal is to increase b\ 5% oYer the
preYioXs \ear on an annXal basis.

RedXce QXPbeU Rf LRQg TeUP
EQgOLVh LeaUQeUV (LTELV)

2019-20
21

The goal Zas to increase b\ 5% oYer the preYioXs \ear on an annXal basis.
HoZeYer, this goal Zas not met dXe, in part, to the ZaiYer of ELPAC and
CAASPP dXring the 2019-2020 school \ear.

  

 

 
The nXmber of long term English Learner stXdents for the 19-20 school \ear
is 75.

This is attribXted to the feZer nXmber of stXdents that Zere RFEPd dXe to the
COVID-19 pandemic.

Actions / Services

Goal 2, Action 1

Planned
AcWionV/SeUYiceV

BXdgeWed
E[pendiWXUeV

AcWXal
E[pendiWXUeV

FRU AcWLRQV/SeUYLceV LQcOXded aV cRQWULbXWLQg WR PeeWLQg
IQcUeaVed RU IPSURYed SeUYLceV ReTXLUePeQW

StXdents to be SerYed: English Learners, Foster YoXth, LoZ
Income

Scope of SerYice: LEA-Zide

Location: All Schools

ProYide staff professional deYelopment, conferences, and
Zorkshops to sXpport the edXcational program in all content
areas (E[. ELA, ELD, math, science, etc).

$0
$0
$0 - LCFF - 1000-1999 Certificated
Salaries
$112,832 - LCFF - 1000-1999 Certificated
Salaries
$25,365 - LCFF - 2000-2999 Classified
Salaries
$49,343 - LCFF - 3000-3999 Emplo\ee
Benefits
$10,314 - LCFF - 4000-4999 Books and
SXpplies
$1,881 - LCFF - 5000-5999 SerYices and
Other Operating E[penses
$40,300 - Federal ReYenXes - Title II -
1000-1999 Certificated Salaries
$4,785 - Federal ReYenXes - Title II -
3000-3999 Emplo\ee Benefits
$14,426 - Federal ReYenXes - Title II -
4000-4999 Books and SXpplies
$24,445 - Federal ReYenXes - Title II -
5000-5999 SerYices and Other Operating
E[penses
$1,679 - Federal ReYenXes - Title II -
7000-7499 Other
$23,200 - Federal ReYenXes - Title III -
1000-1999 Certificated Salaries
$5,109 - Federal ReYenXes - Title III -

$0
$0
$0 - LCFF - 1000-1999 Certificated
Salaries
$76,713 - LCFF - 1000-1999 Certificated
Salaries
$26,154 - LCFF - 2000-2999 Classified
Salaries
$32,389 - LCFF - 3000-3999 Emplo\ee
Benefits
$0 - LCFF - 4000-4999 Books and
SXpplies
$40,343 - LCFF - 5000-5999 SerYices and
Other Operating E[penses
$41,444 - Federal ReYenXes - Title II -
1000-1999 Certificated Salaries
$10,101 - Federal ReYenXes - Title II -
3000-3999 Emplo\ee Benefits
$502 - Federal ReYenXes - Title II - 4000-
4999 Books and SXpplies
$39,654 - Federal ReYenXes - Title II -
5000-5999 SerYices and Other Operating
E[penses
$1,741 - Federal ReYenXes - Title II -
7000-7499 Other
$23,071 - Federal ReYenXes - Title III -
1000-1999 Certificated Salaries
$6,571 - Federal ReYenXes - Title III -
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3000-3999 Emplo\ee Benefits
$566 - Federal ReYenXes - Title III - 7000-
7499 Other
$31,039 - Federal ReYenXes - Title IV -
1000-1999 Certificated Salaries
$6,835 - Federal ReYenXes - Title IV -
3000-3999 Emplo\ee Benefits
$1,920 - Federal ReYenXes - Title IV -
7000-7499 Other

3000-3999 Emplo\ee Benefits
$595 - Federal ReYenXes - Title III - 7000-
7499 Other
$10,167 - Federal ReYenXes - Title IV -
1000-1999 Certificated Salaries
$2,559 - Federal ReYenXes - Title IV -
3000-3999 Emplo\ee Benefits
$507 - Federal ReYenXes - Title IV - 7000-
7499 Other
$100 - Federal ReYenXes - Title III - 5000-
5999 SerYices and Other Operating
E[penses
$12,640 - Federal ReYenXes - Title IV -
5000-5999 SerYices and Other Operating
E[penses
$25,153 - Federal ReYenXes - Title I -
1000-1999 Certificated Salaries
$7,028 - Federal ReYenXes - Title I - 3000-
3999 Emplo\ee Benefits
$2,467 - Federal ReYenXes - Title I - 5000-
5999 SerYices and Other Operating
E[penses

Goal 2, Action 2

Planned
AcWionV/SeUYiceV

BXdgeWed
E[pendiWXUeV

AcWXal
E[pendiWXUeV

FRU AcWLRQV/SeUYLceV LQcOXded aV cRQWULbXWLQg WR PeeWLQg
IQcUeaVed RU IPSURYed SeUYLceV ReTXLUePeQW

StXdents to be SerYed: English Learners, Foster YoXth, LoZ
Income

Scope of SerYice: LEA-Zide

Location: All Schools

PXrchase California State sXpplementar\ and/or digital standards
based materials (i.e. Renaissance ProdXcts, Imagine Learning,
Brain Pop, etc.) to assist Zith interYention for stXdents at risk and
sXpport enrichment programs, especiall\ for loZ income, Foster
YoXth and English Learners and proYide professional
deYelopment for these cXrricXlar programs. 

$230,029 - LCFF - 4000-4999 Books and
SXpplies
$11,064 - LCFF - 5000-5999 SerYices and
Other Operating E[penses
$121,298 - Federal ReYenXes - Title I -
4000-4999 Books and SXpplies
$9,546 - Federal ReYenXes - Title I - 7000-
7499 Other
$20,680 - Other Local ReYenXes - 4000-
4999 Books and SXpplies

$345,774 - LCFF - 4000-4999 Books and
SXpplies
$0 - LCFF - 5000-5999 SerYices and Other
Operating E[penses
$118,093 - Federal ReYenXes - Title I -
4000-4999 Books and SXpplies
$9,294 - Federal ReYenXes - Title I - 7000-
7499 Other
$14,787 - Other Local ReYenXes - 4000-
4999 Books and SXpplies
$291 - Federal ReYenXes - Title III - 4000-
4999 Books and SXpplies
$8,090 - Federal ReYenXes - Title IV -
4000-4999 Books and SXpplies
$162 - Federal ReYenXes - Title IV - 7000-
7499 Other

Goal 2, Action 3

Planned
AcWionV/SeUYiceV

BXdgeWed
E[pendiWXUeV

AcWXal
E[pendiWXUeV
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FRU AcWLRQV/SeUYLceV LQcOXded aV cRQWULbXWLQg WR PeeWLQg
IQcUeaVed RU IPSURYed SeUYLceV ReTXLUePeQW

StXdents to be SerYed: English Learners, Foster YoXth, LoZ
Income

Scope of SerYice: LEA-Zide

Location: All Schools

ProYide collaboration time for administrators and teachers to
sXpport stXdents, especiall\ English Learners, Foster YoXth and
LoZ Income, b\ monitoring stXdent data, proYiding inYention, and
enrichment actiYities dXring and oXtside of the school da\ in
order to sXpport master\ of grade leYel standards. 

$21,388 - LCFF - 1000-1999 Certificated
Salaries
$26,007 - LCFF - 2000-2999 Classified
Salaries
$13,108 - LCFF - 3000-3999 Emplo\ee
Benefits
$1,445 - LCFF - 4000-4999 Books and
SXpplies
$4,875 - LCFF - 5000-5999 SerYices and
Other Operating E[penses
$92,819 - Federal ReYenXes - Title I -
1000-1999 Certificated Salaries
$20,849 - Federal ReYenXes - Title I -
3000-3999 Emplo\ee Benefits
$3,388 - Federal ReYenXes - Title I - 4000-
4999 Books and SXpplies
$0 - Federal ReYenXes - Title I - 5000-
5999 SerYices and Other Operating
E[penses
$9,212 - Federal ReYenXes - Title I - 7000-
7499 Other
$0 - Other Local ReYenXes - 7000-7499
Other

$14,227 - LCFF - 1000-1999 Certificated
Salaries
$29,606 - LCFF - 2000-2999 Classified
Salaries
$15,390 - LCFF - 3000-3999 Emplo\ee
Benefits
$31,991 - LCFF - 4000-4999 Books and
SXpplies
$185 - LCFF - 5000-5999 SerYices and
Other Operating E[penses
$24,380 - Federal ReYenXes - Title I -
1000-1999 Certificated Salaries
$5,352 - Federal ReYenXes - Title I - 3000-
3999 Emplo\ee Benefits
$0 - Federal ReYenXes - Title I - 4000-
4999 Books and SXpplies
$5,343 - Federal ReYenXes - Title I - 5000-
5999 SerYices and Other Operating
E[penses
$2,760 - Federal ReYenXes - Title I - 7000-
7499 Other
$0 - Other Local ReYenXes - 7000-7499
Other

Goal 2, Action 4

Planned
AcWionV/SeUYiceV

BXdgeWed
E[pendiWXUeV

AcWXal
E[pendiWXUeV

FRU AcWLRQV/SeUYLceV LQcOXded aV cRQWULbXWLQg WR PeeWLQg
IQcUeaVed RU IPSURYed SeUYLceV ReTXLUePeQW

StXdents to be SerYed: English Learners, Foster YoXth, LoZ
Income

Scope of SerYice: LEA-Zide

Location: All Schools

ProYide additional instrXctional minXtes to deliYer an intensiYe
instrXctional program to XndXplicated stXdents to fXrther sXpport
their master\ of English proficienc\ and of grade leYel standards
and proYide professional deYelopment for teachers to sXpport
this action.

$604,378 - LCFF - 1000-1999 Certificated
Salaries
$128,551 - LCFF - 3000-3999 Emplo\ee
Benefits
$35,254 - LCFF - 5000-5999 SerYices and
Other Operating E[penses

$652,293 - LCFF - 1000-1999 Certificated
Salaries
$143,178 - LCFF - 3000-3999 Emplo\ee
Benefits
$0 - LCFF - 5000-5999 SerYices and Other
Operating E[penses

Goal 2, Action 5

Planned
AcWionV/SeUYiceV

BXdgeWed
E[pendiWXUeV

AcWXal
E[pendiWXUeV
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FRU AcWLRQV/SeUYLceV LQcOXded aV cRQWULbXWLQg WR PeeWLQg
IQcUeaVed RU IPSURYed SeUYLceV ReTXLUePeQW

StXdents to be SerYed: English Learners

Scope of SerYice: Limited to UndXplicated StXdent GroXp(s)

Location: All Schools

Hire EdXcational SerYices Program Coordinator to sXpport core
instrXction, Zith an emphasis of sXpporting English Learners and
ELD instrXction. 

$45,853 - LCFF - 1000-1999 Certificated
Salaries
$19,763 - LCFF - 3000-3999 Emplo\ee
Benefits
$0 - Federal ReYenXes - Title I - 1000-
1999 Certificated Salaries
$0 - Federal ReYenXes - Title I - 3000-
3999 Emplo\ee Benefits
$45,853 - Federal ReYenXes - Title III -
1000-1999 Certificated Salaries
$19,763 - Federal ReYenXes - Title III -
3000-3999 Emplo\ee Benefits
$1,312 - Federal ReYenXes - Title III -
7000-7499 Other

$19,909 - LCFF - 1000-1999 Certificated
Salaries
$8,229 - LCFF - 3000-3999 Emplo\ee
Benefits
$19,909 - Federal ReYenXes - Title I -
1000-1999 Certificated Salaries
$8,229 - Federal ReYenXes - Title I - 3000-
3999 Emplo\ee Benefits
$29,863 - Federal ReYenXes - Title III -
1000-1999 Certificated Salaries
$12,379 - Federal ReYenXes - Title III -
3000-3999 Emplo\ee Benefits
$307 - Federal ReYenXes - Title III - 5000-
5999 SerYices and Other Operating
E[penses
$853 - Federal ReYenXes - Title III - 7000-
7499 Other
$105 - Federal ReYenXes - Title III - 2000-
2999 Classified Salaries
$19,909 - Federal ReYenXes - Title II -
1000-1999 Certificated Salaries
$8,229 - Federal ReYenXes - Title II -
3000-3999 Emplo\ee Benefits

Goal 2, Action 6

Planned
AcWionV/SeUYiceV

BXdgeWed
E[pendiWXUeV

AcWXal
E[pendiWXUeV

FRU AcWLRQV/SeUYLceV LQcOXded aV cRQWULbXWLQg WR PeeWLQg
IQcUeaVed RU IPSURYed SeUYLceV ReTXLUePeQW

StXdents to be SerYed: English Learners

Scope of SerYice: Limited to UndXplicated StXdent GroXp(s)

Location: All Schools

SXpport b\ proYiding sXbstitXtes to release teachers Zith
the implementation of the SXmmatiYe English LangXage
Proficienc\ Assessment for California (ELPAC).

$22,475 - LCFF - 1000-1999 Certificated
Salaries
$4,886 - LCFF - 3000-3999 Emplo\ee
Benefits
$0 - LCFF - 2000-2999 Classified Salaries
$0 - LCFF - 4000-4999 Books and
SXpplies

$1,595 - LCFF - 1000-1999 Certificated
Salaries
$350 - LCFF - 3000-3999 Emplo\ee
Benefits
$0 - LCFF - 2000-2999 Classified Salaries
$0 - LCFF - 4000-4999 Books and
SXpplies

Goal 2, Action 7

Planned
AcWionV/SeUYiceV

BXdgeWed
E[pendiWXUeV

AcWXal
E[pendiWXUeV

FRU AcWLRQV/SeUYLceV LQcOXded aV cRQWULbXWLQg WR PeeWLQg
IQcUeaVed RU IPSURYed SeUYLceV ReTXLUePeQW

$5,604 - LCFF - 2000-2999 Classified
Salaries
$1,637 - LCFF - 3000-3999 Emplo\ee

$6,296 - LCFF - 2000-2999 Classified
Salaries
$1,473 - LCFF - 3000-3999 Emplo\ee
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StXdents to be SerYed: English Learners

Scope of SerYice: LEA-Zide

Location: All Schools

ProYide trained staff to administer the Initial English LangXage
Proficienc\ Assessment of California (ELPAC).

Benefits
$0 - LCFF - 5000-5999 SerYices and Other
Operating E[penses

Benefits
$0 - LCFF - 5000-5999 SerYices and Other
Operating E[penses

Goal 2, Action 8

Planned
AcWionV/SeUYiceV

BXdgeWed
E[pendiWXUeV

AcWXal
E[pendiWXUeV

FRU AcWLRQV/SeUYLceV LQcOXded aV cRQWULbXWLQg WR PeeWLQg
IQcUeaVed RU IPSURYed SeUYLceV ReTXLUePeQW

StXdents to be SerYed: English Learners, Foster YoXth, LoZ
Income

Scope of SerYice: LEA-Zide

Location: All Schools

ProYide oXtside of the school \ear interYention and enrichment
opportXnities (Academies dXring sXmmer and Zinter breaks for
stXdents, especiall\ LoZ Income, English Learners, and Foster
YoXth; SXmmer AR Reading Program, CXrricXlXm
Correspondence Program, etc.). 

$1,640 - LCFF - 1000-1999 Certificated
Salaries
$9,156 - LCFF - 2000-2999 Classified
Salaries
$3,027 - LCFF - 3000-3999 Emplo\ee
Benefits
$850 - LCFF - 4000-4999 Books and
SXpplies
$1,155 - LCFF - 5000-5999 SerYices and
Other Operating E[penses
$24,931 - Federal ReYenXes - Title I -
1000-1999 Certificated Salaries
$0 - Federal ReYenXes - Title I - 2000-
2999 Classified Salaries
$5,303 - Federal ReYenXes - Title I - 3000-
3999 Emplo\ee Benefits
$0 - Federal ReYenXes - Title I - 4000-
4999 Books and SXpplies
$2,379 - Federal ReYenXes - Title I - 7000-
7499 Other

$1,152 - LCFF - 1000-1999 Certificated
Salaries
$749 - LCFF - 2000-2999 Classified
Salaries
$480 - LCFF - 3000-3999 Emplo\ee
Benefits
$0 - LCFF - 4000-4999 Books and
SXpplies
$0 - LCFF - 5000-5999 SerYices and Other
Operating E[penses
$22,856 - Federal ReYenXes - Title I -
1000-1999 Certificated Salaries
$674 - Federal ReYenXes - Title I - 2000-
2999 Classified Salaries
$5,206 - Federal ReYenXes - Title I - 3000-
3999 Emplo\ee Benefits
$0 - Federal ReYenXes - Title I - 4000-
4999 Books and SXpplies
$2,261 - Federal ReYenXes - Title I - 7000-
7499 Other

Goal 2, Action 9

Planned
AcWionV/SeUYiceV

BXdgeWed
E[pendiWXUeV

AcWXal
E[pendiWXUeV

FRU AcWLRQV/SeUYLceV QRW LQcOXded aV cRQWULbXWLQg WR
PeeWLQg IQcUeaVed RU IPSURYed SeUYLceV ReTXLUePeQW

StXdents to be SerYed: All

Location: All Schools

ContinXe articXlation Zith William S. Hart Union High School
District to sXpport stXdent transitioning to the JXnior High
School. 

$0 $0
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Goal 2, Action 10

Planned
AcWionV/SeUYiceV

BXdgeWed
E[pendiWXUeV

AcWXal
E[pendiWXUeV

FRU AcWLRQV/SeUYLceV LQcOXded aV cRQWULbXWLQg WR PeeWLQg
IQcUeaVed RU IPSURYed SeUYLceV ReTXLUePeQW

StXdents to be SerYed: English Learners, Foster YoXth, LoZ
Income

Scope of SerYice: SchoolZide

Location: Specific Schools: Leona Co[, Fair Oaks Ranch,
Mitchell, Pinetree, and SXlphXr Springs CommXnit\ Schools

Assistant Principals Zill be proYided professional deYelopment in
order to proYide targeted sXpport to XndXplicated stXdents at
Leona Co[, Fair Oaks Ranch, Mitchell, and SXlphXr Springs
CommXnit\ Schools. 

$195,467 - LCFF - 1000-1999 Certificated
Salaries
$83,680 - LCFF - 3000-3999 Emplo\ee
Benefits
$21,969 - LCFF - 5000-5999 SerYices and
Other Operating E[penses

$263,747 - LCFF - 1000-1999 Certificated
Salaries
$93,825 - LCFF - 3000-3999 Emplo\ee
Benefits
$0 - LCFF - 5000-5999 SerYices and Other
Operating E[penses

Goal 2, Action 11

Planned
AcWionV/SeUYiceV

BXdgeWed
E[pendiWXUeV

AcWXal
E[pendiWXUeV

FRU AcWLRQV/SeUYLceV LQcOXded aV cRQWULbXWLQg WR PeeWLQg
IQcUeaVed RU IPSURYed SeUYLceV ReTXLUePeQW

StXdents to be SerYed: English Learners, Foster YoXth, LoZ
Income

Scope of SerYice: LEA-Zide

Location: All Schools

ContinXe Librar\ ResoXrce Technicians to sXpport XndXplicated
stXdents' literac\ skills to meet grade leYel standards and proYide
them professional deYelopment.

$62,408 - LCFF - 2000-2999 Classified
Salaries
$50,722 - LCFF - 3000-3999 Emplo\ee
Benefits
$8,903 - LCFF - 5000-5999 SerYices and
Other Operating E[penses
$69,995 - Other State ReYenXes - 2000-
2999 Classified Salaries
$52,853 - Other State ReYenXes - 3000-
3999 Emplo\ee Benefits

$74,920 - LCFF - 2000-2999 Classified
Salaries
$55,263 - LCFF - 3000-3999 Emplo\ee
Benefits
$0 - LCFF - 5000-5999 SerYices and Other
Operating E[penses
$73,353 - Other State ReYenXes - 2000-
2999 Classified Salaries
$54,381 - Other State ReYenXes - 3000-
3999 Emplo\ee Benefits

Goal 2, Action 12

Planned
AcWionV/SeUYiceV

BXdgeWed
E[pendiWXUeV

AcWXal
E[pendiWXUeV

FRU AcWLRQV/SeUYLceV LQcOXded aV cRQWULbXWLQg WR PeeWLQg
IQcUeaVed RU IPSURYed SeUYLceV ReTXLUePeQW

$52,737 - LCFF - 1000-1999 Certificated
Salaries
$22,815 - LCFF - 2000-2999 Classified

$42,494 - LCFF - 1000-1999 Certificated
Salaries
$20,242 - LCFF - 2000-2999 Classified
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StXdents to be SerYed: English Learners, Foster YoXth, LoZ
Income

Scope of SerYice: SchoolZide

Location: Specific Schools: Fair Oaks Ranch, Mitchell, Mint,
Valle\ VieZ, Leona Co[, Can\on Springs

Teachers on Special Assignment (TOSAs) Zill proYide coaching
and interYention sXpport for teachers to assist stXdents Zho are
at risk. 

Salaries
$19,240 - LCFF - 3000-3999 Emplo\ee
Benefits
$188,953 - Federal ReYenXes - Title I -
1000-1999 Certificated Salaries
$37,086 - Federal ReYenXes - Title I -
2000-2999 Classified Salaries
$56,175 - Federal ReYenXes - Title I -
3000-3999 Emplo\ee Benefits
$0 - Federal ReYenXes - Title I - 5000-
5999 SerYices and Other Operating
E[penses
$22,210 - Federal ReYenXes - Title I -
7000-7499 Other
$17,579 - Federal ReYenXes - Title III -
1000-1999 Certificated Salaries
$5,749 - Federal ReYenXes - Title III -
3000-3999 Emplo\ee Benefits
$32 - Federal ReYenXes - Title III - 7000-
7499 Other

Salaries
$19,520 - LCFF - 3000-3999 Emplo\ee
Benefits
$203,294 - Federal ReYenXes - Title I -
1000-1999 Certificated Salaries
$54,355 - Federal ReYenXes - Title I -
2000-2999 Classified Salaries
$65,746 - Federal ReYenXes - Title I -
3000-3999 Emplo\ee Benefits
$0 - Federal ReYenXes - Title I - 5000-
5999 SerYices and Other Operating
E[penses
$27,210 - Federal ReYenXes - Title I -
7000-7499 Other
$19,486 - Federal ReYenXes - Title III -
1000-1999 Certificated Salaries
$6,157 - Federal ReYenXes - Title III -
3000-3999 Emplo\ee Benefits
$442 - Federal ReYenXes - Title III - 7000-
7499 Other

Goal 2, Action 13

Planned
AcWionV/SeUYiceV

BXdgeWed
E[pendiWXUeV

AcWXal
E[pendiWXUeV

FRU AcWLRQV/SeUYLceV LQcOXded aV cRQWULbXWLQg WR PeeWLQg
IQcUeaVed RU IPSURYed SeUYLceV ReTXLUePeQW

StXdents to be SerYed: English Learners, Foster YoXth, LoZ
Income

Scope of SerYice: LEA-Zide

Location: All Schools

Implement and pXrchase materials to sXpport the YisXal and
performing arts (VAPA) plan Zhich focXses on arts integration. 

$0 - LCFF - 1000-1999 Certificated
Salaries
$0 - LCFF - 3000-3999 Emplo\ee Benefits
$0 - LCFF - 4000-4999 Books and
SXpplies
$14,000 - LCFF - 5000-5999 SerYices and
Other Operating E[penses
$75,574 - Federal ReYenXes - Title I -
5000-5999 SerYices and Other Operating
E[penses
$5,948 - Federal ReYenXes - Title I - 7000-
7499 Other
$0 - Federal ReYenXes - Title II - 5000-
5999 SerYices and Other Operating
E[penses
$78,716 - Other Local ReYenXes - 5000-
5999 SerYices and Other Operating
E[penses
$0 - Other Local ReYenXes - 4000-4999
Books and SXpplies

$0 - LCFF - 1000-1999 Certificated
Salaries
$0 - LCFF - 3000-3999 Emplo\ee Benefits
$0 - LCFF - 4000-4999 Books and
SXpplies
$14,127 - LCFF - 5000-5999 SerYices and
Other Operating E[penses
$52,603 - Federal ReYenXes - Title I -
5000-5999 SerYices and Other Operating
E[penses
$4,140 - Federal ReYenXes - Title I - 7000-
7499 Other
$0 - Federal ReYenXes - Title II - 5000-
5999 SerYices and Other Operating
E[penses
$62,190 - Other Local ReYenXes - 5000-
5999 SerYices and Other Operating
E[penses
$0 - Other Local ReYenXes - 4000-4999
Books and SXpplies
$10,302 - Federal ReYenXes - Title IV -
5000-5999 SerYices and Other Operating
E[penses
$206 - Federal ReYenXes - Title IV - 7000-
7499 Other
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Goal 2, Action 14

Planned
AcWionV/SeUYiceV

BXdgeWed
E[pendiWXUeV

AcWXal
E[pendiWXUeV

FRU AcWLRQV/SeUYLceV QRW LQcOXded aV cRQWULbXWLQg WR
PeeWLQg IQcUeaVed RU IPSURYed SeUYLceV ReTXLUePeQW

StXdents to be SerYed: All

Location: All Schools

StXdents participate in a minimXm of 200 minXtes of ph\sical
edXcation eYer\ tZo Zeeks, and sXpplies are pXrchased as
needed to sXpport stXdents' ph\sical edXcational programs. 

$5,636 - LCFF - 4000-4999 Books and
SXpplies

$2,434 - LCFF - 4000-4999 Books and
SXpplies
$408 - Other Local ReYenXes - 4000-4999
Books and SXpplies

Goal 2, Action 15

Planned
AcWionV/SeUYiceV

BXdgeWed
E[pendiWXUeV

AcWXal
E[pendiWXUeV

FRU AcWLRQV/SeUYLceV QRW LQcOXded aV cRQWULbXWLQg WR
PeeWLQg IQcUeaVed RU IPSURYed SeUYLceV ReTXLUePeQW

StXdents to be SerYed: All

Location: All Schools

PXrchase technolog\ and eqXipment to sXpport the basic
program. 

$253,065 - LCFF - 4000-4999 Books and
SXpplies
$12,600 - LCFF - 5000-5999 SerYices and
Other Operating E[penses

$236,601 - LCFF - 4000-4999 Books and
SXpplies
$12,000 - LCFF - 5000-5999 SerYices and
Other Operating E[penses

Goal 2, Action 16

Planned
AcWionV/SeUYiceV

BXdgeWed
E[pendiWXUeV

AcWXal
E[pendiWXUeV

FRU AcWLRQV/SeUYLceV LQcOXded aV cRQWULbXWLQg WR PeeWLQg
IQcUeaVed RU IPSURYed SeUYLceV ReTXLUePeQW

StXdents to be SerYed: English Learners, Foster YoXth, LoZ
Income

Scope of SerYice: LEA-Zide

Location: All Schools

PXrchase deYices and proYide training to staff to sXpport
XndXplicated stXdents accessing sXpplementar\ materials Xsing
technolog\.

$45,708 - LCFF - 2000-2999 Classified
Salaries
$27,920 - LCFF - 3000-3999 Emplo\ee
Benefits
$375,864 - LCFF - 4000-4999 Books and
SXpplies
$35,375 - LCFF - 5000-5999 SerYices and
Other Operating E[penses
$80,900 - Federal ReYenXes - Title I -
4000-4999 Books and SXpplies
$6,367 - Federal ReYenXes - Title I - 7000-
7499 Other

$32,670 - LCFF - 2000-2999 Classified
Salaries
$16,932 - LCFF - 3000-3999 Emplo\ee
Benefits
$188,173 - LCFF - 4000-4999 Books and
SXpplies
$0 - LCFF - 5000-5999 SerYices and Other
Operating E[penses
$136,853 - Federal ReYenXes - Title I -
4000-4999 Books and SXpplies
$6,367 - Federal ReYenXes - Title I - 7000-
7499 Other
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$56,288 - Other Local ReYenXes - 4000-
4999 Books and SXpplies

Goal 2, Action 17

Planned
AcWionV/SeUYiceV

BXdgeWed
E[pendiWXUeV

AcWXal
E[pendiWXUeV

FRU AcWLRQV/SeUYLceV LQcOXded aV cRQWULbXWLQg WR PeeWLQg
IQcUeaVed RU IPSURYed SeUYLceV ReTXLUePeQW

StXdents to be SerYed: English Learners, Foster YoXth, LoZ
Income

Scope of SerYice: LEA-Zide

Location: All Schools

ProYide CompXter and Science Lab Assistants as Zell as
sXpplementar\ materials at all sites to sXpport XndXplicated
stXdents skills to meet grade leYel standards and proYide them
training.

$239,485 - LCFF - 2000-2999 Classified
Salaries
$29,345 - LCFF - 3000-3999 Emplo\ee
Benefits
$1,117 - LCFF - 4000-4999 Books and
SXpplies
$12,650 - LCFF - 5000-5999 SerYices and
Other Operating E[penses

$212,236 - LCFF - 2000-2999 Classified
Salaries
$33,309 - LCFF - 3000-3999 Emplo\ee
Benefits
$1,901 - LCFF - 4000-4999 Books and
SXpplies
$0 - LCFF - 5000-5999 SerYices and Other
Operating E[penses
$1,260 - Other Local ReYenXes - 5000-
5999 SerYices and Other Operating
E[penses

Goal 2, Action 18

Planned
AcWionV/SeUYiceV

BXdgeWed
E[pendiWXUeV

AcWXal
E[pendiWXUeV

FRU AcWLRQV/SeUYLceV LQcOXded aV cRQWULbXWLQg WR PeeWLQg
IQcUeaVed RU IPSURYed SeUYLceV ReTXLUePeQW

StXdents to be SerYed: English Learners, Foster YoXth, LoZ
Income

Scope of SerYice: LEA-Zide

Location: Specific Schools: Can\on Springs, Leona Co[,
Valle\ VieZ

Maintain fXll da\ transitional kindergarten at all sites to proYide
access to strong earl\ childhood programs that Zill strengthen
stXdents social and academic skills, especiall\ for XndXplicated
stXdents. 

$456,393 - LCFF - 1000-1999 Certificated
Salaries
$199,788 - LCFF - 3000-3999 Emplo\ee
Benefits

$468,678 - LCFF - 1000-1999 Certificated
Salaries
$204,699 - LCFF - 3000-3999 Emplo\ee
Benefits

Goal 2, Action 19

Planned
AcWionV/SeUYiceV

BXdgeWed
E[pendiWXUeV

AcWXal
E[pendiWXUeV
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FRU AcWLRQV/SeUYLceV LQcOXded aV cRQWULbXWLQg WR PeeWLQg
IQcUeaVed RU IPSURYed SeUYLceV ReTXLUePeQW

StXdents to be SerYed: English Learners, Foster YoXth, LoZ
Income

Scope of SerYice: LEA-Zide

Location: All Schools

Director of CXrricXlXm and InstrXction to sXpport stXdent
achieYement for all stXdents, especiall\ XndXplicated stXdents. 

$14,566 - LCFF - 1000-1999 Certificated
Salaries
$19,206 - LCFF - 2000-2999 Classified
Salaries
$42,153 - LCFF - 3000-3999 Emplo\ee
Benefits
$70,402 - Federal ReYenXes - Title I -
1000-1999 Certificated Salaries
$0 - Federal ReYenXes - Title I - 2000-
2999 Classified Salaries
$19,099 - Federal ReYenXes - Title I -
3000-3999 Emplo\ee Benefits
$7,044 - Federal ReYenXes - Title I - 7000-
7499 Other
$24,277 - Federal ReYenXes - Title II -
1000-1999 Certificated Salaries
$0 - Federal ReYenXes - Title II - 2000-
2999 Classified Salaries
$33,186 - Federal ReYenXes - Title II -
3000-3999 Emplo\ee Benefits
$1,149 - Federal ReYenXes - Title II -
7000-7499 Other

$9,794 - LCFF - 1000-1999 Certificated
Salaries
$20,542 - LCFF - 2000-2999 Classified
Salaries
$19,840 - LCFF - 3000-3999 Emplo\ee
Benefits
$16,324 - Federal ReYenXes - Title I -
1000-1999 Certificated Salaries
$0 - Federal ReYenXes - Title I - 2000-
2999 Classified Salaries
$6,477 - Federal ReYenXes - Title I - 3000-
3999 Emplo\ee Benefits
$1,794 - Federal ReYenXes - Title I - 7000-
7499 Other
$13,059 - Federal ReYenXes - Title II -
1000-1999 Certificated Salaries
$0 - Federal ReYenXes - Title II - 2000-
2999 Classified Salaries
$4,816 - Federal ReYenXes - Title II -
3000-3999 Emplo\ee Benefits
$358 - Federal ReYenXes - Title II - 7000-
7499 Other
$9,794 - Federal ReYenXes - Title III -
1000-1999 Certificated Salaries
$3,886 - Federal ReYenXes - Title III -
3000-3999 Emplo\ee Benefits
$274 - Federal ReYenXes - Title III - 7000-
7499 Other

Goal 2, Action 20

Planned
AcWionV/SeUYiceV

BXdgeWed
E[pendiWXUeV

AcWXal
E[pendiWXUeV

FRU AcWLRQV/SeUYLceV QRW LQcOXded aV cRQWULbXWLQg WR
PeeWLQg IQcUeaVed RU IPSURYed SeUYLceV ReTXLUePeQW

StXdents to be SerYed: StXdents Zith Disabilities

Location: All Schools

SXpport all stXdents, especiall\ stXdents Zith disabilities and
stXdents at risk, in the area of mathematics b\ monitoring
formatiYe and sXmmatiYe data and proYiding targeted
interYention Zhen needed. 

$11,200 - Other State ReYenXes - 1000-
1999 Certificated Salaries
$2,474 - Other State ReYenXes - 3000-
3999 Emplo\ee Benefits
$475 - Other State ReYenXes - 4000-4999
Books and SXpplies

$0 - Other State ReYenXes - 1000-1999
Certificated Salaries
$0 - Other State ReYenXes - 3000-3999
Emplo\ee Benefits
$0 - Other State ReYenXes - 4000-4999
Books and SXpplies
$1,650 - Federal ReYenXes - Title IV -
5000-5999 SerYices and Other Operating
E[penses
$33 - Federal ReYenXes - Title IV - 7000-
7499 Other

GRaO AQaO\VLV
A deVcUiSWiRn Rf hRZ fXndV bXdgeWed fRU AcWiRnV/SeUYiceV WhaW ZeUe nRW imSlemenWed ZeUe XVed WR VXSSRUW VWXdenWV, familieV, WeacheUV, and VWaff.
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TKHUH ZHUH 20 RXW RI 20 DFWLRQV FRPSOHWHG WR LQFUHDVH VWXGHQW DFKLHYHPHQW ZLWK IXOO LPSOHPHQWDWLRQ RI CDOLIRUQLD SWDWH SWDQGDUGV
LQ DOO FRUH FRQWHQW DUHDV. TKH DLVWULFW FRQWLQXHV WR IRFXV RQ WKH LPSOHPHQWDWLRQ RI ULJRURXV LQVWUXFWLRQ WKURXJK WKH XVH RI VWDQGDUGV
DQG UHVHDUFKHG EDVHG ELA/ELD, PDWKHPDWLFV, VRFLDO VWXGLHV DQG VFLHQFH LQVWUXFWLRQDO PDWHULDOV. DXH WR ORFDO ZLOG ILUHV DQG WKH
CO9ID 19 FULVLV, SURIHVVLRQDO GHYHORSPHQW WKURXJK RII VLWH FRQIHUHQFHV DQG FRQVXOWDQWV ZHUH JUHDWO\ UHGXFHG RU HOLPLQDWHG.
HRZHYHU, VWDII ZHUH SURYLGHG SURIHVVLRQDO GHYHORSPHQW LQ FRUH FRQWHQW DUHDV, SODQQLQJ WLPH, SURIHVVLRQDO GHYHORSPHQW, IRFXVHG
RQ WHFKQRORJ\ LQWHJUDWLRQ DQG EQJOLVK LDQJXDJH DHYHORSPHQW WKURXJK DLVWULFW SHUVRQQHO. TKHUH ZDV D IRFXV RQ PDWKHPDWLFV
DQG ZULWLQJ SURIHVVLRQDO GHYHORSPHQW IRU DOO DGPLQLVWUDWRUV DQG WHDFKHUV WR VXSSRUW EQJOLVK LHDUQHUV DQG VWXGHQWV ZLWK VSHFLDO
QHHGV LQ WKH FODVVURRP WKURXJK GHVLJQDWHG DQG LQWHJUDWHG ELD DV ZHOO DV GLIIHUHQWLDWHG LQVWUXFWLRQ. AGGLWLRQDOO\, UHVHDUFK-EDVHG
VXSSOHPHQWDO DQG LQWHUYHQWLRQ PDWHULDOV IRU EQJOLVK LDQJXDJH AUWV DQG PDWK ZDV SXUFKDVHG DQG LPSOHPHQWHG DW WKH VLWHV ZLWK
VWXGHQW GDWD VKRZLQJ LPSURYHPHQW IRU VWXGHQWV DV PHDVXUHG E\ ORFDO DVVHVVPHQWV. DXULQJ WKH SXPPHU DQG :LQWHU
EUHDNV, DFDGHPLHV IRU LQWHUYHQWLRQ DQG HQULFKPHQW SURYLGHG E\ SXOSKXU SSULQJV UQLRQ SFKRRO DLVWULFW WHDFKHUV VXSSRUWHG VWXGHQW
DFFHVV WR VWDQGDUGV LQ ELA DQG PDWKHPDWLFV. SLWHV FRQWLQXHG WR VXSSRUW VFLHQFH, DUWV LQWHJUDWLRQ, DQG SK\VLFDO HGXFDWLRQ E\
SURYLGLQJ QHFHVVDU\ VXSSOLHV DQG PDWHULDOV, VXFK DV PDNHU VSDFH ODEV, DV ZHOO DV WLPH IRU SODQQLQJ DQG LPSOHPHQWDWLRQ. IQFUHDVHG
DQG WDUJHWHG SURIHVVLRQDO OHDUQLQJ DQG VXSSRUW ZDV SURYLGHG LQ LQVWUXFWLRQDO WHFKQRORJ\ WR LPSOHPHQW D ULJRURXV RQOLQH GLVWDQFH
OHDUQLQJ PRGHO IRU WHDFKHUV, VWXGHQWV, DQG IDPLOLHV LQ UHVSRQVH WR WKH CO9ID 19 FULVLV. 

A deVcUiSWiRn Rf Whe VXcceVVeV and challengeV in imSlemenWing Whe acWiRnV/VeUYiceV WR achieYe Whe gRal.

PURYLGLQJ WDUJHWHG SURIHVVLRQDO GHYHORSPHQW DQG RQJRLQJ VXSSRUW WKURXJK DQ DUWLFXODWHG FRDFKLQJ PRGHO IRU WHDFKHUV DQG
DGPLQLVWUDWRUV KDV EHHQ YHU\ EHQHILFLDO. TKH DLVWULFW KDV SURYLGHG UHVHDUFKHG DQG VWDQGDUGV EDVHG LQVWUXFWLRQDO ELA/ELD  DQG
PDWKHPDWLFV PDWHULDOV, VXSSRUW DQG LQWHUYHQWLRQ PDWHULDOV IRU DOO VWXGHQWV. SXSSRUW IURP WKH EGXFDWLRQDO PURJUDPV CRRUGLQDWRU
DQG THDFKHUV RQ SSHFLDO AVVLJQPHQW (TOSAV) KDYH IRFXVHG RQ EQJOLVK LHDUQHUV, LRZ IQFRPH DQG FRVWHU <RXWK LQ PDNLQJ
SURJUHVV LQ EQJOLVK LDQJXDJH AUWV DQG PDWKHPDWLFV. PURJUHVV WRZDUG DFTXLUHG JUDGH OHYHO VWDQGDUGV KDV EHHQ PHDVXUHG RQ WKH
SBA DV ZHOO DV ORFDO DVVHVVPHQWV. DDWD RQ WKH CDOLIRUQLD DDVKERDUG LQGLFDWH WKDW VWXGHQWV PDLQWDLQHG WKHLU SURJUHVV, VFRULQJ LQ
WKH "JUHHQ" DUHD LQ ELA E\ VFRULQJ 18 SRLQWV DERYH VWDQGDUG. IQ PDWKHPDWLFV, VWXGHQWV PDLQWDLQHG WKHLU SURJUHVV, VFRULQJ LQ WKH
"\HOORZ" DUHD. TKLV LV WKH WKLUG \HDU WKDW EQJOLVK LHDUQHU VWXGHQWV KDYH SDUWLFLSDWHG LQ WKH ELPAC DVVHVVPHQW. EQJOLVK LHDUQHU
VWXGHQWV LQ WKH DLVWULFW KDYH PDGH VWHDG\ SURJUHVV HDFK \HDU ZLWK QHDUO\ 50% RI DOO EQJOLVK LHDUQHU VWXGHQWV PDNLQJ SURJUHVV
WRZDUG EQJOLVK LDQJXDJH PURILFLHQF\. OI WKRVH, 101 VWXGHQWV PHW HOLJLELOLW\ IRU UHFODVVLILFDWLRQ GXULQJ 2019-20 VFKRRO \HDU. TKH
SSUSD PRQLWRUV SURJUHVV RI EL VWXGHQWV E\ XVH RI WKH VWDWH DQG ORFDO DVVHVVPHQWV DQG WKH ELD MDWUL[ ZKLFK GRFXPHQWV EL
SURJUHVV RQ PDVWHULQJ JUDGH OHYHO EQJOLVK LDQJXDJH DHYHORSPHQW VWDQGDUGV. THDFKHUV SURYLGH DW OHDVW 30 PLQXWHV RI DHVLJQDWHG
ELD LQVWUXFWLRQ HDFK GD\ DQG KDV EHHQ EXLOW LQWR WKH GLVWDQFH OHDUQLQJ RQOLQH SODWIRUP, DV ZHOO. PURIHVVLRQDO LHDUQLQJ KDV EHHQ
IRFXVHG VXSSRUW IRU EQJOLVK LHDUQHUV LQ ZULWLQJ DQG RQ WKH ELD PDWUL[ WR VXSSRUW WHDFKHUV ZLWK OHDUQLQJ DERXW WKH QHHGV RI
EL VWXGHQWV DQG ZKDW WKH\ DUH H[SHFWHG WR NQRZ DQG EH DEOH WR GR ZKHQ WDNLQJ WKH ELPAC.  IQ PDWKHPDWLFV, WHDFKHUV ZHUH
SURYLGHG RQJRLQJ SURIHVVLRQDO GHYHORSPHQW ZLWKLQ DQG RXWVLGH RI WKH VFKRRO GD\. PDUWLFXODU IRFXV ZDV JLYHQ WR VSHFLDO HGXFDWLRQ
DQG ORZ SHUIRUPLQJ VWXGHQWV WR FORVH WKH HTXLW\ JDS. :H DUH SOHDVHG WR VHH DQ LQFUHDVH RI QHDUO\ 15 SHUFHQWDJH SRLQWV ZLWK RXU
VSHFLDO HGXFDWLRQ VWXGHQWV QHDUO\ 7 SHUFHQWDJH SRLQWV ZLWK RXU AIULFDQ APHULFDQ VWXGHQWV LQ PDWKHPDWLFV.

TKH SSUSD HQJDJHG LQ DQ LQFUHDVHG IRFXV RQ VWXGHQW DWWHQGDQFH. TKURXJK WKH SXUFKDVH RI DQ RQOLQH PRQLWRULQJ V\VWHP DQG
LQFUHDVHG FRPPXQLFDWLRQ WR DOO VWDNHKROGHUV, ZH DUH SOHDVHG WR VHH D GHFUHDVH LQ FKURQLF DEVHQFHV DPRQJVW DOO VWXGHQW JURXSV.
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IQcUeaVe % Rf SaUeQWV ZhR
e[SUeVVed VaWLVfacWLRQ ZLWh WheLU
RSSRUWXQLWLeV WR SaUWLcLSaWe LQ
VchRRO eYeQWV aV SeU LCAP SXUYe\

2019-20
98%

IQcUeaVe % Rf SaUeQWV ZhR
e[SUeVVed WheLU VaWLVfacWLRQ ZLWh
RSSRUWXQLWLeV WR SaUWLcLSaWe LQ
VchRRO decLVLRQ PaNLQg aV SeU
LCAP SXUYe\

2019-20
85%

IQcUeaVe # Rf YROXQWeeUV aW each
VchRRO VLWe aV SeU LCAP SXUYe\

2019-20
9 of 9 schools

IQcUeaVe SaUeQW SaUWLcLSaWLRQ
QXPbeUV LQ SSC aQd ELAC

2019-20
NXmber of parents Zho participated in
SSC-150

NXmber of parents Zho participated
in ELAC meetings-75

GRaO 3
All families and the broader commXnit\ are Zelcomed and are partners in sXpporting the Zhole child.

SWaWe and/RU LRcal PUiRUiWieV AddUeVVed b\ WhiV gRal:

State Priorities: 3. Parent inYolYement
Local Priorities: State Priorities: 3. Parent inYolYement Local Priorities

Annual Measurable Outcomes
E[SecWed  AcWXal

 

 
96.3% of families shared on the LCAP Parent SXrYe\ that the\ e[pressed
satisfaction Zith opportXnities to participate in school eYents. 

  

 

 
89% of parents e[pressed their satisfaction Zith opportXnities to participate in
school decision making. 

  

 

 
All school sites increased their nXmber of YolXnteers at their sites for the
2019-20 school \ear. VolXnteers Zere proYided training and a certification of
the training Zas proYided to the Principals Xpon completion. 

  

 

 
The nXmber of stXdents that participated in SSC - 51

The nXmber of stXdents that participated in ELAC - 31

 

This is dXe, in part, to the restrXctXring of meetings being held YirtXall\ dXe to
the pandemic.

Actions / Services

Goal 3, Action 1

Planned
AcWionV/SeUYiceV

BXdgeWed
E[pendiWXUeV

AcWXal
E[pendiWXUeV
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FRU AcWLRQV/SeUYLceV QRW LQcOXded aV cRQWULbXWLQg WR
PeeWLQg IQcUeaVed RU IPSURYed SeUYLceV ReTXLUePeQW

StXdents to be SerYed: All

Location: All Schools

Increase commXnication (i.e. posters, fl\ers, Zebsite Xpdates,
postcards etc.) for parents and the broader commXnit\.

$14,899 - LCFF - 5000-5999 SerYices and
Other Operating E[penses

$23,663 - LCFF - 5000-5999 SerYices and
Other Operating E[penses

Goal 3, Action 2

Planned
AcWionV/SeUYiceV

BXdgeWed
E[pendiWXUeV

AcWXal
E[pendiWXUeV

FRU AcWLRQV/SeUYLceV LQcOXded aV cRQWULbXWLQg WR PeeWLQg
IQcUeaVed RU IPSURYed SeUYLceV ReTXLUePeQW

StXdents to be SerYed: English Learners, Foster YoXth, LoZ
Income

Scope of SerYice: LEA-Zide

Location: All Schools

Increase efforts to promote parental engagement throXgh parent
Zorkshops, conferences, emails, phone calls, sXrYe\s, school
and District eYents, sXch as Estrella AZards, STEAM E[po, etc.,
in order to increase stXdent sXccess. 

$2,560 - LCFF - 1000-1999 Certificated
Salaries
$8,314 - LCFF - 2000-2999 Classified
Salaries
$1,295 - LCFF - 3000-3999 Emplo\ee
Benefits
$5,843 - LCFF - 4000-4999 Books and
SXpplies
$975 - LCFF - 5000-5999 SerYices and
Other Operating E[penses
$20,900 - Federal ReYenXes - Title I -
2000-2999 Classified Salaries
$4,438 - Federal ReYenXes - Title I - 3000-
3999 Emplo\ee Benefits
$300 - Federal ReYenXes - Title I - 4000-
4999 Books and SXpplies
$2,018 - Federal ReYenXes - Title I - 7000-
7499 Other

$0 - LCFF - 1000-1999 Certificated
Salaries
$24,620 - LCFF - 2000-2999 Classified
Salaries
$7,558 - LCFF - 3000-3999 Emplo\ee
Benefits
$1,880 - LCFF - 4000-4999 Books and
SXpplies
$0 - LCFF - 5000-5999 SerYices and Other
Operating E[penses
$21,026 - Federal ReYenXes - Title I -
2000-2999 Classified Salaries
$6,432 - Federal ReYenXes - Title I - 3000-
3999 Emplo\ee Benefits
$0 - Federal ReYenXes - Title I - 4000-
4999 Books and SXpplies
$2,161 - Federal ReYenXes - Title I - 7000-
7499 Other

Goal 3, Action 3

Planned
AcWionV/SeUYiceV

BXdgeWed
E[pendiWXUeV

AcWXal
E[pendiWXUeV

FRU AcWLRQV/SeUYLceV LQcOXded aV cRQWULbXWLQg WR PeeWLQg
IQcUeaVed RU IPSURYed SeUYLceV ReTXLUePeQW

StXdents to be SerYed: English Learners

Scope of SerYice: Limited to UndXplicated StXdent GroXp(s)

Location: All Schools

ContinXe to proYide translation serYices to families as needed,
inclXding maintaining District Translators. 

$116,750 - LCFF - 2000-2999 Classified
Salaries
$71,271 - LCFF - 3000-3999 Emplo\ee
Benefits
$14,797 - LCFF - 5000-5999 SerYices and
Other Operating E[penses
$0 - Other Federal FXnds - 2000-2999
Classified Salaries
$0 - Other Federal FXnds - 3000-3999
Emplo\ee Benefits

$86,719 - LCFF - 2000-2999 Classified
Salaries
$62,604 - LCFF - 3000-3999 Emplo\ee
Benefits
$0 - LCFF - 5000-5999 SerYices and Other
Operating E[penses
$0 - Other Federal FXnds - 2000-2999
Classified Salaries
$0 - Other Federal FXnds - 3000-3999
Emplo\ee Benefits
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$0 - Other Federal FXnds - 5000-5999
SerYices and Other Operating E[penses

$0 - Other Federal FXnds - 5000-5999
SerYices and Other Operating E[penses

Goal 3, Action 4

Planned
AcWionV/SeUYiceV

BXdgeWed
E[pendiWXUeV

AcWXal
E[pendiWXUeV

FRU AcWLRQV/SeUYLceV LQcOXded aV cRQWULbXWLQg WR PeeWLQg
IQcUeaVed RU IPSURYed SeUYLceV ReTXLUePeQW

StXdents to be SerYed: English Learners, Foster YoXth, LoZ
Income

Scope of SerYice: LEA-Zide

Location: All Schools

SSC's,  ELACs, and DELACs Zill proYide inpXt to Administration
in the schools' and District's plan (i.e. School Plan for StXdent
AchieYement (SPSA), ComprehensiYe School Safet\ Plans,
Local Control AccoXntabilit\ Plan (LCAP), etc.). 

$0
$559 - LCFF - 4000-4999 Books and
SXpplies

$0
$0 - LCFF - 4000-4999 Books and
SXpplies

Goal 3, Action 5

Planned
AcWionV/SeUYiceV

BXdgeWed
E[pendiWXUeV

AcWXal
E[pendiWXUeV

FRU AcWLRQV/SeUYLceV QRW LQcOXded aV cRQWULbXWLQg WR
PeeWLQg IQcUeaVed RU IPSURYed SeUYLceV ReTXLUePeQW

StXdents to be SerYed: All

Location: All Schools

Families Zill receiYe sXpport and training on hoZ to access the
Aeries Parent Portal to YieZ stXdent attendance and state
assessments. CompXters for parent Xse Zill be made aYailable at
all school sites and the District Office. 

$0 $0

Goal 3, Action 6

Planned
AcWionV/SeUYiceV

BXdgeWed
E[pendiWXUeV

AcWXal
E[pendiWXUeV

FRU AcWLRQV/SeUYLceV LQcOXded aV cRQWULbXWLQg WR PeeWLQg
IQcUeaVed RU IPSURYed SeUYLceV ReTXLUePeQW

StXdents to be SerYed: English Learners

$0 - LCFF - 1000-1999 Certificated
Salaries
$0 - LCFF - 3000-3999 Emplo\ee Benefits
$0 - Federal ReYenXes - Title I - 1000-

$0 - LCFF - 1000-1999 Certificated
Salaries
$0 - LCFF - 3000-3999 Emplo\ee Benefits
$0 - Federal ReYenXes - Title I - 1000-
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Scope of SerYice: Limited to UndXplicated StXdent GroXp(s)

Location: All Schools

Director of CXrricXlXm and InstrXction and EdXcational SerYices
Program Coordinator sXpport parents of English Learners b\
proYiding parent Zorkshops, sXch as Spanish Literac\
EYents etc. 

1999 Certificated Salaries
$0 - Federal ReYenXes - Title I - 3000-
3999 Emplo\ee Benefits
$0 - Federal ReYenXes - Title III - 1000-
1999 Certificated Salaries
$0 - Federal ReYenXes - Title III - 3000-
3999 Emplo\ee Benefits

1999 Certificated Salaries
$0 - Federal ReYenXes - Title I - 3000-
3999 Emplo\ee Benefits
$0 - Federal ReYenXes - Title III - 1000-
1999 Certificated Salaries
$0 - Federal ReYenXes - Title III - 3000-
3999 Emplo\ee Benefits

Goal 3, Action 7

Planned
AcWionV/SeUYiceV

BXdgeWed
E[pendiWXUeV

AcWXal
E[pendiWXUeV

FRU AcWLRQV/SeUYLceV QRW LQcOXded aV cRQWULbXWLQg WR
PeeWLQg IQcUeaVed RU IPSURYed SeUYLceV ReTXLUePeQW

StXdents to be SerYed: All

Location: All Schools

InYite William S. Hart Union High School District feeder schools
to collaborate Zith families in preparation for a sXccessfXl jXnior
and high school transition. 

$0 $0

Goal 3, Action 8

Planned
AcWionV/SeUYiceV

BXdgeWed
E[pendiWXUeV

AcWXal
E[pendiWXUeV

FRU AcWLRQV/SeUYLceV LQcOXded aV cRQWULbXWLQg WR PeeWLQg
IQcUeaVed RU IPSURYed SeUYLceV ReTXLUePeQW

StXdents to be SerYed: English Learners, Foster YoXth, LoZ
Income

Scope of SerYice: LEA-Zide

Location: All Schools

ContinXe to proYide a StXdent and Famil\ Wellness CollaboratiYe
that engages commXnit\, staff, and parents to proYide children
and families Zith serYices in and oXt of school, as Zell as, partner
Zith William S. Hart School District to plan and host a Famil\
ResoXrce Fair.

$288 - LCFF - 1000-1999 Certificated
Salaries
$4,482 - LCFF - 2000-2999 Classified
Salaries
$652 - LCFF - 3000-3999 Emplo\ee
Benefits
$8,910 - LCFF - 4000-4999 Books and
SXpplies
$956 - LCFF - 5000-5999 SerYices and
Other Operating E[penses

$160 - LCFF - 1000-1999 Certificated
Salaries
$3,821 - LCFF - 2000-2999 Classified
Salaries
$560 - LCFF - 3000-3999 Emplo\ee
Benefits
$3,829 - LCFF - 4000-4999 Books and
SXpplies
$1,453 - LCFF - 5000-5999 SerYices and
Other Operating E[penses

Goal 3, Action 9
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Planned
AcWionV/SeUYiceV

BXdgeWed
E[pendiWXUeV

AcWXal
E[pendiWXUeV

FRU AcWLRQV/SeUYLceV QRW LQcOXded aV cRQWULbXWLQg WR
PeeWLQg IQcUeaVed RU IPSURYed SeUYLceV ReTXLUePeQW

StXdents to be SerYed: All

Location: All Schools

District Zill pXrchase materials to sXpport neZ parent orientation
meetings Zith Principals to Zelcome oXr neZ familes. 

$935 - LCFF - 4000-4999 Books and
SXpplies

$0 - LCFF - 4000-4999 Books and
SXpplies

GRaO AQaO\VLV
A deVcUiSWiRn Rf hRZ fXndV bXdgeWed fRU AcWiRnV/SeUYiceV WhaW ZeUe nRW imSlemenWed ZeUe XVed WR VXSSRUW VWXdenWV, familieV, WeacheUV, and VWaff.

TKH DLVWULFW FRPSOHWHG aOO QLQH aFWLRQV WKaW VXSSRUW WKH JRaO RI aOO SaUHQWV aQG WKH EURaGHU FRPPXQLW\
EHLQJ HQJaJHG aV SaUWQHUV VXSSRUWLQJ VWXGHQW¬VXFFHVV. TKH DLVWULFW ZHEVLWH KaV FRQWLQXHG WR EH
XSGaWHG WR VXSSRUW SaUHQWV HaVLHU aFFHVV WR LQIRUPaWLRQ WR HQKaQFH HQJaJHPHQW EHWZHHQ VFKRRO
aQG KRPH. TKH DLVWULFW WUaQVOaWRU SRVLWLRQ LV a JUHaW HQKaQFHPHQW WR WKH HGXFaWLRQaO SURJUaP LQ RXU
DLVWULFW VLQFH WKHUH LV a WaUJHWHG IRFXV WR HQVXUH WKaW EQJOLVK LHaUQHU FaPLOLHV KaYH aFFHVV WR aOO
LQIRUPaWLRQ WKaW VXSSRUWV WKHLU FKLOG. SFKRRO VLWHV KaYH FRQWLQXHG WR LQFUHaVH WKHLU SaUWLFLSaWLRQ ZLWK
IaPLOLHV aWWHQGLQJ ELACV aQG SSC PHHWLQJV. DXULQJ WKH VFKRRO FORVXUHV, GXH WR COVID-19, VFKRROV
KaYH VHHQ aQ HYHQ OaUJHU LQFUHaVH LQ SaUHQW SaUWLFLSaWLRQ aW ELAC aQG PTA PHHWLQJV VLQFH WKH
PHHWLQJV aUH EHLQJ KHOG YLUWXaOO\. TKH FaPLO\ WHOOQHVV CROOaERUaWLYH KaV FRQWLQXHG WR EH VWURQJ aQG
KaV FRQWLQXHG WR LQFUHaVH LWV PHPEHUVKLS RI IaPLOLHV aQG FRPPXQLW\ SaUWQHUV.

A deVcUiSWiRn Rf Whe VXcceVVeV and challengeV in imSlemenWing Whe acWiRnV/VeUYiceV WR achieYe Whe gRal.

TKH DLVWULFW KaV FRQWLQXHG WR IRFXV RQ SaUWQHULQJ ZLWK aOO IaPLOLHV aQG HQVXULQJ WKaW IaPLOLHV aQG
FRPPXQLW\ SaUWQHUV NQRZ WKH JUHaW ZRUN WKaW LV¬WaNLQJ SOaFH LQ aOO RI LWV QLQH VFKRROV. DLVWULFW RIÀFH
VWaII, aV ZHOO aV, PULQFLSaOV KaYH FRQWLQXHG WR FRPPXQLFaWH E\ XVLQJ WKH SKRQH PHVVaJH¬V\VWHP,
Á\HUV, SRVWFaUGV VHQW WR WKH KRPHV, aV ZHOO aV, PaNLQJ VXUH WKaW IaPLOLHV KaYH aFFHVV WR WHaFKHUV
ZKHQ QHHGHG WR GLVFXVV WKHLU FKLOG'V¬SURJUHVV. TKLV SaVW \HaU, WKH SXSHULQWHQGHQW aORQJ ZLWK WKH
AVVLVWaQW SXSHULQWHQGHQW RI PHUVRQQHO/PXSLO SHUYLFHV aQG WKH PULQFLSaOV ZRUNHG FORVHU ZLWK RXU QHZ
IaPLOLHV aQG PaGH VXUH WKaW QHZ IaPLOLHV NQHZ WKH JUHaW RSSRUWXQLWLHV LQ RXU DLVWULFW aQG KRZ WR JHW
LQYROYHG. NHZ IaPLOLHV KaG RSSRUWXQLWLHV WR KHaU a SUHVHQWaWLRQ IURP WKH AGPLQLVWUaWRUV aQG WKHQ
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DecUeaVe Whe cXUUeQW VXVSeQVLRQ
UaWe

2019-20
0.01%

MaLQWaLQ cXUUeQW e[SXOVLRQ UaWe 2019-20
0%

IQcUeaVe Whe QXPbeU Rf VWXdeQWV
feeOLQg Vafe ZhLOe aWWeQdLQg VchRRO
aV SeU VXUYe\

2019-20
88%

ZHUH WaNHQ RQ a WRXU RI WKH VFKRRO VLWH WR HQVXUH WKaW WKH\ ZHUH aEOH WR aVN TXHVWLRQV aQG VHH WKH
JUHaW ZRUN WaNLQJ SOaFH aW WKHLU FKLOG·V IXWXUH VFKRRO. ¬PULQFLSaOV aOO LQFUHaVHG WKHLU IaPLO\ YROXQWHHUV LQ
WKHLU VFKRROV, aQG WKH DLVWULFW OaXQFKHG a YROXQWHHU WUaLQLQJ WR VXSSRUW IaPLOLHV LQ EHLQJ aEOH WR JHW
LQWR FOaVVURRPV aQG VXSSRUW PaNLQJ a GLIIHUHQFH LQ WKH OLYHV RI FKLOGUHQ. PaUHQWV KaYH VKaUHG KRZ
WKH\ KaYH aSSUHFLaWHG WKH VXSSRUW IURP WKH PULQFLSaOV aQG WHaFKHUV WR EH aEOH WR YROXQWHHU LQ
FOaVVURRPV. TKH MaQ\ FaPLO\ OQH CRPPXQLW\ FaPLO\ RHVRXUFH FaLU, ZKHUH WKH SSUSD DLVWULFW
SaUWQHUV ZLWK WLOOLaP S. HaUW UQLRQ HLJK SFKRRO DLVWULFW, KHOG LWV 4th aQQXaO HYHQW. TKH HYHQW ZaV WKH
OaUJHVW \HW aQG KaG RYHU 67 FRPPXQLW\ aJHQFLHV SaUWLFLSaWH WR EULQJ UHVRXUFHV WR IaPLOLHV. TKH
EGXFaWLRQaO SHUYLFHV DHSaUWPHQW KaV FRQWLQXHG WR UHaFK RXW WR RXU EQJOLVK LHaUQHU¬IaPLOLHV WR
HQVXUH WKaW WKH\ KaYH aFFHVV WR aOO PaWHULaOV, aQG aUH aEOH WR aVN TXHVWLRQV aQG JHW VXSSRUW ZKHQ
QHHGHG WR VXSSRUW WKHLU FKLOG. TKHUH KaV EHHQ a FRQWLQXHG IRFXV RQ LQFUHaVLQJ ELAC aQG DELAC
SaUWLFLSaWLRQ aW WKH VFKRROV aQG aW WKH DLVWULFW OHYHO, aQG PULQFLSaOV KaYH EHHQ YaU\LQJ WKHLU PHHWLQJ
WLPHV WR PHHW WKH QHHGV RI IaPLOLHV.

GRaO 4
All stXdents, inclXding loZ income, English Learners and Foster YoXth, and Zill be proYided a safe and health\ learning enYironment to achieYe social,
emotional, and academic sXccess.

SWaWe and/RU LRcal PUiRUiWieV AddUeVVed b\ WhiV gRal:

State Priorities: 1. Basic; 3. Parent inYolYement; 4. PXpil achieYement; 5. PXpil engagement; 6. School climate
Local Priorities: State Priorities: 1. Basic; 3. Parent inYolYement; 4. PXpil achieYement; 5. PXpil engagement; 6. School climate Local Priorities

Annual Measurable Outcomes
E[SecWed  AcWXal

 

 
-0.01%, maintained

  

 

 
0%

  

 

 
67% of stXdents in grades 3-6 indicated that the\ feel safe Zhile attending
school. UnfortXnatel\, the Santa Clarita Valle\ e[perienced a school shooting
in the high school district and this ma\ haYe affected this nXmber from
preYioXs \ears. 
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IQcUeaVe Whe QXPbeU Rf VWXdeQWV
feeOLQg WhaW VchRRO VXSSRUWV WheP
LQ OeaUQLQg aV SeU VXUYe\

2019-20
95%

IQcUeaVe Whe QXPbeU Rf VWXdeQWV
WhaW ORRN fRUZaUd WR cRPLQg WR
VchRRO each da\ aV SeU VXUYe\

2019-20
78%

  

 

 
89% of stXdents feel that the school sXpports them in their learning. 

  

 

 
70% of stXdents in grades 3-6 feel that the\ look forZard to coming to school
each da\. 

Actions / Services

Goal 4, Action 1

Planned
AcWionV/SeUYiceV

BXdgeWed
E[pendiWXUeV

AcWXal
E[pendiWXUeV

FRU AcWLRQV/SeUYLceV QRW LQcOXded aV cRQWULbXWLQg WR
PeeWLQg IQcUeaVed RU IPSURYed SeUYLceV ReTXLUePeQW

StXdents to be SerYed: All

Location: All Schools

Increase stXdents reporting positiYe relationships and safet\.

$0 $0

Goal 4, Action 2

Planned
AcWionV/SeUYiceV

BXdgeWed
E[pendiWXUeV

AcWXal
E[pendiWXUeV

FRU AcWLRQV/SeUYLceV LQcOXded aV cRQWULbXWLQg WR PeeWLQg
IQcUeaVed RU IPSURYed SeUYLceV ReTXLUePeQW

StXdents to be SerYed: English Learners, Foster YoXth, LoZ
Income

Scope of SerYice: LEA-Zide

Location: All Schools

Increase small groXp coXnseling b\ proYiding serYices for
identified stXdents, inclXding English Learners, LoZ Income, and
Foster YoXth, to sXpport their social/emotional and academic
sXccess in school. 

$42,640 - LCFF - 5000-5999 SerYices and
Other Operating E[penses
$0 - Other Federal FXnds - 5000-5999
SerYices and Other Operating E[penses

$43,071 - LCFF - 5000-5999 SerYices and
Other Operating E[penses
$0 - Other Local ReYenXes - 5000-5999
SerYices and Other Operating E[penses
$20,472 - Other Federal FXnds - 5000-
5999 SerYices and Other Operating
E[penses

Goal 4, Action 3



5/12/2021 LCAP

hWWpV://ZillaUd.lacoe.edX/lcap2017/plan.pl?UXn_mode=YieZ_VecWion&plan=2344&VecWion=3 26/29

Planned
AcWionV/SeUYiceV

BXdgeWed
E[pendiWXUeV

AcWXal
E[pendiWXUeV

FRU AcWLRQV/SeUYLceV LQcOXded aV cRQWULbXWLQg WR PeeWLQg
IQcUeaVed RU IPSURYed SeUYLceV ReTXLUePeQW

StXdents to be SerYed: English Learners, Foster YoXth, LoZ
Income

Scope of SerYice: LEA-Zide

Location: All Schools

Hire a BehaYioral InterYention SXperYisor and maintain
BehaYioral InterYention Assistants at the District leYel to sXpport
stXdents, especiall\ LoZ Income, Foster YoXth, and English
Learners, in regXlar and special edXcation classes to sXpport
stXdent connectedness and access to the core program.

$48,102 - LCFF - 1000-1999 Certificated
Salaries
$64,236 - LCFF - 2000-2999 Classified
Salaries
$71,493 - LCFF - 3000-3999 Emplo\ee
Benefits
$0 - LCFF - 4000-4999 Books and
SXpplies
$48,102 - Other State ReYenXes - 1000-
1999 Certificated Salaries
$103,430 - Other State ReYenXes - 2000-
2999 Classified Salaries
$99,516 - Other State ReYenXes - 3000-
3999 Emplo\ee Benefits

$46,584 - LCFF - 1000-1999 Certificated
Salaries
$94,087 - LCFF - 2000-2999 Classified
Salaries
$62,041 - LCFF - 3000-3999 Emplo\ee
Benefits
$0 - LCFF - 4000-4999 Books and
SXpplies
$46,584 - Other State ReYenXes - 1000-
1999 Certificated Salaries
$116,730 - Other State ReYenXes - 2000-
2999 Classified Salaries
$107,307 - Other State ReYenXes - 3000-
3999 Emplo\ee Benefits

Goal 4, Action 4

Planned
AcWionV/SeUYiceV

BXdgeWed
E[pendiWXUeV

AcWXal
E[pendiWXUeV

FRU AcWLRQV/SeUYLceV QRW LQcOXded aV cRQWULbXWLQg WR
PeeWLQg IQcUeaVed RU IPSURYed SeUYLceV ReTXLUePeQW

StXdents to be SerYed: All

Location: All Schools

ShoZ an increase of parent satisfaction in regards to school
safet\ and climate as reflected on the LCAP Parent SXrYe\.

$0 $0

Goal 4, Action 5

Planned
AcWionV/SeUYiceV

BXdgeWed
E[pendiWXUeV

AcWXal
E[pendiWXUeV

FRU AcWLRQV/SeUYLceV QRW LQcOXded aV cRQWULbXWLQg WR
PeeWLQg IQcUeaVed RU IPSURYed SeUYLceV ReTXLUePeQW

StXdents to be SerYed: All

Location: All Schools

See Goal 4 Action 8.
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Goal 4, Action 6

Planned
AcWionV/SeUYiceV

BXdgeWed
E[pendiWXUeV

AcWXal
E[pendiWXUeV

FRU AcWLRQV/SeUYLceV LQcOXded aV cRQWULbXWLQg WR PeeWLQg
IQcUeaVed RU IPSURYed SeUYLceV ReTXLUePeQW

StXdents to be SerYed: English Learners, Foster YoXth, LoZ
Income

Scope of SerYice: LEA-Zide

Location: All Schools

ContinXe to sXpport XndXplicated coXnt b\ haYing LVNs at school
sites to sXpport the health of stXdents, especiall\ LoZ Income,
Foster YoXth, and English Learners, in need. 

$30,550 - LCFF - 2000-2999 Classified
Salaries
$19,457 - LCFF - 3000-3999 Emplo\ee
Benefits
$57,198 - Other State ReYenXes - 2000-
2999 Classified Salaries
$28,678 - Other State ReYenXes - 3000-
3999 Emplo\ee Benefits

$24,551 - LCFF - 2000-2999 Classified
Salaries
$18,164 - LCFF - 3000-3999 Emplo\ee
Benefits
$47,563 - Other State ReYenXes - 2000-
2999 Classified Salaries
$25,529 - Other State ReYenXes - 3000-
3999 Emplo\ee Benefits

Goal 4, Action 7

Planned
AcWionV/SeUYiceV

BXdgeWed
E[pendiWXUeV

AcWXal
E[pendiWXUeV

FRU AcWLRQV/SeUYLceV LQcOXded aV cRQWULbXWLQg WR PeeWLQg
IQcUeaVed RU IPSURYed SeUYLceV ReTXLUePeQW

StXdents to be SerYed: English Learners, Foster YoXth, LoZ
Income

Scope of SerYice: LEA-Zide

Location: All Schools

Maintain school social Zorker and sXpport personnel to
proYide comprehensiYe serYices to parents and stXdents, (i.e.
coXnseling, basic needs etc.). addressing barriers that limit a
stXdent from receiYing fXll benefit from their edXcation
e[perience, as Zell as, proYide additional professional
deYelopment for the social Zorker to sXpport stXdents,
especiall\ LoZ Income, Foster YoXth and English Learners.

$78,804 - LCFF - 1000-1999 Certificated
Salaries
$11,701 - LCFF - 2000-2999 Classified
Salaries
$27,185 - LCFF - 3000-3999 Emplo\ee
Benefits
$17,881 - LCFF - 4000-4999 Books and
SXpplies
$1,889 - LCFF - 5000-5999 SerYices and
Other Operating E[penses

$85,364 - LCFF - 1000-1999 Certificated
Salaries
$11,941 - LCFF - 2000-2999 Classified
Salaries
$31,047 - LCFF - 3000-3999 Emplo\ee
Benefits
$743 - LCFF - 4000-4999 Books and
SXpplies
$23,302 - LCFF - 5000-5999 SerYices and
Other Operating E[penses

Goal 4, Action 8

Planned
AcWionV/SeUYiceV

BXdgeWed
E[pendiWXUeV

AcWXal
E[pendiWXUeV

FRU AcWLRQV/SeUYLceV LQcOXded aV cRQWULbXWLQg WR PeeWLQg
IQcUeaVed RU IPSURYed SeUYLceV ReTXLUePeQW

$25,200 - LCFF - 1000-1999 Certificated
Salaries
$5,567 - LCFF - 3000-3999 Emplo\ee

$0 - LCFF - 1000-1999 Certificated
Salaries
$0 - LCFF - 3000-3999 Emplo\ee Benefits
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StXdents to be SerYed: English Learners, Foster YoXth, LoZ
Income

Scope of SerYice: LEA-Zide

Location: All Schools

SƵpport schools ǁith posiƟǀe academic and behaǀior
programs ;i͘e Characters CoƵnts͕ CHAMPS͕ Kelso Choices͕
CaptƵring KidΖs Hearts͕ AR IncenƟǀe Programs͕ Spirit
Assemblies͕ etc͘Ϳ that promote stƵdent engagement͕
especiallǇ for English Learners͕ Loǁ Income and Foster
YoƵth

Benefits
$1,982 - LCFF - 4000-4999 Books and
SXpplies
$51,000 - LCFF - 5000-5999 SerYices and
Other Operating E[penses
$7,116 - Federal ReYenXes - Title I - 4000-
4999 Books and SXpplies
$2,089 - Federal ReYenXes - Title I - 5000-
5999 SerYices and Other Operating
E[penses
$443 - Federal ReYenXes - Title I - 7000-
7499 Other

$0 - LCFF - 4000-4999 Books and
SXpplies
$49,000 - LCFF - 5000-5999 SerYices and
Other Operating E[penses
$0 - Federal ReYenXes - Title I - 4000-
4999 Books and SXpplies
$5,020 - Federal ReYenXes - Title I - 5000-
5999 SerYices and Other Operating
E[penses
$395 - Federal ReYenXes - Title I - 7000-
7499 Other

GRaO AQaO\VLV
A deVcUiSWiRn Rf hRZ fXndV bXdgeWed fRU AcWiRnV/SeUYiceV WhaW ZeUe nRW imSlemenWed ZeUe XVed WR VXSSRUW VWXdenWV, familieV, WeacheUV, and VWaff.

TKe DLVWULcW cRQWLQXeV WR KaYe a VWURQJ IRcXV RQ VXSSRUWLQJ WKe ZKROe cKLOd. AOO 8 acWLRQV ZeUe LPSOePeQWed.
EYeQ dXULQJ WKe VcKRRO cORVXUeV dXe WR COVID-19, VWXdeQWV ZKR Kad acceVV WR cRXQVeOLQJ aQd VRcLaO/ePRWLRQaO
VXSSRUW, VWLOO cRQWLQXe WR KaYe acceVV WR WKeVe VeUYLceV. SWXdeQWV LQ JUadeV TK-6 cRQWLQXe WR UeSRUW KaYLQJ
SRVLWLYe UeOaWLRQVKLSV LQ VcKRROV. TKe VWXdeQWV LQ JUadeV 3-6 dLd UeSRUW IeeOLQJ VaIe LQ VcKRRO, KRZeYeU, VRPe RI
WKe VWXdeQWV PeQWLRQed cRQceUQ IURP WKe SaXJXV HLJK ScKRRO VKRRWLQJ aQd ZaQWed WR KaYe WKe SXOSKXU IeQceV
aW VcKRRO bXLOW KLJKeU IRU SURWecWLRQ. TKe VcKRRO VKRRWLQJ WKaW RccXUUed WKLV SaVW \eaU dLd aIIecW RXU VWXdeQWV
ePRWLRQaOO\, aQd WKe DLVWULcW KaV cRQWLQXed WR SURYLde UeVRXUceV WR VWXdeQWV. We KaYe cRQWLQXed WR VXSSRUW
VWXdeQWV aQd VWaII b\ KaYLQJ a BeKaYLRUaO TeaP LQ SOace WKaW caQ aVVLVW WeacKeUV ZLWK aVVLVWLQJ VWXdeQWV WR acceVV
WKeLU cRUe acadePLc SURJUaPV. TKe LVNV aOO VXSSRUWed LRZ IQcRPe, EQJOLVK LeaUQeUV, aQd FRVWeU YRXWK. TKe
DLVWULcW¶V ScKRRO SRcLaO WRUNeU cRQWLQXed WR PaNe dLIIeUeQceV LQ WKe OLYeV RI VWXdeQWV b\ VXSSRUWLQJ WKRVe
VWXdeQWV LQ Qeed aQd aOVR ZRUNLQJ WR VXSSRUW SaUeQWV WR bULQJ WKeLU cKLOdUeQ WR VcKRRO aQd RQ WLPe ZKLcK
UeVXOWed LQ a UedXcWLRQ RI WKe DLVWULcW¶V cKURQLc abVeQWeeLVP UaWe.

A deVcUiSWiRn Rf Whe VXcceVVeV and challengeV in imSlemenWing Whe acWiRnV/VeUYiceV WR achieYe Whe gRal.

TKH DLVWULFW FRQWLQXHV WR HQVXUH WKaW PXOWL-WLHUHG V\VWHPV RI VXSSRUWV aUH LQ SOaFH aW aOO 9 VFKRROV.
AGPLQLVWUaWRUV PHW ZLWK IaPLOLHV aQG WHaFKHUV WR GLVFXVV QHHGV RI VWXGHQWV aQG KHOG SWXGHQW SWXG\
THaP PHHWLQJV IRU WKRVH VWXGHQWV ZKR ZHUH aW-ULVN aQG ZHUH LQ QHHG RI VRFLaO/HPRWLRQaO VXSSRUW.
TKH DLVWULFW LQFUHaVHG LWV FRXQVHOLQJ VHUYLFHV WR VWXGHQWV aIWHU WKH SaXJXV HLJK SFKRRO VKRRWLQJ WKaW
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aIIHFWHG PaQ\ VWXGHQWV LQ RXU DLVWULFW. IQ aGGLWLRQ, WKH DLVWULFW KaG WR FORVH VFKRROV GXH WR ÀUHV LQ
OFWREHU 2019.¬SRPH RI RXU IaPLOLHV ORVW WKHLU KRPHV. DXH WR WKHVH HPHUJHQFLHV WKaW RFFXUUHG, WKH
DLVWULFW IRFXVHG RQ HQVXULQJ WKaW aOO RI WKH VWXGHQWV· QHHGV ZHUH EHLQJ PHW aQG WKaW FRXQVHOLQJ ZaV LQ
SOaFH WR aVVLVW WKRVH VWXGHQWV WKaW QHHGHG aFFHVV WR FRXQVHOLQJ VHUYLFHV. SLQFH WKH DLVWULFW ZaV SUR-
aFWLYH ZLWK VXSSRUWLQJ VWXGHQWV ZLWK VRFLaO/HPRWLRQaO VXSSRUWV, WKH VWXGHQW VXUYH\V FRQWLQXHG WR VKRZ
WKaW VWXGHQWV GR IHHO WKaW WKH\ aUH VXSSRUWHG LQ VFKRROV.
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California Department of Education
January 2021

Annual Update for the 2020–21 Learning Continuity and Attendance Plan
The following is the local educational agency’s (LEA’s) analysis of its 2020-21 Learning Continuity and Attendance Plan (Learning
Continuity Plan).

Local Educational Agency (LEA) Name Contact Name and Title Email and Phone

Sulphur Springs Union School District Dr. Catherine Kawaguchi, Superintendent ckawaguchi@sssd.k12.ca.

us (661) 252-5131

In-Person Instructional Offerings

Actions Related to In-Person Instructional Offerings
Description Total

Budgeted
Funds

Estimated
Actual
Expenditures

Contributing

1. Online curriculum to support student learning: Mosa Mack Science,
Pathblazer Intervention, Social Studies Weekly, Creative Curriculum,
and  Teaching Strategies targeting English Learner, FY, LI, and
Students with  Special Needs.

143,086.00 179,885.00 

2. Imagine Literacy and Learning for English Learners (Online
Literacy  Program)

100,000.00 94,500.00 N

3. IXL Learning Platform for Students with Special Needs and English Learners 10,000.00 12,245.00 N

4. Purchase STAR Assessments for all students. 22,750.00 22,750.00 N

5. Provide full day transitional kindergarten at all sites to provide access
to strong early childhood programs that will strengthen students
social and  academic skills, especially for unduplicated students.

670,000.00 769,096.00 Y
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6. Purchase of hand sanitizer, wipes, PPE, and barriers to support
classroom  learning environments.

823,319.00 923,870.00 N

7. Purchase of additional school supplies so that students have access to
individual supplies during the instructional day targeting English Learner,
FY,  LI, and students with Special Needs.

155,000.00 125,573.00 N

8. Purchase California State supplementary and/or digital standards
based  materials (i.e. Renaissance Products, etc.) to assist with
intervention for  students at risk and support enrichment programs,
especially for Low  Income, Foster Youth and English Learners.

200,000.00 194,962.00 Y

A description of any substantive differences between the planned actions and/or budgeted expenditures for in-person instruction and
what was implemented and/or expended on the actions.

Action # 1 - The District saw a need to support all students with online curriculum such as Pathblazer and Social Studies Weekly
and  expended more on these softwares than originally had planned due to the COVID-19 pandemic and students learning from
home.

Action # 5 - One of the District school sites, Mint Canyon Elementary, had one additional TK class added to its campus to support
the  unduplicated students to mitigate learning loss.

Action # 6 - The District continues to monitor Personal Protective Equipment and disinfected supplies in order to be in compliance
with  the Los Angeles Department of Health guidance. The District is scheduled to spend more in this area than originally had
anticipated.

Action # 7 - The District shifted expenditures from purchasing additional supplies for students to online curriculum based on
students'  needs.

Analysis of In-Person Instructional Offerings

A description of the successes and challenges in implementing in-person instruction in the 2020-21 school

year. Successes of In-Person Instructional Offerings



The SSUSD is pleased with the successful processes that were developed, initiated, and refined to support in-person learning, as well
as the development of a comprehensive in-person learning schedule. The District engaged in several Task Force meetings focused on
instructional program offerings to support student learning. We were pleased to have support from several stakeholders including
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parents, certificated and classified staff and District administrators who gave input on various options for students and staff.
Additionally, several Stakeholder meetings and Board meetings were conducted to share information with the public. Feedback from
stakeholders also included survey data to determine the needs of students and staff on how to return to school for in-person and online
instruction.

In-Person Instructional Option
In response to the feedback received, the District successfully offered two instructional programs for students. As a result of the input
from stakeholder meetings and Sulphur Springs Union School District Board meetings, the District implemented an AM/PM Instructional
Program model for in-person instruction. The AM/PM Instructional Program model was as follows:

● Students attend school for in-person instruction 2.5 hours a day, 4 days a week (Monday, Tuesday, Thursday and Friday) with
the remaining state required instructional minutes being completed at home in asynchronous learning.

● Attendance was taken daily.
● ½ of the class attended school in the AM; while the other ½ attendees in the PM
● On Wednesdays, teachers provided 105 minutes of live online synchronous instruction, and then students engaged in

asynchronous work at home. Thorough cleaning and disinfection of the classrooms took place on these Wednesdays of remote
instruction with the remaining state required instructional minutes being completed at home in asynchronous learning.

Student Supports
Successful in-person instructional offerings included student supports. The Sulphur Springs Union School District provided support for
in-person learning utilizing District-Adopted and supplemental curriculum. The District adopted materials to continue to support the CA
Common Core standards. Within each program teachers were able to assign students grade-level material as well as differentiate
instruction using their leveled materials.

The District worked with teachers, administrators and families to successfully return students with special needs to in-person learning in
October. We began in-person learning with supporting students who were at a greater risk of experiencing learning loss, those at
greater risk returned to school on a staggered schedule earlier than the remaining population of students. Students with Special  Needs,
Primary Students (TK-3), English Learners, Foster Youth and students of low socio-economic status returned to school prior to
students outside of these target groups. All other students that did not fall within a targeted or specialized student group returned to
school within a hybrid model based on guidance from the Department of Public Health and California Department of Education.



In addition, students at two of our schools had access to an onsite program funded with the Afterschool Safety Education and Safety
(ASES) Grant. This program provided the District with staff to support at risk students for in-person instruction during distance learning.
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Students met on site and were supervised by Curriculum Specialists during synchronous and asynchronous learning. Students were
able to have personnel available to support them if they had questions or difficulties with technology and academic content.

During in-person instruction, the District not only supported academic needs but also had a focus on the social emotional well being of
students. Students in need of social emotional support had continued access to the District Social Worker, school psychologists as well
as counseling services. In addition to teacher feedback and family check-ins, to monitor progress, the District utilized the Aeries system
paying specific attention to attendance to monitor engagement. Principals follow up with families who have not participated in at least
three consecutive days of instruction. The District continued to use a multi-tiered system of support to identify needs and provide
additional opportunities for students which included participation in social skills groups, counseling, and access to resources for parents
and families.

Challenges of In-Person Instructional Program

The District was proud of the instruction and supports that we were able to provide our students during in-person instruction. A
challenge that the school district experienced was that the stay at home order, issued by the State and local health department,
required most of our students to learn from home over half of the school year. However, on February 22nd, the District was able to
open for in-person instruction for the general population, which alleviated the challenges of students having to learn from home.

The District met with stakeholders which included teachers and administrators to determine how best to support students in-person. A
plan was developed which included professional development, schedules, and instructional support to meet the needs of students who
attended in-person.

Another challenge included how to ensure that students would have individual access to technology, supplies, and materials. The
District purchased additional devices and hot spots, as well as, instructional supplies to overcome this challenge. When the District was
able to bring back students for in-person instruction, students were only to interact with their own materials, following the Reopening
Safety Protocols. The District provided additional resources to be used in the classrooms to prevent sharing and cross contamination
during in-person learning.

Distance Learning Program
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Actions Related to the Distance Learning Program

Description Total
Budgeted
Funds

Estimated
Actual

Expenditures

Contributing

1. Extra Duty Pay for Teachers’ Summer Work on Priority Standards and
Curriculum Guides

2,000.00 677.00 N

2. WIFI Devices: additional devices were purchased to support students
in  foster care and homeless students.

155,915.00 192,052.00 N

3. Supplemental Online Materials: Pathblazer, Studies Weekly,
Mystery  Science, Mosa Mack, IXL, etc. targeting English Learners,
FY, and LI.

302,119.00 362,258.00 N

4. Print materials: additional materials were purchased in ELA and Math
to support foster care and homeless students who may not have
access to  online learning on a consistent basis.

10,000.00 11,754.00 N

5. School supplies: additional school supplies were purchased for students
to  support online learning.

140,000.00 148,294.00 N

6. Provide Computer Lab Assistants as well as supplementary materials at
all  sites to support unduplicated students skills to meet grade level
standards  and provide them training.

260,000.00 394,989.00 Y

7. Certificated support Learning@Home Online Program targeting
English  Learners, FY, LI, and students with Special Needs.

176,914.00 254,317.00 N

8. Purchase 1:1 iPads or Chromebooks for all students. 591,040.00 515,328.00 N

9. Purchase 1:1 iPads or Chromebooks (Coverage) for all students. 150,156.00 150,156.00 N



10.After School Supplemental Learning Academies for English
Language  Learners, Foster Youth, students at risk

46,800.00 8,000.00 N

11.Provide dedicated staff professional development time (six full days)
to disseminate District initiatives that support targeted subgroups
English  Learners, FY, and LI).

750,348.00 731,975.00 Y

12.Materials/Supplies for After School Supplemental Learning
Academies  targeting English Learners, FY, LI, and students with

Special Needs.

10,000.00 4,000.00 N
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13.Provide collaboration time for administrators and teachers to support

students, especially English Learners, Foster Youth and Low Income, by
monitoring student data, providing interventions, and enrichment
activities  during and outside of the school day in order to support
mastery of grade  level standards.

300,000.00 241,681.00 Y

14.Winter and Summer Academy targeting English Learners, FY, and LI. 40,000.00 0.00 Y

15.Optional Professional Development for Teachers After School
targeting  English Learners, FY, LI, and students with Special Needs.

100,000.00 177,986.00 N

16.Provide staff professional development, conferences, and workshops to
support the educational program in all content areas (Ex. ELA, ELD,
math,  science, ect) for unduplicated students.

278,000.00 144,926.00 Y

17.Targeted training for foundational skills to support English Learners and
Special Education students is being offered to primary teachers. Orton
Gillingham training will support teachers in providing targeted instruction
for  students who need primary skills support.

10,000.00 12,750.00 Y

18.Technology Support for Distance Learning (Personnel and
Materials)  targeting English Learners, FY, LI, and students with

Special Needs.

212,412.00 202,477.00 N



A description of any substantive differences between the planned actions and/or budgeted expenditures for the distance learning
program and what was implemented and/or expended on the actions.

Action #1 - The Educational Services Department worked with the teachers on Prioritizing Standards and Curriculum for all students
during the summer and beginning of the school year. The need for additional teacher extra duty pay was not needed as much since
teacher input was taken into consideration during the first three days of professional development.

Action #2 - Additional purchase of WIFI devices was needed to support the distance learning of all the students.

Action # 3 - The District continued to monitor students learning during distance learning and purchase additional software to facilitate
student learning. This included additional Benchmark Education Support, BrainPop, Curriculum Associates, Seesaw, and Learning
Without Tears.
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Action # 6 - The COVID-19 Pandemic brought a technological need to all students but especially for unduplicated students. The District
had Computer Lab Assistants work additional hours to support these students and their parents connect to their classes on a daily
basis. The District also purchased additional Supplemental Materials for these students to mitigate learning loss as much as possible.
Some of these intervention softwares included IXL, Explore Learning, Nearpod etc.

Action # 7 - Certificated employees were shifted to support students Learning at Home Program in order to help with Distance Learning,
to help students stay connected, and to mitigate learning loss as much as possible.

Action # 8 - The District shifted some of the chromebook expenditures to support additional WIFI-devices since there was a greater
need in that area. The District used other federal one time funds (ESSER II) to support the purchase of additional chromebooks.

Action # 10 and #12 - The District had planned to provide After School Supplemental Learning Academies for English Language
Learners, Foster Youth, and students at risk but unfortunately, not many teachers elected to teach in this academy. The District shifted
these funds to have additional certificated employees help these students during the school day.

Action # 11 - The District continued to provide staff with six full days of Professional Development to help mitigate learning loss for
unduplicated students. There were less staff to provide this training due to an enrollment drop of 258 students.

Action # 13 - Collaboration for administrators and teachers to support unduplicated students continued to be a focus of the District. The
District provided more collaboration during the Wednesday short days for this to occur, and was also cost effective since it occurred
during the administrators’ and teachers’ work day. The savings of this was shifted to purchase more technology for students.

Action # 14 - The District was unable to have a summer academy targeting EL, foster and homeless students due to the uncertainty
that COVID-19 brought during the summer of 2020. The District was able to have a winter EL academy, and used Title I and Title III



funds to support this. The funds budgeted in this category were used to support supplemental online intervention to unduplicated
students.

Action # 15 - Orton Gillingham training for all primary teachers has become a strong focus of the District in order to help mitigate
learning loss. Additional funds have been added to this category to help support the Districts goal of having all teachers trained with
Orton Gillingham.

Action # 16 - Staff Development occurred more frequently this year due to distance learning. Many of these professional developments
were done on Wednesdays, as well as, before and after school. The savings were shifted to support supplemental materials for
unduplicated students.

Analysis of the Distance Learning Program

A description of the successes and challenges in implementing each of the following elements of the distance learning
program in the 2020-21 school year, as applicable: Continuity of Instruction, Access to Devices and Connectivity, Pupil
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Participation and Progress, Distance Learning Professional Development, Staff Roles and Responsibilities, and Support for
Pupils with Unique Needs.

Successes of Continuity of Instruction

The Sulphur Springs Union School District currently utilized District-Adopted curriculum and supplemental materials, as well as,
research-based instructional strategies to provide rigorous instruction aligned to the California Common Core Standards and targeted to
meet students’ needs. This commitment to successful standards based instruction continued during distance learning.

The District’s Educational Services Department met with a cohort of teachers and administrators within an Instructional Task Force and
Curriculum Council to discuss instructional priorities when starting the 2020-2021 academic school year. The teams utilized the input



and feedback from stakeholders and worked with experts in the field of education to identify priority standards and revise Curriculum
Guides with a focus on mastering the priority standards. The Curriculum Guides highlighted the units in the District adopted curriculum
in which the Priority Standards were addressed. The Curriculum Guides also included dates for District Assessments that were aligned
to these Priority Standards. These District Assessments were administered at the Beginning of the Year (August), Fall (October), Winter
(February) and in the Spring (May) to collect baseline data and measure progress throughout the year. These District Assessments
included ESGI for Transitional Kindergarten through first grade, STAR Reading and STAR Math for second grade through sixth grade.
Data from these assessments were utilized to implement a Multi-Tiered System of Support, to determine additional support for students
not making progress in mastering grade-level standards.

Students continued to receive grade level instruction whether during Distance Learning or on site for in-person learning. During the
remote learning, the District continued to provide grade-level instruction through digital resources in the adopted curriculum, as well as
by providing printed materials to students and families prior to the start and throughout the school year. During remote learning,
teachers utilized Google Classroom and/or Seesaw as a Learning Management System to serve as a virtual “classroom,” in which
teachers posted announcements, students submitted work, and work could be returned and graded. Additionally, students participated
in synchronous and asynchronous learning experiences to access grade-level content. Synchronous instruction took place throughout
the day using Zoom or Google Meet, and teachers met with students in whole group and small group sessions to address academic
and socio-emotional needs. Asynchronous instruction included instruction, practice, and review of core curriculum and additional
supplemental programs.
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One area that was very successful was the use of online supplemental instructional programs to support core instruction, intervention
and enrichment. Additionally, the District provided resident artists to deliver Visual and Performing Arts lessons for all students TK-6.

Challenges of Continuity of Instruction

The SSUSD was very diligent in ensuring that processes and programs were in place to keep learning at the forefront. Sincel school



districts experienced the challenge of online learning, this was a new learning environment for SSUSD which created the need for
additional support with implementing curriculum, technology, differentiated professional development, support for classes, and online
programs in a virtual environment.

Successes with Access to Devices and Connectivity

The District successfully provided 1:1 devices for those students who needed them in the District as well as hotspots for families/staff
who do not have internet access or a device at home. Feedback was solicited by teachers who were actively speaking with families to
identify needs and provided the appropriate devices and support. For families who were unable to physically pick up devices, Federal
Express was utilized to mail devices home to families. For students with Special Needs, the Technology Services department worked
cohesively with the Educational Services and Special Education departments to identify specialty devices or online applications to
prepare and distribute to those families. TK-1st grade students received iPads and 2nd-6th grade students received Chromebooks. In
addition, hotspots were purchased and issued to families who did not have internet access at home. To reach out to families who did
not have access, District office staff made phone calls and sent emails until contact was made with families.

Challenges with Access to Devices and Connectivity

The SSUSD provided 2680 chromebooks to 3rd-6th grade students, 1,858 iPads to TK-2nd grade students, and 676 WIFI devices to all
students as needed. The use of these devices supported students with online learning and access to instructional programs in a virtual
environment. However, some students struggled with the use of the technology. Depending on where students lived, they may or may
not have a successful WIFI connection, even with District supported devices. In several households, students had to compete for
devices and WIFI connectivity with siblings and working parents. This makes teaching and learning more difficult for some students. To
mitigate this concern, the District deployed several devices to each household as requested or needed for student use. In addition,
school site and District office staff conducted home visits to support families that had difficulty getting online. Families were also
encouraged to reach out to site and District Computer Tech personnel if needed.
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Success with Pupil Participation and Progress

The SSUSD successfully measured pupil participation through a Student Information System (SIS). Student engagement was
documented daily. In addition, since March 2020, the special education teachers kept a log for each child documenting student
engagement, assignment completion, and specialized services. In the Fall of 2020, all general education teachers also began keeping
a log of synchronous or asynchronous instruction that included participation and a tracking of assignments electronically.



The District utilized a Weekly Engagement Document, provided by the CDE, to track synchronous and asynchronous learning as well
as assignment tracking. Time value of student work followed already established guidelines of student work value in our independent
study program with each teacher assessing the time each child would need to complete a particular assignment. These documentation
logs were signed weekly by teachers certifying the time and assignments given/completed.

The District continued to monitor academic progress by utilizing District adopted assessments, as well as curriculum based
assessments. District adopted assessments were administered at the beginning of the year (August), Fall (October), Winter (February)
and Spring (May). These assessments included ESGI Reading and Math (K-1), STAR Reading (2-6), and STAR Math (1-6).
Professional Learning Communities consisting of principals, teachers, and other support staff reviewed the data and determined any
needs for additional intervention, enrichment, and support.

Academic assessment data was triangulated with Weekly Engagement logs to determine if supports were necessary to increase
engagement for students while participating in distance or in-person learning.

Challenges with Pupil Participation and Progress

Ensuring students had accurate engagement and attendance was a focus for the District. Teachers were trained on how to take
attendance online and how to support student engagement on a daily basis. The understanding of the requirements for student
engagement did create some challenges for a few families, in that they wanted a more independent learning experience for their
child.

The District had a few students who were not engaged while participating in learning online. To mitigate this concern, District and/or site
personnel conducted home visits to meet with families and students to problem solve and remove barriers to instruction and learning.
Additionally, at home learning students, who were at risk, were invited to participate in on-campus classes to monitor asynchronous
learning with staff.
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Success with Distance Learning Professional Development

The Sulphur Springs Union School District successfully responded to distance learning through focused professional development
dedicated to supporting technology, online curriculum and distance learning. The SSUSD continues to provide high-quality professional
development for classified staff, teachers, principals, and District administrators throughout the year.



In addition to ongoing professional learning opportunities, teachers have participated in 32 hours of virtual professional development to
support Distance Learning. Professional development included training in delivery of instruction through live platforms such as Google
Classroom, Zoom, Seesaw, and Youtube for Teachers. Professional Development for instructional online programs included
Edgenuity:Pathblazer, Mosa Mack Science, Social Studies Weekly, Math Expressions, Think Central and Benchmark Advance to
support online access and learning. These platforms and instructional programs are utilized in an online and in-person environment. An
additional support and opportunity for professional learning for teachers includes access to District Instructional Technology personnel
and site computer lab technicians to answer questions and problem solve. Teachers are able to ask questions, learn how to navigate
technology and online curriculum.

One area that we are most proud of is the targeted training for foundational skills to support English Learners and Special Education
students, which is offered to primary teachers. Orton Gillingham training supports teachers in providing targeted instruction for students
who need primary skills support.

Challenges with Distance Learning Professional Development

Teachers participated in several hours of professional development to refine their skills with online programs as well as online learning
management systems. To avoid having to obtain substitute teachers to release classroom teachers for professional development, the
District delivered professional development in an online environment. This was a challenge in that it may seem impersonal and
resources may be less easily accessed. Supporting teachers with diverse learning needs and styles within a virtual environment was
challenging, as well, because participants had differing skill sets with regard to technology. To mitigate this concern, professional
development was offered based on teacher need - beginner, intermediate, and advanced.

Success with Staff Roles and Responsibilities

To meet the needs of students in response to public health protocols, in-person, and virtual learning, classified staff supported the
implementation of the Reopening Protocols as well as continued to support certificated staff with assisting the instructional program.

Page 11 of 31
For certificated staff, teachers did an extraordinary job of instructing students, both online and in-person. In addition, all of our educators
attended numerous hours of professional development and training to learn how to ensure that the standards are being taught and
student needs are being met. Further, the District’s Social Worker, school psychologists as well as counselors provided  social/emotional
support as needed and worked with families to engage them in the remote learning environment.



Challenges with Staff Roles and Responsibilities

Due to the very strict health and safety protocols that schools were required to adhere to, staff had to focus on making sure that all
health and safety protocols were followed, as well as ensuring that students were being delivered an exemplary education. In addition,
the strict transportation safety protocols that were mandated by the local health department created additional challenges since the
District was limited to the number of students that could be transported to and from school. Before the pandemic, the District
transported over 900 students, many of which were from low income families. The District was only able to provide transportation
services to students with special needs that required transportation per their IEP, and for a very limited number of students with unique
needs.

The District planned to provide after school supplemental learning academies for English Learners, Foster Youth and students at risk.
However, it was a challenge to find enough teachers who elected to participate in this academy. The District shifted these funds to have
additional certificated employees help students during the school day.

Success with Supports for Pupils with Unique Needs

The success of supporting students with unique needs involved collaboration with several departments. We are proud of the initiative
to provide technology for all students. More specifically, students with unique needs were provided with ongoing technological support
to access online programs. This included the purchase of additional WIFI devices, additional online educational and developmental
programs, additional print materials, and additional learning supplies for students to use at home and once they returned to the
classroom on site.

Upon completion of assessments, the data was analyzed by administrators and teachers to determine if additional supports were
necessary to meet the needs of English Learners, students with exceptional needs, students in foster care, and homeless students. The
District implemented an After School Supplemental Learning Academy to provide an additional 30 minutes of synchronous instruction
two times a week after school.

English Learner students, including new comer students, and those at risk of becoming Long-Term English Learners, were provided
with supplemental programs to support language acquisition. The Imagine Learning Program was provided solely for this student group.
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Based on ELAC data, local assessment data and teacher input, these students were provided targeted instruction and online
intervention programs (Imagine Learning and IXL) .

Foster Youth and homeless students were provided with access to supplemental instructional materials online. Additional licenses of



the IXL program were purchased to support Tier II intervention for these student groups. Furthermore, students were offered the
opportunity to engage in asynchronous learning within a physical classroom at the school site. Students were provided with in
classroom supervision and support. This provided the opportunity to engage in in-person learning during asynchronous time.

Socio-emotional data is also reviewed as reported by parents and teachers to determine if at-risk students need additional support
through school-based counseling, or the support of the District Social Worker, school based counselors and/or school
psychologists.

Students in special education and English Learners have been provided with Imagine Learning. This online program supports English
Language Development and language comprehension skills for students with diverse learning needs.

Additionally, Intersession Academies during Winter took place to support English Learners, Low Income, Foster Youth, homeless and
students with exceptional needs. This was provided for students to mitigate learning loss. Schools utilizes District Assessment data to
refer students for these academies, and instruction targets specific needs based on the data.

Challenges with Supports for Pupils with Unique Needs

Students with unique needs may have challenges. It was important that we supported all students which meant that instruction, both in
person and online, needed to be differentiated regularly. Some students with unique needs were better able to learn in-person rather
than online. In that case, students were allowed to return to in-person learning within a small cohort. Also, delivering support services
in a virtual environment was less effective for some. Again, students were brought in so that support services could be provided in
person. Another challenge included how to deliver services to multiple students in-person.

Lastly, we found that some developmental curriculum was not built for online learning. To remedy this concern, the District invested in
several online resources to support developmental programs for students with unique needs.
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Pupil Learning Loss

Actions Related to the Pupil Learning Loss



Description Total
Budgeted
Funds

Estimated
Actual
Expenditures

Contributing

1. School supplies for students who participated in 1st Grade Academy 1,500.00 250.00 N

2. Teacher supplies for 1st Grade Academy 500.00 250.00 N

3. Teacher extra duty for PD, planning and delivery of instruction during the 1st
Grade Academy.

7,715.00 7,816.00 N

4. Winter and Summer Academy, targeting English Learners, FY, LI, and
students with Special Needs.

Please see
above in
Distance
Learning
Program
section

Please see
above in
Distance
Learning
Program
section

Y

5. Curricular programs: Mosa Mack, Pathblazer, Studies Weekly, STAR
Math  (See above) targeting English Learners, FY, LI, and students with
Special  Needs.

Please see
above in
Distance
Learning
Program
section

Please see
above in
Distance
Learning
Program
section

N

6. Extended Learning/Tutoring targeting English Learners, FY, LI, and
students  with Special Needs.

Please see
above in
Distance
Learning
Program
section

Please see
above in
Distance
Learning
Program
section

N
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7. Certificated Support targeting English Learners, FY, LI, and students
with  Special Needs.

1,331,371.00 838,654.00 N

8. Classified Support targeting English Learners, FY, LI, and students
with  Special Needs.

29,735.00 264,837.00 N

A description of any substantive differences between the planned actions and/or budgeted expenditures for addressing pupil learning
loss and what was implemented and/or expended on the actions.

Action # 4 - The District was unable to have a summer academy targeting EL, foster and homeless students in all grade levels due to
the uncertainty that COVID-19 brought during the summer of 2020. Consequently, the summer academy was reduced and only
focused  on 1st grade students that were EL, foster and homeless.

The District was able to have a winter EL academy but used Title I and Title III funds to support this. The funds budgeted in
this  category were used to support supplemental online intervention to unduplicated students.

Action # 7 - The District had originally planned to provide certificated staff to target unduplicated students' needs but had to shift
funding  to support students with intervention programs such as Imagine Learning, IXL, and Orton Gillingham PD as well as providing
more  classified support.

Action # 8 - The District shifted classified staff to support students with mitigating learning loss as well as transportation.

Analysis of Pupil Learning Loss

A description of the successes and challenges in addressing Pupil Learning Loss in the 2020-21 school year and an analysis
of the effectiveness of the efforts to address Pupil Learning Loss to date.

Successes of Addressing Pupil Learning Loss

A focal point for the SSUSD was to lessen the effects of learning loss for students during distance learning. In March 2020, the Sulphur
Springs Union School District successfully transitioned all students to a distance learning model. All TK-6th grade students had access
to synchronous and asynchronous online instruction, review and practice, and print materials to supplement instruction.
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The District’s Educational Services Department provided lessons and resources to assist teachers in planning content area instruction,
supplemental curriculum, and enrichment. Online meeting sessions using Google Meet or Zoom are scheduled to target students’
instructional needs and provide a socio-emotional connection for students with their teachers and with other students. For students
who had difficulty accessing online materials, paper and pencil packets were also provided, as well as regular check-ins with students
and families through phone calls and home visits if necessary.

There were several successful practices that were implemented and refined to mitigate learning loss. The District provided 1st grade
students the opportunity to participate in an academic academy focused on foundational skills in Language Arts and mathematics.
Students were identified based on Winter Benchmark Assessment scores, as well as scores on the second trimester report card.

Because primary foundational learning skills are important, the District also provided a Winter Academy for students. This academy
focused on basic phonics, reading and writing skills, as well as, foundational math skills.

At the beginning of the school year, teachers administered the STAR Reading and STAR Math assessment to gain an understanding of
each student’s instructional level in reading and math. The data from those assessments were utilized to plan for synchronous
instruction, as well as to create an online pathway for learning utilized during asynchronous instruction. Assessments were then
administered in Fall (October), Winter (February), and Spring (May) to determine effectiveness of programs. In addition to these District
assessments, teachers used curriculum based formative assessment and anecdotal evidence to monitor progress of students and
determine program effectiveness. Data was also used to determine which students needed intervention through a multi-tiered support
system, which included the student success teams from each school.

In addition to core instruction and monitoring for all students, English Learner students had access to online and print materials focused
on the English Language Development standards for language acquisition. Teachers had access to thematic units posted and shared
across the District. Teachers also regularly participated in Professional Development throughout the year to ensure that instruction in
English Language Development was truly meeting students’ listening, speaking, reading, and writing needs. English Language
Development lessons took place both synchronously, through live teaching sessions, and asynchronously, with the use of tools such as
Seesaw, Flipgrid, BrainPop.

Low Income students were provided with targeted instruction focused on foundational ELA and math skills. With the use of diagnostic
assessments, STAR and ESGI, and progress monitoring tools - curriculum based assessments, STAR, ESGI, IABs and common
formative assessments, students were provided scaffolded instruction to fill learning gaps while also learning grade level standards.



The use of Pathblazer and IXL and BrainPop provided academic intervention.
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Foster Youth students were provided academic and social emotional support. Students participated in curriculum that was standards
based, and had access to intervention through the adopted curriculum and supplemental programs. Students who needed social
emotional support, had access to the District Social Worker and counseling services. These resources assisted in removing barriers to
learning.

Students with Special Needs had access to various academic and developmental curricula which supported students who were on
grade level, may have needed remediation and /or intervention, as well as, those who needed advanced learning. Curriculum included
materials used with general education students and developmentally appropriate curriculum to address the needs of students with
autism, developmental issues, and other specialized needs.

Homeless Students were provided with support to remove barriers to access and academic achievement. In addition to general
education materials and supplies, homeless students were supplied with additional resources to support learning. This included, but
was not limited to, online resources such as Pathblazer and IXL, as well as, programs that could be accessed offline.

Challenges of Addressing Pupil Learning Loss

As the District engaged in academic and social emotional support for students, it was important to have a clear measurement of how
students were performing. One major challenge was how to ensure academic data from local assessments, given remotely, wee
accurate. Some students’ performance may have been inaccurate if they had received support in the home. This was especially
challenging when preparing for interventions with students.

Analysis of Mental Health and Social and Emotional Well-Being

A description of the successes and challenges in monitoring and supporting mental health and social and emotional well
being in the 2020-21 school year.

Successes of Mental Health and Social Emotional Well-Being

Due to the stress caused by the pandemic and students not being able to access in-person learning in August, the District ensured that
students would be provided mental health support as needed. The District has continued to have focus on supporting the whole child,
academics as well as social emotional needs.
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The District’s Social Worker, School Psychologists, and School-based Counselors worked with teachers and site administrators to
monitor all students as they transitioned back to on-campus learning. An emphasis was placed on watching for signs of trauma and
other impacts of COVID-19. In the fall, teachers and site administrators received training on universal whole-class strategies to support
all students. A protocol was followed by teachers and site administrators to monitor students who needed more support, making
referrals for SST, site-based counseling, evaluation, and/or for outside counseling services as needed.

SUPPORT FOR STAFF:

Not only was there an emphasis on supporting the students who may have needed social/emotional support, the District also focused
on supporting staff so that they were able to support the mental wellness of their students as well as themselves. Staff to staff
relationships were encouraged in order to provide the space for collaboration and growth. Principals worked with their staff to place an
emphasis on staff wellness, which fostered building and nurturing relationships with colleagues and students. Staff were also provided
information regarding meditation, weekly positive affirmations, and self-care activities to reduce feelings of stress, isolation, and
burnout. Staff training was with the school psychologist and/or District Social Worker present, in order to highlight the importance of
self care; and staff were encouraged to reach out for support.

MAINTAINING RELATIONSHIPS:

There was a focus on staff-staff, staff-student, and student-student relationships since these are the foundations of connectedness to
the school community, and these connections fostered the feelings of well-being that allowed for a healthy learning environment.
Maintaining these connections was especially important when staff and students may have felt isolated during the pandemic. The
following was put into place to address this need:

● Teachers built in student-student interaction time during Zoom sessions when possible.
● Teachers created Zoom lunch breaks to allow for collaboration and to prevent feelings of isolation.
● Staff had access to self-care resources made available to help reduce feelings of isolation, burnout, and compassion fatigue
● Staff were being given professional development opportunities to promote wellness.

SUPPORT FOR STUDENTS:

Teachers, District Social Worker, School psychologists and counselors played a huge part of our success with supporting students
since they were there to support students adjusting to fearful and traumatic situations such as the pandemic. Teachers and support



staff helped students make sense of any confusing or difficult information in order to help them refocus their attention toward school.

Page 18 of 31
Teachers were trained to provide universal, whole-class strategies to support all students, and a protocol was followed to identify and
support students needing additional resources.

Challenges of Mental Health and Social Emotional Well-Being

Some of the challenges were training staff and coordinating schedules to attend staff meetings. The District Social Worker, School
psychologists, and counselors met with students and also tried to provide training. The District continued to have a focus on student
needs, and therefore worked on providing one-on-one counseling, home visits, and providing resources to families as needed. In
addition, since not all of the students who were in need were in-person, staff had to adjust schedules to ensure that they were
conducting virtual as well as in-person counseling sessions as needed. The Director of Special Education continued to monitor student
needs with the support of the school staff and District staff. Schedules were adjusted to meet the needs of students.

Analysis of Pupil and Family Engagement and Outreach
A description of the successes and challenges in implementing pupil and family engagement and outreach in the 2020-21
school year.

Successes of Pupil and Family Engagement and Outreach

The Sulphur Springs Union School District continued to be committed to providing opportunities to assist all parents in supporting their
students to become college and career ready. There was a continued focus this year to have parents be engaged with their schools.
The District and school sites engaged families by providing virtual meetings, ongoing communication, in both English and Spanish,
through phone messages, electronic flyers, and utilizing the ParentSquare communication system. The successful use of the
ParentSquare platform allowed two-way communication between the school/District and home. Since the system translated all
communications in the families’ home language, it allowed staff to be more connected with their families. In addition, ParentSquare
provided both staff and families a stronger partnership.

Throughout the year, teachers provided synchronous and asynchronous instruction for students on a daily basis through online
instruction. Attendance was taken each day to indicate if a student was engaged or not engaged through the online SIS system,
Aeries.

If a student was not engaged, the classroom teacher made contact by calling the parent and/or emailing the parent through the



ParentSquare system (Tier 1). If the family was still unable to be reached and the teacher was not seeing the student engaged with
learning, the teacher contacted the school Principal for assistance. The school office then called the family (Tier 2). If the student was
still not engaged, then the Principal made direct contact with the family (Tier 3). Tier 4 was implemented with the Principal and Social
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Worker going to the student’s home for a wellness check and worked with the family to see what supports needed to be in place to re
engage the student back into the educational setting if Tier 3 is unsuccessful. All attempts made by teacher, school office staff,
Principal, and Social Worker were documented in the Attendance to Attendance Reporting System as well as in Aeries, Student
Information System. In addition, the School Attendance Review Team (SART) and the School Attendance Review Board (SARB) was
utilized to support families struggling with attendance issues. Student engagement has continued to be a priority for the District.

Challenges of Pupil and Family Engagement and Outreach

Ensuring that students and families were engaged with the schools has continued to be the focus for this year. Since in-person
meetings have not been allowed on school campuses, administrators conducted meetings with families virtually. In some cases, these
meetings have been better attended than when we were in-person, however, for parent conferences, IEP meetings etc., it created more
of a challenge for teachers and administrators to develop stronger relationships with their families. We also had some families struggle
with using and having access to technology to engage in meetings at school sites. Even though the District provided all families with hot
spots and devices as needed, we had some families needing additional support with this.

Analysis of School Nutrition

A description of the successes and challenges in providing school nutrition in the 2020-21 school

year. Successes of School Nutrition

In the Santa Clarita Valley, we have been very fortunate to have the School Day Cafe, SCV Food Services Agency, provide meals for
the Sulphur Springs Union School District students. While all schools had students learning online, meals were served outdoors to adult
drivers as they drove through the school parking lots.

On September 3rd, the District received a waiver to be able to serve any child between the ages of 1-18 years of age a free meal
through December 31, 2020. The children received one bagged/boxed breakfast and one lunch Monday through Friday, except on
holidays. With this waiver, the District was able to feed more children and support the community that lives in the District’s boundaries.

Following December, the Director from the School Day Cafe applied for an additional waiver to continue to serve students ages 1-18
years of age a free meal through September 2021. This was approved. All students, even those attending in-person as well as learning
at home, had access to a free meal each day plus weekend meals.



While meals were being served, nutrition staff continued to implement all mandated protocols to support the health and safety of
students and staff.
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Challenges of School Nutrition

In August, schools were challenged with making sure that families filled out their Food Services application. This was a great challenge
since schools did not have students and/or families coming to the school campuses. The District worked with families to fill out the
forms, and were able to successfully get several to complete the process before the deadline in December.

With the return of students for in-person learning, the challenge was having to seat students 6 feet apart during meal times and have
enough space to feed students and supervise them at the same time. The safety protocols of 6 feet during meal time created great
challenges for schools to find alternative locations on campus to feed students, and have staff to supervise and clean/disinfect after
each stable group of students enter the area.

Additional Actions and Plan Requirements
Additional Actions to Implement the Learning Continuity Plan

Section Description Total
Budgete
d
Funds

Estimated
Actual
Expenditure
s

Contributing

Mental Health & Social
&  Emotional
Well-Being

1. District Social Worker: support students and
families  during physical school closures as well
as staff  members as a result of the COVID-19

pandemic.

32,000.00 56,403.00 N

Mental Health & Social
&  Emotional
Well-Being

2. District Social Worker:Provides additional
monitoring  and support to students in need due
to physical  school closures. The type of support
provided will be  centered around wellness,
pupil engagement, and  nutrition. In addition,
the Social Worker will provide  training for staff
and families- related to wellness as a  result of
the COVID-19 pandemic.

114,188.0
0

72,529.00 Y



Pupil Learning Loss 3. District Translator will provide translation
services to  families targeting English Learners,

FY, and LI.

86,678.00 86,347.00 Y

Mental Health & Social
&  Emotional
Well-Being

4. The Behavioral Intervention Supervisor
and  Behavioral Intervention Assistants
will support

students, especially Low Income, Foster Youth, and

278,000.0
0

269,897.00 Y
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English Learners to support student
connectedness  and access to the core program.

A description of any substantive differences between the planned actions and budgeted expenditures for the additional plan
requirements and what was implemented and expended on the actions.

Action # 1 and 2 - Mental Health Services continued to be a focus for our District during this pandemic. One time federal money
was  used instead of Supplemental money. This freed money to purchase intervention materials for unduplicated students.

Action # 4 - The Behavioral Intervention Program continued to provide services to our most needed population. There were savings
in  sub cost and extra hours since all students were learning from home for most of the year.

Overall Analysis
An explanation of how lessons learned from implementing in-person and distance learning programs in 2020-21 have informed the
development of goals and actions in the 2021–24 LCAP.

The LCAP goals of the Sulphur Springs Union School District continue to remain in place to guide and support the educational
programs within the District. However, several actions within each goal were adjusted and/or added to support newly implemented
policies, procedures, and practices in response to in-person and distance learning programs.

The health and safety protocols being implemented due to the pandemic have caused staff to adjust their instructional practices to
continue to provide an exemplary educational experience for all students, especially those students who may be at risk. Staff have
continued to implement several of the actions from the 2020-21 LCP and have adjusted several actions based on student and staff
needs to form the 2021-2024 LCAP.



Goal 1: In order to continue to strengthen student engagement and involvement for all students, including Low Income,
English Learners, and Foster Youth, all students will learn from properly credentialed administrators and teachers in their
authorized areas of instruction utilizing standards-aligned instructional materials in safe school facilities that are in good
repair.
It is imperative that SSUSD continues to hire highly qualified staff to support the educational program and to ensure that outstanding
educators are instructing all students, especially English Learners, Foster Youth and low income students. The Educational Services
Department has shifted its focus when delivering professional development to target ways to assist students that may be at-risk, and
how to support teachers with delivering a high quality instructional program. Teachers will continue to be offered professional
development opportunities during dedicated professional development days, minimum days and after school.
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The structures, policies, and procedures being implemented due to Covid-19 have informed our instructional practices as well as
guidelines regarding health and safety. In preparation for a full return to in-person learning, the enhanced cleaning and safety
procedures that have been implemented will continue to support Goal 1 of the LCAP.

The District will continue to provide a Learning @Home option for families who do not wish to return to in-person learning. To support
families and student success during distance learning within this model, the District will continue to provide standards based
instructional materials and support students and their families with online learning. Student progress will be monitored through local and
classroom based assessments.

English Learner students will be provided additional supports through staff (Teachers on Special Assignment) dedicated to working
with classroom teachers to differentiate instruction and provide coaching on integrated and designated English Language
Development.

Homeless and Foster Youth were provided with additional supports to support instruction by removing barriers to learning. Using local
assessment data, students within this targeted group were provided additional instructional time outside of the school day as well as
access to supplemental online curricular resources based on their academic needs.

Goal 2:Increase all student achievement by providing high quality instruction and curriculum that promotes college and
career readiness, with academic interventions and enrichments in place to foster student success.
The SSUSD is committed to ensuring that students continue to receive a rigorous education both online and in-person. To that end, the
District has implemented several initiatives which require ongoing professional development, supplemental curriculum and instruction,
and opportunities for ongoing support from certificated staff to support student learning and teacher collaboration.

During distance learning, teachers had the opportunity to engage in focused professional development targeted toward online learning
strategies, curriculum, technology, and learning management systems.



English Learning students were provided supplemental programs to support language acquisition. The Imagine Learning program was
purchased for this targeted group to increase engagement and access to learning opportunities outside of the school day.

Homeless and Foster Youth were provided additional learning opportunities through academic academies during the summer and
winter breaks. These students were targeted first to ensure that they were provided the opportunity to attend the unique program to
support their academic and social emotional needs.

Goal 3: All families and the broader community are welcomed and are partners in supporting the whole child.
The District continues to engage and encourage families to be part of the school community. During the 20/21 school year, parents
have been strong partners with school staff by making sure that their child was online ready for learning, and working with their child to
complete the asynchronous work that was also required of students. In addition, several community partners supported families if there
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were social/emotional needs that needed to be addressed. In addition, the District’s Social Worker reached out to the community when
there may be a need that could not be addressed by the school but could be addressed by community partners.

Goal 4:
All students, including Low Income, English Learners, and Foster Youth, will be provided a safe and healthy learning
environment to achieve social, emotional, and academic success.
The SSUSD is committed to focusing on the ‘whole child’. This includes academic as well as social emotional learning. Teachers and
administrators have participated in Trauma Informed Instructional practices which will help identify students who may be in need of
additional social emotional support. We continue to have support from the District Social Worker and Counselors to provide students
and  their families with resources needed to remove barriers to learning. Additionally, low income families continue to have access to
the  Family Resource Center to obtain items that may be needed in the home so that students can access learning without the
limitations of  basic needs.

An explanation of how pupil learning loss continues to be assessed and addressed in the 2021–24 LCAP, especially for pupils with unique
needs.
Pupil learning loss will continue to be assessed and addressed in the 2021-2024 LCAP through a focus on student academic and
behavioral supports and individualized instruction.

In addition to core instruction and monitoring for all students, English Learner students will continue to have access to online and print
materials focused on the English Language Development standards for language acquisition. Teachers will have access to thematic units
posted and shared across the District. Teachers will continue to regularly participate in Professional Development to ensure that
instruction in  English Language Development is truly meeting students’ listening, speaking, reading, and writing needs. English



Language  Development lessons will take place synchronously, through live teaching sessions, and asynchronously, with the use of tools
such as  Google Classroom, Seesaw, Flipgrid, and BrainPop.

Low Income students will be provided targeted instruction focused on foundational ELA and math skills. With the use of diagnostic
assessments, STAR and ESGI, and progress monitoring tools - curriculum based assessments, STAR, ESGI, IABs and common
formative assessments, students will be provided scaffolded instruction to fill learning gaps while also learning grade level standards.The
use of Imagine Learning Literacy, IXL and BrainPop will support supplemental academic intervention.

Foster Youth students will continue to be provided academic and social emotional support. Students will participate in curriculum that is
standards  based, and will continue to have access to intervention through the adopted curriculum and supplemental programs. Students
who needed social emotional support, will have access to the District Social Worker and counseling services. These resources assist in
removing barriers to learning.

Students with Special Needs have continued access to various academic and developmental curricula which support students who are
grade level, may have needed remediation and /or intervention, as well as, those who needed advanced learning. Curriculum includes
materials used with general education students and developmentally appropriate curriculum to address the needs of students with autism,
developmental issues, and other specialized needs. To support students with specialized needs, IEPs and explicitly identified supports will
be implemented along with tiered and scaffolded instruction. The goal is to make sure that all students receive a high level of personalized
instruction that include parents and stakeholders to provide needed services that help the student succeed overall.

Homeless Students will continue to be provided with support to remove barriers to access and academic achievement. In addition to
general  education materials and supplies, homeless students are supplied with additional resources to support learning. This includes
online resources such as Imagine Learning Literacy and IXL, as well as, programs that could be accessed offline.
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A description of any substantive differences between the description of the actions or services identified as contributing towards
meeting the increased or improved services requirement and the actions or services implemented to meet the increased or improved
services requirement.

The substantive differences for services contributing towards meeting the increase or improve services have been explained in each
of  the respective sections.



Overall Analysis of the 2019-20 LCAP and the 2020-21 Learning Continuity and
Attendance Plan
A description of how the analysis and reflection on student outcomes in the 2019-20 LCAP and 2020-21 Learning Continuity and
Attendance Plan have informed the development of the 21-22 through 23-24 LCAP.

During the 2020-21 school year, staff have continued to excel in all areas to ensure that students are delivered an exemplary learning
experience. The health and safety protocols that the District has been required to implement by the state and Los Angeles County
Department of Public Health have created multiple challenges. However, the District has been able to continue to implement the goals
and actions as stated in the 20/21 LCP, as well as, continue to implement several of the actions in the 19/20 LCAP to support students
and staff. As reflected in the 20/21 LCAP surveys, parent advisory committee meetings, and student data, staff will revise the 2021-24
LCAP to meet the needs of students and staff.
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As the District is preparing the 2021-24 LCAP, several actions will be continued from the 20/21 LCP and 19/20 LCAP since they target
the needs of students and staff. Under Goal 1 of the District’s 21-24 LCAP, it is imperative that the District continues to hire credentialed
staff to support the educational program for all students, especially English Learners, Foster Youth and low income students, using
standards-based materials. The Educational Services Department has shifted its focus when delivering professional development to
target ways to assist students that may be at-risk, and how to support teachers with delivering a high quality instructional program.
Teachers will continue to be offered professional development opportunities during dedicated professional development days, minimum
days and after school. The District continues to be focused on making sure to implement all health and safety protocols, and therefore,
will continue to ensure that students and staff are being educated and working in clean and safe environments. One area that has been
a top priority since the District had to start the year being online with all students was making sure that all students are engaged and
able to attend school when the District was able to reopen for in-person learning. Attendance continues to be an area of focus as well
as making sure that students who have special needs, low-income, Foster Youth and homeless are able to be transported to school
using the District’s transportation system. The transportation of students by bus has been a challenge since the health and safety
protocols have limited the number of students allowed on the buses. The District’s Transportation Department continues to monitor
which students are on the buses to ensure that student needs are being met.

Continuing to increase student achievement for all students, especially English Learners, Foster Youth and low income, will be a
continued focus by providing state adopted core curriculum, as well as, intervention and enrichment opportunities. Continuously
improving student outcomes is a primary goal within the SSUSD and in support of that expectation, teachers are provided with ongoing
professional development and support for instructional programs and delivery. Goal 2, Action 1 of the SSUSD LCAP states, “Provide
staff professional development, conferences, and workshops to support the educational program in all content areas, i.e. ELA, ELD,
Math, Science etc.” The professional development that is offered will enable teachers to stay current with practices focused on
instruction, learning, and assessment.



During the school year, students were given District provided local assessments in the beginning of the year, fall, winter and spring.
Data from these assessments enabled administrators and teachers to set instructional goals for students. This continues to support our
commitment to increasing student achievement through progress monitoring and adjusting instruction based on student needs.

Students identified as needing additional support and those within specific student groups (EL, Low Income, Homeless, Foster Youth)
participated in Winter and Summer Academies. These academies will continue for the next three years and which allows the District to
focus on early interventions for students at risk and those with unique needs.

The District has continued to focus on making sure that families are welcomed and are partners in supporting the education of their
child. Goal 3 of the 21-24 LCAP will have an even stronger focus on ensuring that families are part of the school and making sure that
there is a committed focus on bridging home and school to enhance the educational program for students. The District will continue to
provide schools ParentSquare since this has afforded the ability of school staff to communicate to families in their language and has
allowed families the ability to communicate back to staff. Further, administrators are committed to making sure that families are part of
parent advisory committees such as PAC, SSC, ELAC, and DELAC meetings since there will be a focus on mitigating learning loss,
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especially for students who may be at-risk, as well as for English Learners, Foster Youth and low income students. In order to
strengthen the home and school connection, the District will continue to provide social/emotional support by sharing resources to
families that may be in need. Due to the pandemic, several families have shared that they are in need of basic supplies for their child.
The District will continue to partner with the high school district as well as community partners in Santa Clarita to continue to deliver
resources to families in need. Another area that has been shared by families is a need to continue to provide translation services for
families. The District’s unduplicated count continues to rise, and families have shared on the LCAP survey that there is still a need for
more translation services. The District will continue to provide these services and explore ways to expand translation services to
families in the coming three years. In order to also respond to the need of ensuring that families who have students that are English
Learners, Foster Youth, and/or low income, the Educational Services Department will have staff that are dedicated to supporting
parents by providing additional educational resources to further support and enhance the educational learning for this very targeted
population of students.

Not only are staff committed to supporting the educational needs of students, but there is also a strong commitment to focus on the
whole child, especially for English Learners, Foster Youth, and low income. In order to continue to support the whole child, Goal 4’s
action for the 21-24 LCAP will continue to center on providing a safe and healthy learning environment so that students achieve social,
emotional, and academic success. During the pandemic, the District saw an increase in student needs for social/emotional assistance.
The District’s Social Worker, school psychologists, and counselors partnered together to address the mental wellness of students in
need. Since teachers shared with administrators the need for social/emotional support for some of their students, the District continues
to see the need of maintaining and possibly increasing counseling services for the 21/22 school year. The California Healthy Kids
Survey was also administered to 5th grade students this year, and staff will analyze the data to determine if additional social/emotional
supports are needed. With students returning for in-person learning full day, there continues to be a need for behavior intervention



support, especially for English Learners, Foster Youth, and low income, in regular and special education classes. The Behavior
Intervention Supervisor and Assistants are continuing to support students by removing barriers that may be impeding them from
accessing their educational program, and they are partnering with teachers to connect students to their educational program.
Administrators are also continuing to work with their teachers to develop and strengthen their positive academic and behavior programs
at each of the school sites. As reflected in the 20/21 LCAP survey, there is a strong response to continue to support academic and
behavior programs that focus on continuing to strengthen relationships between students, families, and staff, and that further promote
student engagement.

The District looks forward to implementing the new actions for the 2021-24 LCAP and will continue to analyze the data from the 20/21
school year to determine what actions need to be further revised to ensure that student needs are being met. Staff are committed to
continue to meet with stakeholders to adjust educational programs as needed to mitigate learning loss, and also target the needs of
students who may be at risk, especially English Learners, Foster Youth and low income students.
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Instructions: Introduction
The Annual Update Template for the 2019-20 Local Control and Accountability Plan (LCAP) and the Annual Update for the 2020–21
Learning Continuity and Attendance Plan must be completed as part of the development of the 2021-22 LCAP. In subsequent years,
the Annual Update will be completed using the LCAP template and expenditure tables adopted by the State Board of Education.

For additional questions or technical assistance related to the completion of the LCAP template, please contact the local COE, or the
California Department of Education’s (CDE’s) Local Agency Systems Support Office by phone at 916-319-0809 or by email at
lcff@cde.ca.gov.

Instructions: Annual Update for the 2019–20 Local Control and Accountability Plan
Year

Annual Update
The planned goals, state and/or local priorities, expected outcomes, actions/services, and budgeted expenditures must be copied
verbatim from the approved 2019-20 Local Control and Accountability Plan (LCAP). Minor typographical errors may be corrected.
Duplicate the Goal, Annual Measurable Outcomes, Actions / Services and Analysis tables as needed.

Annual Measurable Outcomes



For each goal in 2019-20, identify and review the actual measurable outcomes as compared to the expected annual measurable
outcomes identified in 2019-20 for the goal. If an actual measurable outcome is not available due to the impact of COVID-19 provide a
brief explanation of why the actual measurable outcome is not available. If an alternative metric was used to measure progress towards
the goal, specify the metric used and the actual measurable outcome for that metric.

Actions/Services
Identify the planned Actions/Services, the budgeted expenditures to implement these actions toward achieving the described goal and
the actual expenditures to implement the actions/services.

Goal Analysis
Using available state and local data and input from parents, students, teachers, and other stakeholders, respond to the prompts as
instructed.

● If funds budgeted for Actions/Services that were not implemented were expended on other actions and services through the end
of the school year, describe how the funds were used to support students, including low-income, English learner, or foster youth
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students, families, teachers and staff. This description may include a description of actions/services implemented to mitigate the
impact of COVID-19 that were not part of the 2019-20 LCAP.

● Describe the overall successes and challenges in implementing the actions/services. As part of the description, specify which
actions/services were not implemented due to the impact of COVID-19, as applicable. To the extent practicable, LEAs are
encouraged to include a description of the overall effectiveness of the actions/services to achieve the goal.

Instructions: Annual Update for the 2020–21 Learning Continuity and Attendance Plan

Annual Update
The action descriptions and budgeted expenditures must be copied verbatim from the 2020-21 Learning Continuity and Attendance
Plan. Minor typographical errors may be corrected.

Actions Related to In-Person Instructional Offerings
● In the table, identify the planned actions and the budgeted expenditures to implement actions related to in-person instruction and



the estimated actual expenditures to implement the actions. Add additional rows to the table as needed.

● Describe any substantive differences between the planned actions and/or budgeted expenditures for in-person instruction and
what was implemented and/or expended on the actions, as applicable.

Analysis of In-Person Instructional Offerings
● Using available state and/or local data and feedback from stakeholders, including parents, students, teachers and staff, describe

the successes and challenges experienced in implementing in-person instruction in the 2020-21 school year, as applicable. If in
person instruction was not provided to any students in 2020-21, please state as such.

Actions Related to the Distance Learning Program
● In the table, identify the planned actions and the budgeted expenditures to implement actions related to the distance learning

program and the estimated actual expenditures to implement the actions. Add additional rows to the table as needed.

● Describe any substantive differences between the planned actions and/or budgeted expenditures for the distance learning
program and what was implemented and/or expended on the actions, as applicable.
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Analysis of the Distance Learning Program

● Using available state and/or local data and feedback from stakeholders, including parents, students, teachers and staff, describe
the successes and challenges experienced in implementing distance learning in the 2020-21 school year in each of the following
areas, as applicable:

o Continuity of Instruction,

o Access to Devices and Connectivity,

o Pupil Participation and Progress,

o Distance Learning Professional Development,

o Staff Roles and Responsibilities, and

o Supports for Pupils with Unique Needs, including English learners, pupils with exceptional needs served across the full
continuum of placements, pupils in foster care, and pupils who are experiencing homelessness

To the extent practicable, LEAs are encouraged to include an analysis of the effectiveness of the distance learning program to
date. If distance learning was not provided to any students in 2020-21, please state as such.



Actions Related to Pupil Learning Loss
● In the table, identify the planned actions and the budgeted expenditures to implement actions related to addressing pupil learning

loss and the estimated actual expenditures to implement the actions. Add additional rows to the table as needed.

● Describe any substantive differences between the planned actions and/or budgeted expenditures for addressing pupil learning
loss and what was implemented and/or expended on the actions, as applicable.

Analysis of Pupil Learning Loss
● Using available state and/or local data and feedback from stakeholders, including parents, students, teachers and staff, describe

the successes and challenges experienced in addressing Pupil Learning Loss in the 2020-21 school year, as applicable. To the
extent practicable, include an analysis of the effectiveness of the efforts to address pupil learning loss, including for pupils who
are English learners; low-income; foster youth; pupils with exceptional needs; and pupils who are experiencing homelessness,
as applicable.
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Analysis of Mental Health and Social and Emotional Well-Being

● Using available state and/or local data and feedback from stakeholders, including parents, students, teachers and staff, describe
the successes and challenges experienced in monitoring and supporting Mental Health and Social and Emotional Well-Being of
both pupils and staff during the 2020-21 school year, as applicable.

Analysis of Pupil and Family Engagement and Outreach
● Using available state and/or local data and feedback from stakeholders, including parents, students, teachers and staff, describe

the successes and challenges related to pupil engagement and outreach during the 2020-21 school year, including implementing
tiered reengagement strategies for pupils who were absent from distance learning and the efforts of the LEA in reaching out to
pupils and their parents or guardians when pupils were not meeting compulsory education requirements or engaging in
instruction, as applicable.

Analysis of School Nutrition



● Using available state and/or local data and feedback from stakeholders, including parents, students, teachers and staff, describe
the successes and challenges experienced in providing nutritionally adequate meals for all pupils during the 2020-21 school
year, whether participating in in-person instruction or distance learning, as applicable.

Analysis of Additional Actions to Implement the Learning Continuity Plan
● In the table, identify the section, the planned actions and the budgeted expenditures for the additional actions and the estimated

actual expenditures to implement the actions, as applicable. Add additional rows to the table as needed.

● Describe any substantive differences between the planned actions and/or budgeted expenditures for the additional actions to
implement the learning continuity plan and what was implemented and/or expended on the actions, as applicable.

Overall Analysis of the 2020-21 Learning Continuity and Attendance Plan The Overall Analysis

prompts are to be responded to only once, following an analysis of the Learning Continuity and Attendance Plan.
● Provide an explanation of how the lessons learned from implementing in-person and distance learning programs in 2020-21

have informed the development of goals and actions in the 2021–24 LCAP.

o As part of this analysis, LEAs are encouraged to consider how their ongoing response to the COVID-19 pandemic has
informed the development of goals and actions in the 2021–24 LCAP, such as health and safety considerations, distance

learning, monitoring and supporting mental health and social-emotional well-being and engaging pupils and families.
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● Provide an explanation of how pupil learning loss continues to be assessed and addressed in the 2021–24 LCAP, especially for

pupils with unique needs (including low income students, English learners, pupils with disabilities served across the full
continuum of placements, pupils in foster care, and pupils who are experiencing homelessness).

● Describe any substantive differences between the actions and/or services identified as contributing towards meeting the
increased or improved services requirement, pursuant to California Code of Regulations, Title 5 (5 CCR) Section 15496, and the
actions and/or services that the LEA implemented to meet the increased or improved services requirement. If the LEA has
provided a description of substantive differences to actions and/or services identified as contributing towards meeting the
increased or improved services requirement within the In-Person Instruction, Distance Learning Program, Learning Loss, or
Additional Actions sections of the Annual Update the LEA is not required to include those descriptions as part of this description.

Overall Analysis of the 2019-20 LCAP and the 2020-21 Learning Continuity and
Attendance Plan
The Overall Analysis prompt is to be responded to only once, following the analysis of both the 2019-20 LCAP and the 2020-21



Learning Continuity and Attendance Plan.

● Describe how the analysis and reflection related to student outcomes in the 2019-20 LCAP and 2020-21 Learning Continuity and
Attendance Plan have informed the development of the 21-22 through 23-24 LCAP, as applicable.

California Department of Education
January 2021
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The instructions for completing the Local Control and Accountability Plan (LCAP) follow the template.

Local Educational Agency (LEA) Name     Contact Name and Title            Email and Phone

Sulphur Springs Union Catherine Kawaguchi  Superintendent ckawaguchi@sssd.k12.ca.us    6612525131

Local Control and Accountability Plan

General Information
A description of the LEA, its schools, and its students.

The Sulphur Springs Union School District (SSUSD) is proud to be comprised of approximately 5,069 students in grades TK-6 with a student-teacher ratio of 25 to 1.  
There are over 23 different languages are spoken among the diverse student population (African American 5.7%, Asian 4.1%, Hispanic 57.1%, Native American .4%, 
Two or More 4.5%, White (not Hispanic) 21.6%).  Our English Learners make up 17.4% of our total student population.

The TK-6 students at all nine sites are welcomed by dedicated staff that are committed to supporting learning to ensure ALL children an equal opportunity to achieve 
excellence through high quality, standards-based instruction in a safe and secure, nurturing environment. In the SSUSD, learning is supported through appropriate 
allocation and monitoring of fiscal resources to prepare students to work and function in a diverse, technologically dynamic world. Personnel are committed to work 
collaboratively toward these goals through positive interaction and communication with students, parents, community members and fellow staff, maintaining what has 
become our positive and unique "family feeling."

The District also takes pride with its partnerships throughout the Santa Clarita Valley. The Board of Trustees and Staff believe that it is important to collaborate with our 
community partners to further enhance student learning throughout the District. A few of the community partners that have continued to assist the District's goals of 
increasing students' achievements are: Santa Clarita Education Foundation, Canyon Country Library, William S. Hart Union School District, College of the Canyons,  Arts 
for All, and approximately 90 community members that are part of the District's Student and Family Wellness Collaborative. The Collaborative is focused on making sure 
that the whole child and family are supported, and that they have opportunities provided to them to enhance their child's academic and social development.

The Sulphur Springs Union School District's Local Control and Accountability Plan (LCAP) captures the ideas and suggestions from several stakeholders, such as 
parents, students, and staff to further enhance and strengthen the actions and services provided to our students. The goal of the LCAP is to provide all students, 
especially English Learners (17.4%), socio-economically disadvantaged (54.0%), students with disabilities (13.5%), and Foster Youth (.57%), Homeless (.45) students 
with opportunities to fully reach their potential and achieve academic excellence.

Reflections: Successes
A description of successes and/or progress based on a review of the California School Dashboard (Dashboard) and local data.

The Sulphur Springs Union School District is very proud of the growth it has secured for students over time. The District has maintained growth on student achievement 

Plan Summary 2021-2022
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in the areas of language arts and mathematics. Careful planning, research, and strategic decision making have led to actions and services that support the goals 
developed for improved student outcomes. Many programs implemented through the LCAP, tier I instructional strategies, dedicated cooperative learning 
training/coaching, intervention programs outside of the school day/year, a solid technology infrastructure with a 1:3 Chromebooks ratio and a dedicated Parent Advisory 
Committee (PAC) contribute to continuous focus and improvement on the metrics outlined in this section.

In the area of English Language Arts, the 2019 CA Dashboard shows a green indicator with an average of 18.4 points above standard and none of our student groups 
received a red indicator.

The following student groups earned a blue indicator in English Language Arts which signifies very high rates of achievement with maintained or continued growth:
Asian: Increased (3 points) 66.8 points above standard
Filipino: Maintained (-.04 points) 70.7 points above standard

The following student groups earned a green indicator in English Language Arts which signifies high rates of achievement:
Two or More Races: Declined (12.0 points) 42.5 points above standard
White: Maintained (-0.6 points) 40 points above standard

African American, Hispanic, Socioeconomically disadvantaged and Students with Disabilities maintained growth in remaining in the yellow tier.

In the area of Mathematics, the CA Dashboard shows a yellow indicator while maintaining growth of 2 points. None of our student groups have scored in the red 
indicator.

The following student groups earned a blue indicator in Mathematics which signifies very high rates of achievement with
maintained or continued growth:
Asian: Increased (5.7 points) 56 points above standard
Filipino: Maintained (-.3 points) 49 points above standard

The following student groups earned a green indicator in Mathematics which signifies high rates of achievement:
White: Maintained (2.5 points) 20.6 points above standard
Two or More Races: Declined (4points) 29.1 points above standard

African American, English Learners, Hispanic and Socioeconomically disadvantaged students groups have maintained growth scoring in the yellow tier.

Parent engagement has also proven successful in our District. The District and all of our nine schools offer opportunities to attend parent events focused on 
understanding school programs and supporting learning at home. Parents participate in annual Parent Surveys. Many of our stakeholder meetings have been presented 
online with an increased number of parents attending LCAP parent and school meetings to  provide their valued input. 

Parent Survey data indicates that 93% of parents agree that "My child's school encourages parental involvement", 90% of parents agree that "My child's school offers 
resources and/or events for parents that support student learning at home", and 93% of parents agree with the statement, "My child feels included in this school."

Reflections: Identified Need
A description of any areas that need significant improvement based on a review of Dashboard and local data, including any areas of low 
performance and significant performance gaps among student groups on Dashboard indicators, and any steps taken to address those areas.

A review of the 2019 CA School Dashboard indicates that  all students performed in the green performance level in English Language Arts. However, English Learners 
and Homeless students scored in the orange performance level,  while African American, Hispanic, Socioeconomically Disadvantaged and Students with Disabilities 
scored in the yellow performance level showing lower performance and significant performance gaps among student groups that need to be addressed. 
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For English Language arts, the District has implemented an early literacy model utilizing Orton Gillingham Strategies for all TK-6th grade teachers and has provided 
Learning Support Teachers for all schools to support Tiers 2 and 3 intervention for students who may be at risk. Further, administration is working with teachers to 
monitor data to ensure that learning needs are being met for student groups that are in need of additional learning support. 

In mathematics, the state indicators for which overall performance for all students is in the yellow performance category. Homeless students scored within the orange 
performance level which supports the need for supplemental supports.

The District is assisting students who are in need of additional math support by providing IXL (online Tier 2 intervention program) and Houghton Mifflin Personal Math 
Trainer (online personal component of math series). There is also a Teacher on Special Assignment supporting teachers with coaching and intervention strategies for 
mathematics. 

There are no local indicators that received a "Not Met" rating.  Additionally, the Sulphur Springs Union  School District does not currently have any student groups which 
are two or more levels below the "all student" academic performance level in any area.

LCAP Highlights
A brief overview of the LCAP, including any key features that should be emphasized.

The 2020-2023 LCAP focuses on the continuous improvement of student achievement, providing ongoing professional development and training for educators, 
evaluating and improving school climate, and offering meaningful parent engagement activities.

The Sulphur Springs Union School District is committed to continuously analyzing important metrics related to student needs, implementing the feedback and input of our 
stakeholders, refining classroom instruction, improving school climate and safety, and closing the achievement gap. The LCAP goals and actions outline proven and 
effective actions and services that contribute to demonstrable growth in student
achievement and maintain those actions and services that continue to have a positive impact on student achievement and support the District's vision and goals.  
Additionally, the LCAP reflects efforts to provide more clarity and transparency for stakeholders on District services and expenditures.
Actions and services include the following:
• Providing a cooperative and equitable learning experience for all students.
• Ensuring the needs of every student are met through consistent data analysis, quality core instruction, differentiated support and assistance provided during the school 
day, and additional opportunities for support offered outside of the school day.
• Fostering collaboration between professionals who are focused on improving student outcomes.
• Addressing social-emotional needs of children through coordinated services and district supports.
• Ensuring there are multiple pathways that encourage family involvement in student learning.

Throughout the LCAP, the goals, actions, and expenditures demonstrate how the District works to continuously improve progress on the State and Local Indicators 
outlined on the Dashboard. State and Local Indicators are priorities and areas of focus in our District's efforts. The District is committed to engaging in continuous 
improvement efforts to addresses all Indicators. The District remains committed to increasing student achievement and strives to continuously improve progress on each 
Indicator, over time. 

The SSUSD makes it a priority to inform all stakeholders about the California School Dashboard and takes steps to ensure that stakeholders have an opportunity to 
access the Dashboard and develop an understanding of how to use it effectively to make meaningful contributions to the District's ongoing efforts to support students.

An LEA with a school or schools eligible for comprehensive support and improvement must respond to the following prompts.

Comprehensive Support and Improvement
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Schools Identified
A list of the schools in the LEA that are eligible for comprehensive support and improvement.

N/A

Support for Identified Schools
A description of how the LEA has or will support its eligible schools in developing comprehensive support and improvement plans.

N/A

Monitoring and Evaluating Effectiveness
A description of how the LEA will monitor and evaluate the plan to support student and school improvement.

N/A

A summary of the stakeholder process and how the stakeholder engagement was considered before finalizing the LCAP.  

Sulphur Springs Union School District (SSUSD) has elicited stakeholder feedback through surveys and online meetings with parents, students, teachers, support staff, 
union representatives and administrators, including the Parent Advisory and LCAP Advisory Committees. Translation services were provided for all parent meetings. The 
SSUSD solicited recommendations and comments from all stakeholders regarding the specific actions and expenditures proposed to be included in the Local Control 
Accountability Plan, Learning Continuity and Attendance Plan and Expanded Learning Opportunities Grant Plan.  Staff presented each plan during stakeholder meetings 
for review and comment. Stakeholder feedback was reviewed by administration and considered before finalizing each plan.

The LCAP Advisory Committee consisted of 4 Title I parents, 1 Foster parent, 1 special education parent, 1 DELAC parent, union representation of three teachers and 
two classified members, 3 administrators, and Superintendent.  The LCAP Advisory Committee met on March 11, 2021, April 19, 2021, April 26, 2021, and May 24, 2021 
to review the Annual Update for LCAP and Learning Continuity Plan (LCP), and provided input and feedback on the Expanded Learning Opportunity (ELO) Grant Plan as 
well as the 2021-22 LCAP.  Committee members were able to ask questions, get clarification and provide input. Data was shared to support goals and actions within the 
LCAP. 

All parent meetings were conducted in English and Spanish, and opportunities to provide input was solicited. Dates and times for the Informational Input meetings 
regarding the Annual Update for LCAP, LCP, ELO, and  21-22 LCAP were posted on the District website and communicated to families via ParentSquare, District's 
communication system.

The following parent meetings were held to discuss the LCAP and receive input and feedback:
-March 10, 2021, DELAC
-Week of March 24, 2021, ELAC, SSC, PTA
-March 25, 2021, Parent Meeting
-April 15, 2021 DELAC
-April 19, 2021, Parent Meeting
-April 21, 2021, Parent Advisory Committee Meeting

Stakeholder Engagement
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-May 11, 2021, Parent Meeting
-May 13, 2021 DELAC
-May 18, 2021, Parent Meeting
-May 19, 2021, Parent Advisory Committee Meeting

Student feedback was solicited through student surveys which was administered week of February 26, 2020.  

SELPA consultation regarding the LCAP occurred on  May 25, 2021. 

Staff meetings were also held to discuss the LCAP and receive input and feedback:
-March 8, 2021: Administrators' Meeting
-March 23, 2021: Classified Advisory Committee
-March 24, 2021: Administrators' Meeting
-March 25, 2021: All Staff Meeting
-March 29, 2021: All Staff Meeting
-April 13, 2021: District Office Staff Meeting
-May 5, 2021: Administrators' Meeting
-May 10, 2021: All Staff Meeting
-May 11, 2021: Classified Advisory Committee
-May 17, 2021: All Staff Meeting

Board Meetings were held to provide updates and receive input on the LCAP:
-March 10, 2021
-March 24, 2021
-June 9, 2021
-June 23, 2021

Superintendent responses to comments and questions regarding the LCAP from stakeholder meetings are posted on the District website: www.k12.ca.us. 

Public Hearing for LCAP and Budget was held on June 9, 2021 and Board approval of LCAP and Budget was held on June 23, 2021. 

A summary of the feedback provided by specific stakeholder groups. 

LCAP Surveys: Big ideas/trends that emerged from the staff, student and parent LCAP were:
Continue monitoring student progress and targeting specific needs.
Increase support for teachers in ensuring program implementation and intervention for academically struggling students.
Parents and students expressed appreciation for the efforts made with English Learner students.
Parents appreciate the efforts  made to engage in their children’s education.
Parents and staff have appreciated the communication app (ParentSquare).
Staff, parents, and students generally feel that SSUSD schools are safe and well maintained.
Continue efforts to educate teachers and staff about the LCAP and involve them in the decision-making process.

School and Community Meetings: Big ideas/trends that emerged from the community forms were:
The opportunity to engage in the LCAP update process through forums and stakeholder meetings are appreciated.
A focus on positive school climate is a priority.
Home to school communication is a priority and all stakeholders appreciated the efforts of communication.
Continue and expand efforts to provide teachers with the tools they need to meet the needs of all students.
Information on academic supports for unduplicated students is appreciated.
Continue and expand efforts to address students’ social and emotional needs.
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Advisory Committees and Groups: Big ideas/trends that emerged from advisory Committees and groups were:
Continue to provide personnel and programs that have a direct impact on student achievement.
Continue to support unduplicated students with access and equitable programs.
Continue to support efforts to address chronic absenteeism.

A description of the aspects of the LCAP that were influenced by specific stakeholder input.

During the stakeholder meetings, parents and staff shared a continued need for the LCAP to have actions that focus in the following areas:

-Safety: Parents shared that they do appreciate the check-in Raptor system that is at each of the nine schools. In addition, parents shared that they appreciated the 
District conducting safety drills at all sites, and continuing to purchase backpacks for each classroom filled with supplies to support students and staff in the event of an 
emergency. 
-Transportation: It was expressed by several parents, especially from the Title I schools, that there is a need for transportation to be continued. Unfortunately due to the 
pandemic, the District was only able to support with transporting students with special needs that had transportation required per the IEP, and the District was able to 
offer transportation for students who received free meals. However, for students who were on a reduced meal, transportation was provided to some students since the 
District did not have the capacity on the buses to fit all of the students due to the mandated health protocols that are in place by Los Angeles County Department of 
Public Health.  
-Professional development for staff: It was expressed during staff meetings that it is important that the District continues to provide opportunities for staff to be provided 
training in the areas that target English learners and low income students. In addition, the need to continue to provide training in the areas of social/emotional wellness 
was also expressed, especially since several students need intervention in this area due to the pandemic.
- Exposure to visual and performing arts: Both parents, staff, and LCAP Advisory Committee shared the need to continue with providing students access to visual and 
performing arts. It was shared that there is a need, especially with the low income, Foster Youth, and Homeless. to provide access to the arts since it is known through 
research that students who come from low income families and have access to the arts experience better education, security and health outcomes. 
-Early childhood education programs: There is a continued need to provide access to a strong early childhood education programs. During stakeholder meetings, it was 
shared that there is an appreciation that transitional kindergarten is offered in the District and that families have the option to send their child to receive the early 
childhood education. During the stakeholder meetings, it was also shared that there is a need for the District to also continue to provide instructional aide support in these 
classes so that students have the opportunity for small group instruction. 
-ParentSquare Communication System: parents, staff, and LCAP Advisory Committee have continued to share the importance of the District to have the ParentSquare 
Community System in place since it supports staff to have access to families of low income, English Learners, Foster Youth, and Homeless. In addition, parents shared 
that they appreciated how they can communicate to staff in their own language, and it supports in removing the barriers from families not having access to their child's 
educational program. 
-Counseling support: it was shared by both staff, parents, and LCAP Advisory Committee the need for more counseling services to provide support for students of low 
income, Foster Youth and Homeless. There continues to be a need in the District for students to receive services to support their social/emotional well-being. 
-Positive Behavior Program and Positive School Climate: both staff and parents share that there is a need for schools to provide a positive behavior program and 
continue to enhance their school climate to reach low income students. In addition, it was shared that it is important to strengthen relationships between students and 
staff to support engagement in school which leads to improved student performance in school. 
-Integration for students with special needs: During consultation with the SELPA, it was discussed to add the need of continuing to provide opportunities for students with 
special needs into a preschool environment with typically developing peers. 
-Student feedback was provided regarding the LCAP through the student surveys, which was incorporated into the action of  continuing to provide safety measures and 
drills for students. 

During all stakeholder meetings, the LCAP goals and actions were presented to allow for feedback and input. The following meetings took place for PAC and DELAC:
-March 10, 2021, DELAC
-April 15, 2021 DELAC
-April 21, 2021, Parent Advisory Committee Meeting
-May 13, 2021 DELAC
-May 19, 2021, Parent Advisory Committee Meeting

Superintendent responded to all comments from stakeholder meetings. The responses were presented to DELAC on May 13, 2021, Parent Advisory Committee Meeting 
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Goals and Actions

on May 19, 2021, and LCAP Advisory Committee on May 24, 2021. Superintendent responses to stakeholder comments are posted on the District website at 
www.sssd.k12.ca.us. 

Public Hearing for LCAP and Budget were held on June 9, 2021. Approval of LCAP and Budget were held on June 23, 2021. 

1 In order to continue to strengthen student engagement and involvement for all students, including Low Income, English Learners, and Foster 
Youth, all students will learn from properly credentialed administrators and teachers in their authorized areas of instruction utilizing standards-
aligned instructional materials in safe school facilities that are in good repair. 

An explanation of why the LEA has developed this goal.

The Sulphur Springs Union School District is committed to providing an exemplary education to all students in safe school facilities. The District's educational program 
 promotes high expectations for all students, with a focus on English Learners, Foster Youth, and Low Income, by highly qualified teachers and administrators.  With 
the implementation of standards-based curriculum, the educational program in the District aligns student learning to standards, which also helps ensure that a higher 
level of learning is attained. 

100% of teachers and 
administrators are 
appropriately 
assigned and fully 
credentialed. 

100%
20-21
CTC.CA.GOV

100%
23-24
CTC.CA.GOV

100% of school 
facilities are in good 
repair to support 
student learning. 

100%
20-21
Facilities Inspection Tool

100%
23-24
Facilities Inspection Tool

Measuring and Reporting Results

Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome
 2023-2024 

Goal
Goal # Description
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100% of school 
facilities are in good 
repair to support 
student learning. 

100%
20-21
Facilities Inspection Tool

100%
23-24
Facilities Inspection Tool

100% of students are 
provided and 
educated with 
standards aligned 
materials. 

100%
20-21
Williams Inspection 
Report

100%
23-24
Williams Inspection Report

Increase student 
attendance rate to 
further promote 
student engagement 
in school. 

95.9%
20-21
PI/P2 Report

97.4%
23-24
PI/P2 Report

Decrease chronic 
absenteeism rates to 
support academic 
success and 
social/emotional 
wellness for students.

9.6%
20-21
Aeries / A2A Report

8.1%
23-24
Aeries / A2A Report

100% of students 
have access to a 
broad course of study

100%
2020-2021

100%
2023-2024

1 Recruit and retain highly 
qualified staff. 

The District will recruit and retain highly qualified staff to provide an exemplary education 
for all students to master grade level standards. 

$28,512,785.00 No

2  CA State approved 
textbooks and materials.

The District will provide current CA State approved textbooks and materials in all core 
subject areas for all students to support students’ instructional program. 

$298,241.00 No

3 Implementation of District 
maintenance plan. 

The District will implement a maintenance plan to repair and maintain facilities and play 
areas to support all students’ learning in safe and secure facilities. 

$2,156,036.00 No

4 Maintain noon supervisors 
at all sites.

The District will maintain noon supervisors at all sites to support all students’ safety and 
supervision. 

$612,423.00 No

5 Conduct annual safety 
drills

The District will conduct annual safety drills at all school sites and District Office to support 
safety for all students and staff. 

$0.00 No

Actions
Action # Title Description Total Funds Contributing
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6 Proactively engage families 
and regularly monitor 
attendance. (LEA)

The District will proactively engage families of low income, homeless, and Foster Youth 
students by regularly monitoring attendance and by providing families resources, such as 
an online communication system, that removes barriers and allows parents to communicate 
and engage with school staff. 

$35,400.00 Yes

7 Provide transportation to 
and from school for the 
unduplicated student 
population.

The District will provide transportation to and from school for unduplicated student 
populations living outside allowable zones to walk to school in order to remove barriers 
from accessing their educational program. 

$452,360.00 Yes

A description of any substantive differences in planned actions and actual implementation of these actions.

Not applicable to this year's LCAP cycle.

An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures.

Not applicable to this year's LCAP cycle.

An explanation of how effective the specific actions were in making progress toward the goal.

Not applicable to this year's LCAP cycle.

A description of any changes made to the planned goal, metrics, desired outcomes, or actions for the coming year that resulted from reflections on prior practice.

Not applicable to this year's LCAP cycle.

An analysis of how this goal was carried out in the previous year.

Goal Analysis 2021-2022

2 Increase all student achievement by providing high quality instruction and curriculum that promotes college and career readiness, with 
academic interventions and enrichments in place to foster student success. 

An explanation of why the LEA has developed this goal.

The Sulphur Springs Union School District prides itself in providing learning opportunities for students that may need additional academic support and enrichment. In 
support of this goal, the District is committed to providing professional development for teachers in areas of identified need, as evidenced by State and Local 
Assessments, to increase learning opportunities through supplemental instruction to ensure students meet grade level standards. In addition, the District provides 
support personnel to ensure that a continued cycle of improvement is implemented for teachers and administrators to meet the ongoing academic and social 
emotional needs of students.

Goal
Goal # Description
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The Sulphur Springs Union School District prides itself in providing learning opportunities for students that may need additional academic support and enrichment. In 
support of this goal, the District is committed to providing professional development for teachers in areas of identified need, as evidenced by State and Local 
Assessments, to increase learning opportunities through supplemental instruction to ensure students meet grade level standards. In addition, the District provides 
support personnel to ensure that a continued cycle of improvement is implemented for teachers and administrators to meet the ongoing academic and social 
emotional needs of students.

Increase of students 
meeting grade level 
standards on state 
and/or local 
assessments in 
English Language 
Arts

CAASPP - ELA 2018-2019
 (SBAC Custom Reports)
3rd Grade - 59%
4th Grade - 57%
5th Grade - 61%
6th Grade - 59%

STAR - ELA 2021 STAR 
Report
3rd Grade - 62%
4th Grade - 54%
5th Grade - 53%
6th Grade - 49%

CAASPP - ELA
3rd Grade - 70%
4th Grade - 70%
5th Grade - 80%
6th Grade - 70%

STAR - ELA 2021 STAR Report
3rd Grade - 70%
4th Grade - 70%
5th Grade - 70%
6th Grade - 60%

Increase of students 
meeting grade level 
standards on state 
and/or local 
assessments in 
mathematics.

CAASPP - Math 2018-
2019 (SBAC Custom 
Report)
3rd Grade - 54%
4th Grade - 51%
5th Grade - 44%
6th Grade - 46%

STAR - Math 2020-2021 
STAR Report
3rd Grade - 63%
4th Grade - 59%
5th Grade - 57%
6th Grade - 58%

CAASPP - Math
3rd Grade - 70%
4th Grade - 70%
5th Grade - 65%
6th Grade - 65%

STAR - Math 2020-2021 STAR 
Report
3rd Grade - 70%
4th Grade - 70%
5th Grade - 70%
6th Grade - 70%

Increase the 
percentage of 
Reclassified Fluent 

2020-2021 District 
Reclassifification Data: 
ELPAC, CAASPP, Local 

2023-2024
RFEP - 150 students will be 
reclassified

Measuring and Reporting Results

Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome
 2023-2024 
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English Proficient 
(RFEP) students.

Assessments, Report Card 
data
RFEP - 71 students were 
reclassified

Reduce the number 
of Longe Tern English 
Learners (LTELs). 
Students who are at 
risk of becoming 
LTELs - those in 6th 
grade that have been 
in the ELD programs 
5+ years.

2020-2021 
Reclassification 
Requirements: ELPAC, 
CAASPP, Local 
Assessments, Report Card 
Data
LTELs - 75 students are at 
risk of becoming Long 
Term English Learners

2023-2024
LTELs - 25 students are at risk 
of becoming Long Term English 
Learners

Increase the number 
of students scoring 
well developed (4) 
English Language 
Proficiency 
Assessment for 
California (ELPAC) 

2019 -2020 ELPAC Data: 
ELPAC
64 students scored well 
developed (4) on the 
LCAP

2023-2024
84 students will score well 
developed (4) on the ELPAC

Increase the number 
of students who have 
letter, sound, and 
number recognition 
at the end of the 
academic year.

2021 ESGI Assessment

Letter Recognition
TK: 34%
K: 62%
1: 54%

Sound Recognition
TK: 34%
K: 62%
1: 54%

Number Recognition
TK: 33%
K: 76%
1: 65%

2023 - 2024 ESGI Assessment

Letter Recognition
TK: 50%
K: 80%
1: 70%

Sound Recognition
TK: 50%
K: 80%
1: 70%

Number Recognition
TK: 50%
K: 80%
1: 70%
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1 Professional development 
for staff to address student 
learning needs. 

For English Learners, low income and Foster Youth students who have not demonstrated 
proficiency and/or are in need of further connection and engagement, the District will 
provide professional development to address academic and social/emotional needs. 
Teachers and administrators will attend trainings focused on differentiation, use of multiple 
modalities, ways to utilize technology to further enhance student learning, as well as, 
addressing social/emotional needs of students. 

$706,841.00 Yes

2 Providing California State 
supplementary standards-
based materials. 

To mitigate learning loss, as evidenced by state and local assessments, the District will 
provide California State supplementary standards-based materials for English Learners, 
Foster Youth and Low Income students.

$357,920.00 Yes

3 Provide collaboration time 
for teachers to support 
student learning. 

To address the learning needs of English Learners, Foster Youth and Low Income students as 
evidenced by state and local performance data, school administrators will provide 
collaboration time for teachers to support student learning by monitoring student data, 
providing interventions to mitigate learning loss, and enrichment activities during and 
outside the school day in order to support mastery of grade level standards. 

$184,970.00 Yes

4 Provide staff professional 
development, conferences, 
and workshops to support 
the educational program.

To address students not meeting grade level standards on state and local assessments, the 
District will provide staff professional development, conferences, and workshops to support 
the educational program in all content areas to address standards based instruction and 
mitigate learning loss for English Learner, Foster Youth and Low Income students.

$738,621.00 Yes

5 Provide additional 
instructional minutes to 
deliver an intensive 
instructional program.

The District will provide additional instructional minutes for teachers to support mastery of 
English proficiency and grade level standards for English Learners and Low Income students.

$934,623.00 Yes

6 Support for teachers with 
the implementation of 
summative English 
Language Proficiency 
Assessment for California.

The District will provide substitute teachers so that classroom teachers can implement the 
Summative English Language Proficiency Assessment for California (ELPAC) for English 
Learner students to support mastery of the English language.

$1,995.00 No

7 Provide and train staff to 
administer the initial 
English Language 
Proficiency Assessment for 
California. 

The District will provide staff, and training for those staff, to administer the Initial English 
Language Proficiency Assessment for California (ELPAC) for English Learner students to 
support mastery of the English language. 

$14,749.00 No

8 Provide outside of the 
school year intervention 

For unduplicated students who are not meeting grade level standards, teachers will provide 
students outside of the school year intervention to mitigate learning loss, as well as, 

$27,318.00 Yes

Actions
Action # Title Description Total Funds Contributing
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and enrichment 
opportunities for students.

enrichment opportunities to positively influence academic achievement levels.

9 Continue articulation with 
William S. Hart Union High 
School District to support 
students transitioning to 
Junior High School.

The District will continue articulation with William S. Hart Union High School District to 
support students transitioning to Junior High School to assist with preparing students with 
their educational program.

$0.00 No

10  Library Resource 
Technicians support 
student learning.

Library Resource Technicians will enhance student learning by assisting teachers to provide 
access to a wide variety of literary sources for low income students who may have limited 
access to literary materials at home.

$220,423.00 Yes

11 Teachers on Special 
Assignment (TOSAs) will 
provide coaching and 
intervention support for 
teachers.

To address the underperformance on state and local assessment, the District will provide 
Teachers on Special Assignment (TOSAs) who will provide coaching and intervention 
support for teachers to assist English Learners, Foster Youth and Low Income students. 

$401,782.00 Yes

12 Implement and provide 
materials to support the 
visual and performing arts 
(VAPA) plan.

To ensure low income students receive opportunities to develop creativity and innovative 
practices, teachers will implement and provide materials to support the visual and 
performing arts (VAPA) plan with a focus on arts integration. 

$222,709.00 Yes

13 Provide devices to enhance 
student learning.

The District will provide additional digital devices to support instruction and further assist 
with closing the achievement gap for English Learners, Foster Youth and Low Income 
students.

$306,082.00 Yes

14 Provide and train 
Computer Lab Assistants at 
all sites to support student 
learning. 

To support equitable access to differentiated instruction and access to online curricular 
programs, the District will provide and train Computer Lab Assistants at all sites to support 
low income students in the use of technology to meet grade level standards. 

$149,850.00 Yes

15 Provide access to strong 
early childhood education 
programs.

To narrow the opportunity gap of Low income, Foster, and English Learners, the District will 
maintain a strong early childhood education program that promotes healthy 
social/emotional development, assists with English language acquisition, and helps to build 
a strong academic foundation. 

$809,129.00 Yes

16 Provide opportunities for 
integration for students 
with special needs

Provide opportunities for integration for students with special needs into a preschool 
environment with typically developing peers. 

$15,000.00 No
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A description of any substantive differences in planned actions and actual implementation of these actions.

Not applicable to this year's LCAP cycle.

An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures.

Not applicable to this year's LCAP cycle.

An explanation of how effective the specific actions were in making progress toward the goal.

Not applicable to this year's LCAP cycle.

A description of any changes made to the planned goal, metrics, desired outcomes, or actions for the coming year that resulted from reflections on prior practice.

Not applicable to this year's LCAP cycle.

An analysis of how this goal was carried out in the previous year.

Goal Analysis 2021-2022

3 All families and the broader community are welcomed and are partners in supporting the whole child. 

An explanation of why the LEA has developed this goal.

The Sulphur Springs Union School District has always promoted family partnership and engagement since staff are committed to strengthening students' academic 
and social/emotional wellness.  By continuing to promote family engagement, it supports student learning in school, which  further assists with successfully 
transitioning them to middle and high school.  Staff are committed to connecting families to schools, especially students of low-income families, since it creates 
consistency between the home and school environments. 

Increase percent of 
families who 
expressed satisfaction 
with their 
opportunities to be 

93%
20-21
LCAP Parent Survey

98%
23-24
LCAP Parent Survey

Measuring and Reporting Results

Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome
 2023-2024 

Goal
Goal # Description
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engaged and 
connected with the 
school community. 
Increase percent of 
families who 
expressed satisfaction 
with their 
opportunities to 
participate in school 
events as per LCAP 
survey. 

90%
20-21
LCAP Parent Survey

98%
23-24
LCAP Parent Survey

Increase percent of 
families who 
expressed their 
satisfaction with 
opportunities to 
participate in school 
decision making as 
per the LCAP survey. 

90%
20-21
LCAP Parent Survey

98%
23-24
LCAP Parent Survey

Increase the number 
of school volunteers 
at each school as per 
LCAP survey and 
individual school 
data. 

volunteers from each 
school from 2019 school 
year. 
19-20
Volunteer Sign-in Sheets
LCAP Survey 19-20

10% increase from 2019
23-24
Volunteer Sign-in Sheets

Increase parent 
participation in 
school and District 
advisory groups, such 
as PACs, SSCs, ELACs, 
and DELACs. 

Data from 2019 at each 
school and District, per 
advisory group. 
19-20
Sign-in Sheets from PAC, 
SSC, ELAC, DELAC 
meetings

10% increase from 2019 data. 
23-24
Sign-in Sheets from PAC, SSC, 
ELAC, DELAC meetings

Increase percent of 
families who 
expressed satisfaction 
with their child 
feeling safe and 
secure while 
attending school.

95%
20-21
LCAP Parent Survey

97%
23-24
LCAP Parent Survey
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1 Increase home/school 
communication and 
engagement for families.

The District will increase home/school communication and engagement for families of low 
income and English Learner students by providing families access to resources, educational, 
social/emotional, and/or basic needs, that further removes barriers from students accessing 
their educational program. 

$85,549.00 Yes

2 Provide translation services 
to families of English 
Learners.

The District will provide translation services to families of students that are English Learners 
to remove language barriers that may impede families from information regarding their 
child's educational program.  

$112,369.00 Yes

3 Advisory groups will 
provide input to 
Administration in the 
schools’ and District’s 
plans.

Staff will continue to maintain advisory groups such as PAC, LCAP Advisory, SSCs, ELACs, 
and DELACs, who will provide input to Administration in the schools’ and District’s plans (i.e. 
School Plan for Student Achievement (SPSA), Comprehensive School Safety Plans, Local 
Control Accountability Plan (LCAP), etc.) to further support the educational program for all 
students, especially unduplicated students.

$0.00 No

4 Director of Curriculum and 
Instruction and Educational 
Services Program 
Coordinator assisting 
families with children who 
are English Learners.

To support parents of English Learners who are scoring below proficiency, the Director of 
Curriculum and Instruction and the Educational Services Program Coordinator will provide 
parent workshops and educational resources to support parents with meeting the needs of 
their child to achieve grade level standards. 

$0.00 Yes

5 Student and Family 
Wellness Collaborative, 
supporting and providing 
resources to further 
strengthen 
social/emotional well-
being of students and 
families. 

To assure low income students have awareness and access to community services, the 
District will continue to provide a Student and Family Wellness Collaborative that engages 
community, staff, and parents to provide children and families with social/emotional 
assistance, as well as, basic needs, in and out of school. The District will continue to partner 
with William S. Hart Union High School District to plan and host a Family Resource Fair that 
connects families with resources focused on student and family wellness.

$12,411.00 Yes

Actions
Action # Title Description Total Funds Contributing

A description of any substantive differences in planned actions and actual implementation of these actions.

An analysis of how this goal was carried out in the previous year.

Goal Analysis 2021-2022
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Not applicable to this year's LCAP cycle.

An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures.

Not applicable to this year's LCAP cycle.

An explanation of how effective the specific actions were in making progress toward the goal.

Not applicable to this year's LCAP cycle.

A description of any changes made to the planned goal, metrics, desired outcomes, or actions for the coming year that resulted from reflections on prior practice.

Not applicable to this year's LCAP cycle.

4 All students, including Low Income, English Learners, and Foster Youth, will be provided a safe and healthy learning environment to achieve 
social, emotional, and academic success. 

An explanation of why the LEA has developed this goal.

Sulphur Springs Union School District staff know the importance of creating a school climate where all students, including English Learners, Foster Youth, and Low 
Income, feel connected and safe, while receiving an outstanding educational program. Staff focus on maintaining high standards for students while also fostering 
positive relationships between staff and students, which further assists students achieving social, emotional, and academic success. 

Decrease student 
suspension rate

-0.1%
19-20 rate
CA Dashboard 2019

-0.01%
23-24
CA Dashboard

Maintain expulsion 
rate

0%
19-20
CALPADS

0%
23-24
CALPADS

Increase the number 
of students feeling 
safe while attending 

90%
20-21
LCAP Student Survey

95%
23-24
LCAP Student Survey

Measuring and Reporting Results

Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome
 2023-2024 

Goal
Goal # Description
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school. 
Increase the number 
of students look 
forward to coming to 
school each day. 

92%
19-20
LCAP Student Survey

95%
23-24
LCAP Student Survey

Increase the number 
of teachers feeling 
safe at school. 

94%
19-20
LCAP Staff Survey

95%
23-24
LCAP Student Survey

Increase percent of 
teachers who 
expressed satisfaction 
with their 
opportunities to be 
engaged and 
connected with the 
school community. 

94%
19-20
LCAP Staff Survey

95%
23-24
LCAP Staff Survey

1 Students reporting positive 
relationships and safety.

Students connectedness and engagement will be evidenced by reporting positive 
relationships and safety on student surveys from the District and California Healthy Kids ’ 
surveys.

$0.00 No

2 Provide additional 
Counseling Services for 
identified Students. 

To remove barriers for low income students from accessing their academic program, the 
district will provide counseling to support social/emotional wellness and academic success 
in school.

$25,000.00 Yes

3 Counseling Services for 
Students in need. 

To remove barriers for students from accessing their academic program, the district will 
provide counseling services to support social/emotional wellness and academic success in 
school.

$12,286.00 No

4 Strengthen student 
connectedness and access 
to the core program. 

To support the need for school engagement and connection, Behavior Intervention 
Supervisor and Behavioral Intervention Assistants will assist low income students in regular 
education classes to strengthen student connectedness and access to the core program by 
providing behavior intervention techniques and strategies that benefit students.   This 
position will be provide preventative behavioral supports to 
 low income students who may need behavioral support to access their instructional 
program. 

$241,140.00 Yes

Actions
Action # Title Description Total Funds Contributing
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5 Social Worker will provide 
services and resources to 
low income, foster youth, 
and homeless students. 

To address barriers that limit low income, foster youth, and homeless students from 
receiving full benefit from their educational experience, the District will provide a District 
Social Worker and support personnel to provide comprehensive services.

$127,540.00 Yes

6 Positive Behavior Programs 
that promote student 
engagement.

To support student connectedness and build positive relationships at the school site, the 
District will provide positive academic and behavior programs that promote student 
engagement for low income students.

$25,000.00 Yes

7 Promote school climate to 
enhance student 
connectedness and 
increase academic success.

To support student engagement and connectedness, schools will promote a positive school 
climate to foster youth development and academic achievement. 

$0.00 No

8 Strengthen student 
connectedness and core 
program for students 

To support the need for school engagement and connection, Behavior Intervention 
Supervisor and Behavioral Intervention Assistants will assist special education students to 
strengthen student connectedness and access to the core program by providing behavior 
intervention techniques and strategies that benefit students.   This position will provide 
support to special education students who require behavioral intervention per their IEP.  

$241,140.00 No

A description of any substantive differences in planned actions and actual implementation of these actions.

Not applicable to this year's LCAP cycle.

An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures.

Not applicable to this year's LCAP cycle.

An explanation of how effective the specific actions were in making progress toward the goal.

Not applicable to this year's LCAP cycle.

A description of any changes made to the planned goal, metrics, desired outcomes, or actions for the coming year that resulted from reflections on prior practice.

Not applicable to this year's LCAP cycle.

An analysis of how this goal was carried out in the previous year.

Goal Analysis 2021-2022
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A report of the Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Expenditures Table.

Percentage to Increase or Improve 
Services

Increased Apportionment based on the Enrollment of Foster Youth, English Learners, and Low-
Income students

10.77% $4,743,962.00

The Budgeted Expenditures for Actions identified as Contributing may be found in the Increased or Improved Services 
Expenditures Table.

Required Descriptions

For each action being provided to an entire school, or across the entire school district or county office of education (COE), an explanation of (1) how the needs of foster 
youth, English learners, and low-income students were considered first, and (2) how these actions are effective in meeting the goals for these students.
The Sulphur Springs Union School District (SSUSD) staff works collaboratively with stakeholders to develop plans to address the needs of all students, while 
recognizing students that are low income, Foster Youth, and English Learners face unique challenges which warrant additional support. The District staff values 
families and believes that they are an important component of the partnership between home and school. By working and partnering with our families, each and every 
student that is low income, Foster Youth, and/or an English Learner will be provided additional supports that mitigate learning loss, target the whole child with a focus 
on academics as well as social emotional well-being, and prepare them for college and career when they graduate from high school. 

A review of the District's needs and metrics, as well as, input from Stakeholders determined that the use of supplemental resources to support the achievement of 
unduplicated students is a high priority for the District, and an effective use of funds to meet the goals and actions for these student groups. In addition, when reviewing 
local assessment data as well as the 2018 and 2019 SBAC results, there is a correlation that unduplicated students continue to be an area of focus.

Goal 1, Action 6: Reviewing the CA Dashboard data from 2018 and 2019 for chronic absenteeism for low income, Foster Youth, and homeless, showed that these 
student groups were still falling in the orange and yellow performance levels. However, English Learners did fall in the green performance level for 2019 and they were 
in the orange performance level for 2018. For 2020, the District found that there was still a higher percentage of low income and Foster Youth students were not 
engaged, especially when the District had all students learning online. Several of the low income and Foster Youth students’ families work more than one job, and were 
not able to support their child with accessing their educational program. Further, it was found that for the English Learner students, many of their families were not able 
to communicate with the educators due to a language barrier and were not familiar with the school system and how to access resources. The communication tool that 
is in place greatly supported the District's work with communicating to families to support the re-engagement of low income, Foster Youth, and English Learner 
students to further support their attendance and learning. This action is being continued from the 2019-20 LCAP based on outcome data from the the Aeries 
attendance, A2A program.

Goal 2, Actions 1, 2, 3, 4: Due to language barriers, English Learner students are in need of additional academic supports.  Additionally, low income students and 
Foster Youth may have constraints that would prevent them from accessing curriculum due to decreased parental support and resources.  When reviewing the data 
from the 2018 to the 2019 CA Dashboard, it showed a significant decline in the performance of low income, English Learners, and Foster Youth from 2018 to 2019. In 
2018, English Learners, Homeless, and low income students scored in the green performance levels for both ELA and mathematics. Then in 2019, the following 
occurred: 

Increased or Improved Services for Foster Youth, English Learners, and Low-
Income Students 2021-2022
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ELA:
-English Learners: orange
-Homeless: orange
-low income: yellow

Mathematics:
-Homeless: orange
-English Learners: yellow
-low income: yellow

After reviewing the 2020 STAR assessments for both ELA and mathematics, they also reflected a needed focus on unduplicated students in both English Language 
Arts and mathematics. 

It is essential that the District continues to provide professional development and opportunities for teachers and administrators to attend conferences targeting the 
needs of low income, English Learners, and Foster Youth. The data demonstrates that there needs to be a focus on providing research-based high quality interventions 
and a targeted focus on good first instruction for unduplicated students. The STAR assessments and computer adaptive programs such as IXL, that the District will be 
using in 21/22 school year, ensure early and accurate identification of students that are at risk. The formative assessments from the computer adaptive programs 
support teachers in addressing the achievement needs of under-performing low income, English Learners, and Foster Youth, and clarify the targeted standards and 
benchmarks for teachers and students so that learning acceleration is possible. Further, the summative assessments provided from the programs provide information 
to staff to assist with planning and support differentiated instructional practices. 

It is also essential that staff are provided collaboration time to monitor the achievement of unduplicated students. Teachers and administrators work together to review 
the formative and assessment data, as well as, the data from interventions to work toward narrowing the achievement gap for unduplicated students. In addition, 
providing teachers tools, such as Illuminate and Aeries for student monitoring, is paramount in identifying student supports and interventions that would address 
individual student needs.

With the diverse student population that the District serves, focusing on unduplicated student groups, the staff also recognizes a continued need to develop cultural 
competence necessary to support students and their families. This will assist in building strong home/school connections and support students with access to 
curriculum. Teachers and administrators will be provided training and attend conferences on topics that center on social/emotional issues that English Learners, low 
income, and Foster Youth may be experiencing, and the behaviors that they may exhibit in the school setting. It is essential that staff recognize the strengths of 
unduplicated students, and understand their needs, so that staff can appropriately and effectively respond using resources in the system to maximize student potential, 
both socially as well as academically.  These goals and actions are being continued from the 2019-2020 LCAP as evidenced by outcome data on the STAR Local 
Assessments. 

Goal 2, Action 10: Results from the 2019 and 2020 LCAP surveys continue to demonstrate a need for schools to provide unduplicated students access to libraries to 
continue to foster critical thinking, and provide unduplicated students access to high quality literacy resources that enhance student learning. The District's school 
librarian technicians assist unduplicated students with access to not only literature, they also support low income, Foster Youth, and English Learners access to 
technological resources, assisting them to find additional resources to assist their learning.  This goal and action is being continued from the 2019-2020 LCAP based 
on local assessment data which shows that students benefit from access to literature and other reading materials to support critical thinking and early literacy. 

For unduplicated students, it is essential that the students have access to school libraries to further assist the classroom teacher with supporting students to think 
critically, provide students resources that the unduplicated student may not have access to in the home, and further enhance student creativity. In addition, the school 
library technicians partner with the computer lab assistants by working to close the digital divide, and provide support with the use of technology in accessing additional 
educational resources to accelerate student learning. In addition, the school library technicians continue to greatly support English Learner students by providing a 
diversity of literature to assist with English Language acquisition, cultivating an interest in reading and creativity. This goal and action for unduplicated students is being 
rolled over from the 2019-2020 LCAP.  Assessment data shows that students benefit from the continued use and access to library books, literature and other source 
materials.

Goal 2, Action 11: Teachers need coaching and support when instructing students of low income, Foster Youth, and English Learners. These student groups have a 
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greater risk of school failure due to several factors such as not having access to additional support with their education, parents working multiple jobs and difficulty with 
acquiring the English Language. In order to continue to target closing the achievement gap of English Learners, Foster Youth, and low income students, teachers on 
special assignment will provide coaching and intervention support for teachers. Research shows that by providing coaching to teachers in the classroom, improves 
their capacity to reflect and apply their learning to their work with students. In addition, teachers who were coached and taught English Learners, minority students, and 
low-income students have reported larger gains in analytical writing skills and in literacy for their students. Further, instructional coaching may support closing the racial 
discipline gap and ensure equitable treatment for students. This goal and action is being continued during the 2019-2020 LCAP.  Evidence shows that Teachers on 
Special Assignment (TOSAs) support student learning through coaching and support as evidenced by STAR Assessments and classroom common formative 
assessments. 

Goal 2, Action 13 and 14: A review of data shows 59% of English Learners, 75% of Foster Youth, 56% of Low Income and 70.20% of homeless students requested 
devices and hot spots. Data indicated that English Learner (EL), Foster Youth, and Low Income students have disproportionately less access to technology when 
compared to their grade level peers. Considering the need to assure all students receive instruction that includes 21st century skills and practices, devices are provided 
to support English Learner, Foster Youth, and Low Income students to eliminate that digital divide. The goal and actions will be continued during the 2019-2020 LCAP 
as data shows that an increased number of students were able to access core curriculum, intervention, and supplemental materials online through electronic devices.  

Furthermore, assisting students in the use of technology is critical in preparing them for college and career development. As evidenced by this past year (stat regarding 
families reaching out to computer lab techs for support). To assure knowledge of technology use is not a barrier to success, Computer Lab Assistants at each school 
site support students and families with technology use to assure ongoing access, and the ability to leverage technology for the benefit of each English Learner, Foster 
Youth, and Low Income student. 

Goal 2, Action 15: The need for low income, Foster Youth, and English Learners to have access to high-quality early education programs is essential. These student 
groups have higher chances of not being provided parental support in their educational learning, face social and/or emotional trauma, lack opportunities for oral 
speaking experiences, and an inadequacy of educational materials, such as devices and internet. Early learning is essential to improve health, social-emotional, and 
cognitive outcomes of unduplicated students to enhance their opportunities to be on track to graduate from high school, college, and be career ready. Excellent early 
childhood programs, such as Transitional Kindergarten, promote healthy social-emotional development, assist with English language acquisition, and support in 
building a strong academic foundation. Further, research supports that unduplicated students that are provided access to the early childhood program, Transitional 
Kindergarten, earn higher scores at the beginning of kindergarten on math, reading, cognitive flexibility, attentiveness, persistence, and eagerness to learn. This goal 
and action is being continued from the 2019-2020 LCAP. Data from the early literacy and mathematics assessments have shown that students benefit from early 
learning programs and are better equipped to begin Kindergarten and access instruction.

Goal 3, Action1: A review of the 20/21 LCAP survey indicated that there is a continued need for families to have access to resources, such as home/school 
communication tools, engagement for families to be connected to schools, and access to educational resources for families to support their child's learning. Staff time 
dedicated to supporting unduplicated students and their families to access resources, such as basic needs, clothing, food, as well as, providing assistance to parents 
so that they know how to receive additional access to academic support for students is provided at each of the schools in the District. In addition, unduplicated students 
need ongoing support  for academics and social emotional well-being to address limited access to curriculum and supports due to limited parental and community 
based supports.  The schools with higher populations of unduplicated students have additional staff to support families with unduplicated students' family engagement. 
Data from the use of ParentSquare and other communication tools have proven to be very useful for English Learner, Low Income and Foster Youth families. This goal 
and action is being continued from the 2019-2020 LCAP as local assessments have shown an increased number of students benefitted from consistent communication 
and are better prepared to access core curriculum. 

Goal 4, Action 6: Unduplicated students are in need of opportunities to address school connectedness and positive school relationships due to language barriers, 
financial constraints, and/or limited parental support. Schools promoting a positive school climate and behavior programs greatly enhance opportunities for 
unduplicated students’ educational outcomes, and narrows the achievement gap among students of different socioeconomic backgrounds. Unduplicated students have 
a greater chance of facing obstacles in their journey to learn through the educational system due to not having access to additional support in school, lacking an 
opportunity to attend early childhood programs, parents working multiple jobs and not able to support their child both academically and behaviorally, as well as, lacking 
family engagement which can lead to feelings isolation and sadness. There is a focus to support unduplicated students by providing academic and behavior programs 
to promote student engagement and foster connectedness with their peers and adults on campus. This goal and action is being continued from the 2019-2020 LCAP 
as evidenced by increased student attendance and more students report feeling safe at school.

The following research has been identified to support and address the most effective use of funds for Foster Youth, Low Income, and Homeless students.
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A description of how services for foster youth, English learners, and low-income students are being increased or improved by the percentage required.

The Sulphur Springs Union School District has a commitment to support and increase learning for unduplicated student groups. The support provided to unduplicated 
students is implemented through a multi-tiered systems of student support (MTSS) in academic, behavior, and social/emotional well-being. Through MTSS, the District 
has a focus on providing services for unduplicated students by both certificated and classified staff members. Student progress for unduplicated students is closely 
monitored to assess both the learning rate and level of performance as well as student wellness. Educational decision and social/emotional support for unduplicated 
students about the duration of intervention and intensity are based on individual student needs. The actions below are above and beyond what all students are 
provided in the District  to enhance and mitigate learning loss. 

Research shows that strong family-school relationships are an indicator of school success. The District has staff principally directed at supporting unduplicated students 
and their families. These staff members greatly enhance student learning by assisting families with access to their child's educational programs. In order to support 
engagement for unduplicated students, Goal 1, Action 6 addresses the need to increase attendance for low income, Foster Youth, and English Learners. The District 
will implement a communication system that supports staff and family connectedness. The system will remove the language barrier that can interfere with staff being 
able to directly communicate with families when there is an attendance concern. In addition, families of low income, Foster Youth, and English Learners will have easy 
access to staff at all times, and are able to communicate to staff in the families' home language. Staff are also able to use the system to reach families that otherwise 
would have been difficult to reach since the system is parent friendly. 

To mitigate learning loss of unduplicated student groups, it is essential that staff continue to provide professional development and conferences for teachers and 
administrators, (Goal 2, Actions 1, 2, 3, 4). These trainings and conferences will target teachers’ educational delivery of good first instruction, as well as, providing 
intensive intervention programs so that learning acceleration occurs for unduplicated students that are at-risk and not mastering grade level standards. Not only will 
teachers be provided exemplary educational conferences, trainings and supplementary resources centered on academics and acceleration of learning for unduplicated 
students, teachers and administrators will be provided learning opportunities and resources to support the social emotional wellness of unduplicated students to 
facilitate the development of social competencies, decision-making skills, empathy, and emotional regulation to prevent school failure and behavior problems. 

It is essential that low income students have access to school libraries (Goal 2, Action 10). Libraries are a place rich in literacy and technology resources that support in 
eradicating illiteracy of low income students. Low income students will have access to attend the school libraries where they will be provided assistance in accessing 
resources to further accelerate their learning. 

Teachers on Special Assignment (TOSAs) will provide coaching and instructional support to classroom teachers of unduplicated students (Goal 2, Action 11). Delivery 
of effective coaching will be implemented by the TOSAs actively listening to the classroom teachers’ needs, deciphering their needs, and then building capacity based 
on the strengths of the classroom teacher. In order to target which teachers need coaching and support, TOSAs will monitor academic achievement of unduplicated 
students. TOSAs will assist teachers in building their skills, knowledge and capacity when educating unduplicated student groups. 

Research shows that Low Income, English Learners, and Foster Youth have less access to technological resources and it is essential that Principals continue to 
provide digital devices to unduplicated students to close the achievement gap, (Goal 2, Action 13). Additional digital resources, such as  chromebooks and iPads, will 
be provided to enhance the educational program for unduplicated students. It is critical that unduplicated students master how to use digital devices to access 
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educational resources  in their early years of school to assist their academic success in high school and college. Computer Lab Assistants will work with low income 
students to teach and support them in use of digital devices to support in closing the digital divide and mitigate learning loss, (Goal 2, Action 14). 

Access to effective high-quality early childhood programs is critical for unduplicated students’ development of their social and academic skills, (Goal 2, Action 16). Low 
income, Foster Youth, and English Learners will have access to Transitional Kindergarten full day programs, no matter what neighborhood they live in within the 
District. All unduplicated students will be provided access to Transitional Kindergarten to strengthen their social-emotional development, support English Language 
acquisition, and assist with building a strong academic foundation. Further, unduplicated students who complete Transitional Kindergarten tend to enter Kindergarten 
with stronger mathematics and literacy skills and are more engaged in their learning. 

Research shows that when schools partner with families to remove barriers so that families can access the school system, students will increase student achievement. 
Goal 3, Action 1 provides staff at all nine schools, as well as, the District Office to assist families of unduplicated students. In addition, the Family Resource Center, 
which supports the wellness of families by providing basic needs such as clothing and food, have support staff that assist low income families with accessing resources 
needed to assist the family's well-being. Staff at the District Office and school sites engage with Families of Foster Youth to ensure that additional supports are in place, 
such as increased academic support, food, and clothing. 

It is important that schools focus on strengthening their positive behavior programs for low income students to promote student engagement. (Goal 4, Action 6). 
Teachers and administrators at all nine schools will implement a positive behavior program that fosters a school culture to assist low income students to be engaged 
and connected to their social as well as academic learning.  

Total Expenditures Table

Goal # Action #  Action Title  Student Group(s) LCFF Funds Other State 
Funds

Local 
Funds

Federal 
Funds

Total Funds

1 1 Recruit and retain highly 
qualified staff. 

All $28,512,785.00 $0.00 $0.00 $0.00 $28,512,785.00

1 2  CA State approved 
textbooks and materials.

All $167,552.00 $130,689.00 $0.00 $0.00 $298,241.00

1 3 Implementation of District 
maintenance plan. 

All $2,156,036.00 $0.00 $0.00 $0.00 $2,156,036.00

1 4 Maintain noon supervisors 
at all sites.

All $612,423.00 $0.00 $0.00 $0.00 $612,423.00

1 5 Conduct annual safety 
drills

All $0.00 $0.00 $0.00 $0.00 $0.00

1 6 Proactively engage Low Income, $35,400.00 $0.00 $0.00 $0.00 $35,400.00

Totals: LCFF Funds  Other State 
Funds

Local Funds Federal 
Funds

Total Funds  Total 
Personnel

Total Non-personnel

Totals $36,243,748.00 $479,886.00 $126495.00 $1,191,563.00 $38,041,692.00 $35,319,473.00 $2,722,219.00

Expenditure Tables
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families and regularly 
monitor attendance. (LEA)

Foster Youth, 
English learner 

(EL)

1 7 Provide transportation to 
and from school for the 
unduplicated student 
population.

Low Income, 
Foster Youth, 

English learner 
(EL)

$452,360.00 $0.00 $0.00 $0.00 $452,360.00

2 1 Professional development 
for staff to address student 
learning needs. 

Foster Youth, Low 
Income, English 

learner (EL)

$706,841.00 $0.00 $0.00 $0.00 $706,841.00

2 2 Providing California State 
supplementary standards-
based materials. 

Foster Youth, Low 
Income, English 

learner (EL)

$184,539.00 $0.00 $0.00 $173,381.00 $357,920.00

2 3 Provide collaboration time 
for teachers to support 
student learning. 

English learner 
(EL), Low Income, 

Foster Youth

$89,491.00 $0.00 $0.00 $95,479.00 $184,970.00

2 4 Provide staff professional 
development, 
conferences, and 
workshops to support the 
educational program.

English learner 
(EL), Low Income, 

Foster Youth

$429,577.00 $0.00 $0.00 $309,044.00 $738,621.00

2 5 Provide additional 
instructional minutes to 
deliver an intensive 
instructional program.

English learner 
(EL)

$934,623.00 $0.00 $0.00 $0.00 $934,623.00

2 6 Support for teachers with 
the implementation of 
summative English 
Language Proficiency 
Assessment for California.

English learner 
(EL)

$1,995.00 $0.00 $0.00 $0.00 $1,995.00

2 7 Provide and train staff to 
administer the initial 
English Language 
Proficiency Assessment 
for California. 

English learner 
(EL)

$14,749.00 $0.00 $0.00 $0.00 $14,749.00

2 8 Provide outside of the 
school year intervention 
and enrichment 

English learner 
(EL), Foster Youth, 

Low Income

$3,918.00 $0.00 $0.00 $23,400.00 $27,318.00
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opportunities for students.

2 9 Continue articulation with 
William S. Hart Union High 
School District to support 
students transitioning to 
Junior High School.

All $0.00 $0.00 $0.00 $0.00 $0.00

2 10  Library Resource 
Technicians support 
student learning.

English learner 
(EL), Foster Youth, 

Low Income

$112,366.00 $108,057.00 $0.00 $0.00 $220,423.00

2 11 Teachers on Special 
Assignment (TOSAs) will 
provide coaching and 
intervention support for 
teachers.

English learner 
(EL), Low Income, 

Foster Youth

$83,357.00 $0.00 $0.00 $318,425.00 $401,782.00

2 12 Implement and provide 
materials to support the 
visual and performing arts 
(VAPA) plan.

Low Income $19,358.00 $0.00 $117,209.00 $86,142.00 $222,709.00

2 13 Provide devices to 
enhance student learning.

English learner 
(EL), Foster Youth, 

Low Income

$144,564.00 $0.00 $0.00 $161,518.00 $306,082.00

2 14 Provide and train 
Computer Lab Assistants 
at all sites to support 
student learning. 

Low Income $149,850.00 $0.00 $0.00 $0.00 $149,850.00

2 15 Provide access to strong 
early childhood education 
programs.

English learner 
(EL), Low Income, 

Foster Youth

$809,129.00 $0.00 $0.00 $0.00 $809,129.00

2 16 Provide opportunities for 
integration for students 
with special needs

Student with 
Disabilities (SWD)

$15,000.00 $0.00 $0.00 $0.00 $15,000.00

3 1 Increase home/school 
communication and 
engagement for families.

English learner 
(EL), Low Income

$61,375.00 $0.00 $0.00 $24,174.00 $85,549.00

3 2 Provide translation 
services to families of 
English Learners.

English learner 
(EL)

$112,369.00 $0.00 $0.00 $0.00 $112,369.00

3 3 Advisory groups will All $0.00 $0.00 $0.00 $0.00 $0.00
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provide input to 
Administration in the 
schools’ and District’s 
plans.

3 4 Director of Curriculum and 
Instruction and 
Educational Services 
Program Coordinator 
assisting families with 
children who are English 
Learners.

English learner 
(EL)

$0.00

3 5 Student and Family 
Wellness Collaborative, 
supporting and providing 
resources to further 
strengthen 
social/emotional well-
being of students and 
families. 

Foster Youth, Low 
Income

$12,411.00 $0.00 $0.00 $0.00 $12,411.00

4 1 Students reporting positive 
relationships and safety.

All $0.00 $0.00 $0.00 $0.00 $0.00

4 2 Provide additional 
Counseling Services for 
identified Students. 

Low Income $25,000.00 $0.00 $0.00 $0.00 $25,000.00

4 3 Counseling Services for 
Students in need. 

All $3,000.00 $0.00 $9,286.00 $0.00 $12,286.00

4 4 Strengthen student 
connectedness and 
access to the core 
program. 

Low Income $241,140.00 $0.00 $0.00 $0.00 $241,140.00

4 5 Social Worker will provide 
services and resources to 
low income, foster youth, 
and homeless students. 

Low Income, 
Foster Youth

$127,540.00 $0.00 $0.00 $0.00 $127,540.00

4 6 Positive Behavior 
Programs that promote 
student engagement.

Low Income $25,000.00 $0.00 $0.00 $0.00 $25,000.00

4 7 Promote school climate to All $0.00 $0.00 $0.00 $0.00 $0.00
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Contributing Expenditure Table

Goal # Action # Action Title Scope Unduplicated Student Group(s) Location LCFF Funds Total Funds
1 6 Proactively engage 

families and 
regularly monitor 
attendance. (LEA)

LEA-wide Low Income, Foster Youth, 
English learner (EL)

All Schools $35,400.00 $35,400.00

1 7 Provide 
transportation to 
and from school for 
the unduplicated 
student population.

Limited Low Income, Foster Youth, 
English learner (EL)

Specific 
Schools,Mi
nt Canyon, 

Mitchell, 
Canyon 
Springs, 

Leona Cox, 
Valley 

View, Fair 
Oaks 

Ranch, 
Sulphur 
Springs, 
Pinetree

$452,360.00 $452,360.00

2 1 Professional 
development for 

LEA-wide Foster Youth, Low Income, 
English learner (EL)

All Schools $706,841.00 $706,841.00

enhance student 
connectedness and 
increase academic 
success.

4 8 Strengthen student 
connectedness and core 
program for students 

Student with 
Disabilities (SWD)

$0.00 $241,140.00 $0.00 $0.00 $241,140.00

Totals by Type  Total LCFF Funds      Total Funds

 Total: $4,760,208.00 $6,177,037.00

LEA-wide Total: $2,719,123.00 $3,801,144.00

Limited Total: $1,928,719.00 $2,155,470.00

Schoolwide Total: $112,366.00 $220,423.00
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staff to address 
student learning 
needs. 

2 2 Providing California 
State 
supplementary 
standards-based 
materials. 

LEA-wide Foster Youth, Low Income, 
English learner (EL)

All Schools $184,539.00 $357,920.00

2 3 Provide 
collaboration time 
for teachers to 
support student 
learning. 

LEA-wide English learner (EL), Low Income, 
Foster Youth

All Schools $89,491.00 $184,970.00

2 4 Provide staff 
professional 
development, 
conferences, and 
workshops to 
support the 
educational 
program.

LEA-wide English learner (EL), Low Income, 
Foster Youth

All Schools $429,577.00 $738,621.00

2 5 Provide additional 
instructional minutes 
to deliver an 
intensive 
instructional 
program.

Limited English learner (EL) All Schools $934,623.00 $934,623.00

2 8 Provide outside of 
the school year 
intervention and 
enrichment 
opportunities for 
students.

Limited English learner (EL), Foster 
Youth, Low Income

All Schools $3,918.00 $27,318.00

2 10  Library Resource 
Technicians support 
student learning.

Schoolwide English learner (EL), Foster 
Youth, Low Income

All Schools $112,366.00 $220,423.00

2 11 Teachers on Special 
Assignment 
(TOSAs) will provide 

LEA-wide English learner (EL), Low Income, 
Foster Youth

All Schools $83,357.00 $401,782.00
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coaching and 
intervention support 
for teachers.

2 12 Implement and 
provide materials to 
support the visual 
and performing arts 
(VAPA) plan.

Limited Low Income All Schools $19,358.00 $222,709.00

2 13 Provide devices to 
enhance student 
learning.

LEA-wide English learner (EL), Foster 
Youth, Low Income

All Schools $144,564.00 $306,082.00

2 14 Provide and train 
Computer Lab 
Assistants at all 
sites to support 
student learning. 

LEA-wide Low Income All Schools $149,850.00 $149,850.00

2 15 Provide access to 
strong early 
childhood education 
programs.

LEA-wide English learner (EL), Low Income, 
Foster Youth

All Schools $809,129.00 $809,129.00

3 1 Increase 
home/school 
communication and 
engagement for 
families.

LEA-wide English learner (EL), Low Income All Schools $61,375.00 $85,549.00

3 2 Provide translation 
services to families 
of English Learners.

Limited English learner (EL) All Schools $112,369.00 $112,369.00

3 4 Director of 
Curriculum and 
Instruction and 
Educational 
Services Program 
Coordinator 
assisting families 
with children who 
are English 
Learners.

Limited English learner (EL) All Schools $0.00

3 5 Student and Family Limited Foster Youth, Low Income All Schools $12,411.00 $12,411.00
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Wellness 
Collaborative, 
supporting and 
providing resources 
to further strengthen 
social/emotional 
well-being of 
students and 
families. 

4 2 Provide additional 
Counseling Services 
for identified 
Students. 

Limited Low Income All Schools $25,000.00 $25,000.00

4 4 Strengthen student 
connectedness and 
access to the core 
program. 

Limited Low Income All Schools $241,140.00 $241,140.00

4 5 Social Worker will 
provide services 
and resources to 
low income, foster 
youth, and 
homeless students. 

Limited Low Income, Foster Youth All Schools $127,540.00 $127,540.00

4 6 Positive Behavior 
Programs that 
promote student 
engagement.

LEA-wide Low Income All Schools $25,000.00 $25,000.00

Federal Funds Detail Report
Totals: Title I  Title II Title III Title IV CSI  Other Federal Funds
Totals $880,324.00 $157,440.00 $106,972.00 $46,827.00 $0.00 $0.00
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Goal 
#

Action  
#

Action Title Title I Title II Title III Title IV CSI Other 
Federal 
Funds

Total Funds

1 1 Recruit and 
retain highly 

qualified staff. 

$0.00 $0.00 $0.00 $0.00 $0.00 $28,512,785.00

1 2  CA State 
approved 

textbooks and 
materials.

$0.00 $0.00 $0.00 $0.00 $0.00 $298,241.00

1 3 Implementation 
of District 

maintenance 
plan. 

$0.00 $0.00 $0.00 $0.00 $0.00 $2,156,036.00

1 4 Maintain noon 
supervisors at 

all sites.

$0.00 $0.00 $0.00 $0.00 $0.00 $612,423.00

1 5 Conduct annual 
safety drills

$0.00 $0.00 $0.00 $0.00 $0.00 $0.00

1 6 Proactively 
engage families 

and regularly 
monitor 

attendance. 
(LEA)

$0.00 $0.00 $0.00 $0.00 $0.00 $35,400.00

1 7 Provide 
transportation to 
and from school 

for the 
unduplicated 

student 
population.

$0.00 $0.00 $0.00 $0.00 $0.00 $452,360.00

2 1 Professional 
development for 
staff to address 
student learning 

needs. 

$0.00 $0.00 $0.00 $0.00 $0.00 $706,841.00

2 2 Providing $173,381.00 $0.00 $0.00 $0.00 $0.00 $357,920.00
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California State 
supplementary 

standards-
based 

materials. 

2 3 Provide 
collaboration 

time for 
teachers to 

support student 
learning. 

$95,479.00 $0.00 $0.00 $0.00 $0.00 $184,970.00

2 4 Provide staff 
professional 

development, 
conferences, 

and workshops 
to support the 
educational 

program.

$109,634.00 $100,541.00 $63,764.00 $35,105.00 $0.00 $738,621.00

2 5 Provide 
additional 

instructional 
minutes to 
deliver an 
intensive 

instructional 
program.

$0.00 $0.00 $0.00 $0.00 $0.00 $934,623.00

2 6 Support for 
teachers with 

the 
implementation 
of summative 

English 
Language 
Proficiency 

Assessment for 
California.

$0.00 $0.00 $0.00 $0.00 $0.00 $1,995.00

2 7 Provide and 
train staff to 

administer the 

$0.00 $0.00 $0.00 $0.00 $0.00 $14,749.00
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initial English 
Language 
Proficiency 

Assessment for 
California. 

2 8 Provide outside 
of the school 

year 
intervention and 

enrichment 
opportunities for 

students.

$3,900.00 $0.00 $19,500.00 $0.00 $0.00 $27,318.00

2 9 Continue 
articulation with 
William S. Hart 

Union High 
School District 

to support 
students 

transitioning to 
Junior High 

School.

$0.00 $0.00 $0.00 $0.00 $0.00 $0.00

2 10  Library 
Resource 

Technicians 
support student 

learning.

$0.00 $0.00 $0.00 $0.00 $0.00 $220,423.00

2 11 Teachers on 
Special 

Assignment 
(TOSAs) will 

provide 
coaching and 
intervention 
support for 
teachers.

$237,818.00 $56,899.00 $23,708.00 $0.00 $0.00 $401,782.00

2 12 Implement and 
provide 

materials to 
support the 

$74,420.00 $0.00 $0.00 $11,722.00 $0.00 $222,709.00
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visual and 
performing arts 

(VAPA) plan.

2 13 Provide devices 
to enhance 

student 
learning.

$161,518.00 $0.00 $0.00 $0.00 $306,082.00

2 14 Provide and 
train Computer 
Lab Assistants 
at all sites to 

support student 
learning. 

$0.00 $0.00 $0.00 $0.00 $0.00 $149,850.00

2 15 Provide access 
to strong early 

childhood 
education 
programs.

$0.00 $0.00 $0.00 $0.00 $0.00 $809,129.00

2 16 Provide 
opportunities for 
integration for 
students with 
special needs

$0.00 $0.00 $0.00 $0.00 $0.00 $0.00 $15,000.00

3 1 Increase 
home/school 

communication 
and 

engagement for 
families.

$24,174.00 $0.00 $0.00 $0.00 $0.00 $85,549.00

3 2 Provide 
translation 
services to 
families of 

English 
Learners.

$0.00 $0.00 $0.00 $0.00 $0.00 $112,369.00

3 3 Advisory groups 
will provide 

input to 
Administration 

$0.00 $0.00 $0.00 $0.00 $0.00 $0.00
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in the schools’ 
and District’s 

plans.

3 5 Student and 
Family Wellness 

Collaborative, 
supporting and 

providing 
resources to 

further 
strengthen 

social/emotional 
well-being of 
students and 

families. 

$0.00 $0.00 $0.00 $0.00 $0.00 $0.00 $12,411.00

4 1 Students 
reporting 
positive 

relationships 
and safety.

$0.00 $0.00 $0.00 $0.00 $0.00 $0.00 $0.00

4 2 Provide 
additional 

Counseling 
Services for 

identified 
Students. 

$0.00 $0.00 $0.00 $0.00 $0.00 $0.00 $25,000.00

4 3 Counseling 
Services for 
Students in 

need. 

$0.00 $0.00 $0.00 $0.00 $0.00 $0.00 $12,286.00

4 4 Strengthen 
student 

connectedness 
and access to 

the core 
program. 

$0.00 $0.00 $0.00 $0.00 $0.00 $0.00 $241,140.00

4 5 Social Worker 
will provide 

services and 

$0.00 $0.00 $0.00 $0.00 $0.00 $0.00 $127,540.00
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resources to low 
income, foster 

youth, and 
homeless 
students. 

4 6 Positive 
Behavior 

Programs that 
promote student 

engagement.

$0.00 $0.00 $0.00 $0.00 $0.00 $0.00 $25,000.00

4 7 Promote school 
climate to 
enhance 
student 

connectedness 
and increase 

academic 
success.

$0.00 $0.00 $0.00 $0.00 $0.00 $0.00 $0.00

4 8 Strengthen 
student 

connectedness 
and core 

program for 
students 

$0.00 $0.00 $0.00 $0.00 $0.00 $0.00 $241,140.00
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Instructions 
Plan Summary 

Stakeholder Engagement 

Goals and Actions 

Increased or Improved Services for Foster Youth, English Learners, and Low-Income Students  

For additional questions or technical assistance related to the completion of the LCAP template, please contact the local COE, or the California 
Department of Education’s (CDE’s) Local Agency Systems Support Office by phone at 916-319-0809 or by email at lcff@cde.ca.gov. 

Introduction and Instructions 
The Local Control Funding Formula (LCFF) requires LEAs to engage their local stakeholders in an annual planning process to evaluate their 
progress within eight state priority areas encompassing all statutory metrics (COEs have ten state priorities). LEAs document the results of this 
planning process in the Local Control and Accountability Plan (LCAP) using the template adopted by the State Board of Education.  

The LCAP development process serves three distinct, but related functions:  

 Comprehensive Strategic Planning: The process of developing and annually updating the LCAP supports comprehensive strategic 
planning (California Education Code [EC] 52064(e)(1)). Strategic planning that is comprehensive connects budgetary decisions to 
teaching and learning performance data. Local educational agencies (LEAs) should continually evaluate the hard choices they make 
about the use of limited resources to meet student and community needs to ensure opportunities and outcomes are improved for all 
students. 

 Meaningful Stakeholder Engagement: The LCAP development process should result in an LCAP that reflects decisions made through 
meaningful stakeholder engagement (EC 52064(e)(1)). Local stakeholders possess valuable perspectives and insights about an LEA's 
programs and services. Effective strategic planning will incorporate these perspectives and insights in order to identify potential goals 
and actions to be included in the LCAP. 

 Accountability and Compliance: The LCAP serves an important accountability function because aspects of the LCAP template require 
LEAs to show that they have complied with various requirements specified in the LCFF statutes and regulations, most notably: 

o Demonstrating that LEAs are increasing or improving services for foster youth, English learners, and low-income students in 
proportion to the amount of additional funding those students generate under LCFF (EC 52064(b)(4-6)). 



 
 

 

o Establishing goals, supported by actions and related expenditures, that address the statutory priority areas and statutory metrics 
(EC 52064(b)(1) & (2)).  

o Annually reviewing and updating the LCAP to reflect progress toward the goals (EC 52064(b)(7)). 

The LCAP template, like each LEA’s final adopted LCAP, is a document, not a process. LEAs must use the template to memorialize the 
outcome of their LCAP development process, which should: (a) reflect comprehensive strategic planning (b) through meaningful engagement 
with stakeholders that (c) meets legal requirements, as reflected in the final adopted LCAP. The sections included within the LCAP template do 
not and cannot reflect the full development process, just as the LCAP template itself is not intended as a stakeholder engagement tool.  

If a county superintendent of schools has jurisdiction over a single school district, the county board of education and the governing board of the 
school district may adopt and file for review and approval a single LCAP consistent with the requirements in EC sections 52060, 52062, 52066, 
52068, and 52070. The LCAP must clearly articulate to which entity’s budget (school district or county superintendent of schools) all budgeted 
and actual expenditures are aligned. 

The revised LCAP template for the 2020–21, 2021–22, and 2022–23 school years reflects statutory changes made through Assembly Bill 1840 
(Committee on Budget), Chapter 243, Statutes of 2018. These statutory changes enhance transparency regarding expenditures on actions 
included in the LCAP, including actions that contribute to meeting the requirement to increase or improve services for foster youth, English 
learners, and low-income students, and to streamline the information presented within the LCAP to make adopted LCAPs more accessible for 
stakeholders and the public. 

At its most basic, the adopted LCAP should attempt to distill not just what the LEA is doing, but also allow stakeholders to understand why, and 
whether those strategies are leading to improved opportunities and outcomes for students. LEAs are strongly encouraged to use language and 
a level of detail in their adopted LCAPs intended to be meaningful and accessible for the LEA’s diverse stakeholders and the broader public. 

In developing and finalizing the LCAP for adoption, LEAs are encouraged to keep the following overarching frame at the forefront of the 
strategic planning and stakeholder engagement functions:  

Given present performance across the state priorities and on indicators in the California School Dashboard, how is the LEA using its 
budgetary resources to respond to student and community needs, and address any performance gaps, including by meeting its 
obligation to increase or improve services for foster youth, English learners, and low-income students? 

LEAs are encouraged to focus on a set of metrics or a set of actions that the LEA believes, based on input gathered from stakeholders, 
research, and experience, will have the biggest impact on behalf of its students.  

These instructions address the requirements for each section of the LCAP, but may include information about effective practices when 
developing the LCAP and completing the LCAP itself. Additionally, information is included at the beginning of each section emphasizing the 
purpose that each section serves. 



 
 

 

Plan Summary 

Purpose 
A well-developed Plan Summary section provides a meaningful context for the LCAP. This section provides information about an LEA’s 
community as well as relevant information about student needs and performance. In order to provide a meaningful context for the rest of the 
LCAP, the content of this section should be clearly and meaningfully related to the content included in the subsequent sections of the LCAP. 

Requirements and Instructions 
General Information – Briefly describe the students and community. For example, information about an LEA in terms of geography, 
enrollment, or employment, the number and size of specific schools, recent community challenges, and other such information as an LEA 
wishes to include can enable a reader to more fully understand an LEA’s LCAP. 

Reflections: Successes – Based on a review of performance on the state indicators and local performance indicators included in the 
Dashboard, progress toward LCAP goals, local self-assessment tools, stakeholder input, and any other information, what progress is the LEA 
most proud of and how does the LEA plan to maintain or build upon that success? This may include identifying specific examples of how past 
increases or improvements in services for foster youth, English learners, and low-income students have led to improved performance for these 
students. 

Reflections: Identified Need – Referring to the Dashboard, identify: (a) any state indicator for which overall performance was in the “Red” or 
“Orange” performance category or any local indicator where the LEA received a “Not Met” or “Not Met for Two or More Years” rating AND (b) 
any state indicator for which performance for any student group was two or more performance levels below the “all student” performance. What 
steps is the LEA planning to take to address these areas of low performance and performance gaps? Other needs may be identified using 
locally collected data including data collected to inform the self-reflection tools and reporting local indicators on the Dashboard. 

LCAP Highlights – Identify and briefly summarize the key features of this year’s LCAP. 

Comprehensive Support and Improvement – An LEA with a school or schools identified for comprehensive support and improvement (CSI) 
under the Every Student Succeeds Act must respond to the following prompts: 

● Schools Identified: Identify the schools within the LEA that have been identified for CSI.  

● Support for Identified Schools: Describe how the LEA has or will support the identified schools in developing CSI plans that included a 
school-level needs assessment, evidence-based interventions, and the identification of any resource inequities to be addressed through 
the implementation of the CSI plan. 



 
 

 

● Monitoring and Evaluating Effectiveness: Describe how the LEA will monitor and evaluate the implementation and effectiveness of the 
CSI plan to support student and school improvement. 

Stakeholder Engagement 
Purpose 
Significant and purposeful engagement of parents, students, educators, and other stakeholders, including those representing the student 
groups identified by LCFF, is critical to the development of the LCAP and the budget process. Consistent with statute, such stakeholder 
engagement should support comprehensive strategic planning, accountability, and improvement across the state priorities and locally identified 
priorities (EC 52064(e)(1)). Stakeholder engagement is an ongoing, annual process.  

This section is designed to reflect how stakeholder engagement influenced the decisions reflected in the adopted LCAP. The goal is to allow 
stakeholders that participated in the LCAP development process and the broader public understand how the LEA engaged stakeholders and 
the impact of that engagement. LEAs are encouraged to keep this goal in the forefront when completing this section.  

Statute and regulations specify the stakeholder groups that school districts and COEs must consult when developing the LCAP: teachers, 
principals, administrators, other school personnel, local bargaining units of the LEA, parents, and students. Before adopting the LCAP, school 
districts and COEs must share it with the Parent Advisory Committee and, if applicable, to its English Learner Parent Advisory Committee. The 
superintendent is required by statute to respond in writing to the comments received from these committees. School districts and COEs must 
also consult with the special education local plan area administrator(s) when developing the LCAP. Statute requires charter schools to consult 
with teachers, principals, administrators, other school personnel, parents, and students in developing the LCAP. The LCAP should also be 
shared with, and LEAs should request input from, schoolsite-level advisory groups, as applicable (e.g., schoolsite councils, English Learner 
Advisory Councils, student advisory groups, etc.), to facilitate alignment between schoolsite and district-level goals and actions.  

Information and resources that support effective stakeholder engagement, define student consultation, and provide the requirements for 
advisory group composition, can be found under Resources on the following web page of the CDE’s website: https://www.cde.ca.gov/re/lc/. 

Requirements and Instructions 
Below is an excerpt from the 2018–19 Guide for Annual Audits of K–12 Local Education Agencies and State Compliance Reporting, which is 
provided to highlight the legal requirements for stakeholder engagement in the LCAP development process: 

Local Control and Accountability Plan: 
For county offices of education and school districts only, verify the LEA: 

a) Presented the local control and accountability plan to the parent advisory committee in accordance with Education Code section 
52062(a)(1) or 52068(a)(1), as appropriate. 



 
 

 

b) If applicable, presented the local control and accountability plan to the English learner parent advisory committee, in accordance 
with Education Code section 52062(a)(2) or 52068(a)(2), as appropriate. 

c) Notified members of the public of the opportunity to submit comments regarding specific actions and expenditures proposed to be 
included in the local control and accountability plan in accordance with Education Code section 52062(a)(3) or 52068(a)(3), as 
appropriate. 

d) Held at least one public hearing in accordance with Education Code section 52062(b)(1) or 52068(b)(1), as appropriate. 

e) Adopted the local control and accountability plan in a public meeting in accordance with Education Code section 52062(b)(2) or 
52068(b)(2), as appropriate. 

Prompt 1: “A summary of the stakeholder process and how the stakeholder engagement was considered before finalizing the LCAP.” 

Describe the stakeholder engagement process used by the LEA to involve stakeholders in the development of the LCAP, including, at a 
minimum, describing how the LEA met its obligation to consult with all statutorily required stakeholder groups as applicable to the type of LEA. 
A sufficient response to this prompt must include general information about the timeline of the process and meetings or other engagement 
strategies with stakeholders. A response may also include information about an LEA’s philosophical approach to stakeholder engagement.  

Prompt 2: “A summary of the feedback provided by specific stakeholder groups.” 

Describe and summarize the stakeholder feedback provided by specific stakeholders. A sufficient response to this prompt will indicate ideas, 
trends, or inputs that emerged from an analysis of the feedback received from stakeholders. 

Prompt 3: “A description of the aspects of the LCAP that were influenced by specific stakeholder input.” 

A sufficient response to this prompt will provide stakeholders and the public clear, specific information about how the stakeholder engagement 
process influenced the development of the LCAP. The response must describe aspects of the LCAP that were influenced by or developed in 
response to the stakeholder feedback described in response to Prompt 2. This may include a description of how the LEA prioritized stakeholder 
requests within the context of the budgetary resources available or otherwise prioritized areas of focus within the LCAP. For the purposes of this 
prompt, “aspects” of an LCAP that may have been influenced by stakeholder input can include, but are not necessarily limited to: 

 Inclusion of a goal or decision to pursue a Focus Goal (as described below) 
 Inclusion of metrics other than the statutorily required metrics 
 Determination of the desired outcome on one or more metrics 
 Inclusion of performance by one or more student groups in the Measuring and Reporting Results subsection 
 Inclusion of action(s) or a group of actions 
 Elimination of action(s) or group of actions  
 Changes to the level of proposed expenditures for one or more actions 



 
 

 

 Inclusion of action(s) as contributing to increased or improved services for unduplicated services 
 Determination of effectiveness of the specific actions to achieve the goal 
 Determination of material differences in expenditures 
 Determination of changes made to a goal for the ensuing LCAP year based on the annual update process 
 Determination of challenges or successes in the implementation of actions 

Goals and Actions 
Purpose 
Well-developed goals will clearly communicate to stakeholders what the LEA plans to accomplish, what the LEA plans to do in order to 
accomplish the goal, and how the LEA will know when it has accomplished the goal. A goal statement, associated metrics and expected 
outcomes, and the actions included in the goal should be in alignment. The explanation for why the LEA included a goal is an opportunity for 
LEAs to clearly communicate to stakeholders and the public why, among the various strengths and areas for improvement highlighted by 
performance data and strategies and actions that could be pursued, the LEA decided to pursue this goal, and the related metrics, expected 
outcomes, actions, and expenditures. 

A well-developed goal can be focused on the performance relative to a metric or metrics for all students, a specific student group(s), narrowing 
performance gaps, or implementing programs or strategies expected to impact outcomes. LEAs should assess the performance of their student 
groups when developing goals and the related actions to achieve such goals. 

Requirements and Instructions 
LEAs should prioritize the goals, specific actions, and related expenditures included within the LCAP within one or more state priorities. LEAs 
should consider performance on the state and local indicators, including their locally collected and reported data for the local indicators that are 
included in the Dashboard in determining whether and how to prioritize its goals within the LCAP. 

In order to support prioritization of goals, the LCAP template provides LEAs with the option of developing three different kinds of goals: 

 Focus Goal: A Focus Goal is relatively more concentrated in scope and may focus on a fewer number of metrics to measure 
improvement. A Focus Goal statement will be time bound and make clear how the goal is to be measured. 

 Broad Goal: A Broad Goal is relatively less concentrated in its scope and may focus on improving performance across a wide range of 
metrics. 

 Maintenance of Progress Goal: A Maintenance of Progress Goal includes actions that may be ongoing without significant changes and 
allows an LEA to track performance on any metrics not addressed in the other goals of the LCAP. 

At a minimum, the LCAP must address all LCFF priorities and associated metrics. 



 
 

 

Focus Goal(s) 
Goal Description: The description provided for a Focus Goal must be specific, measurable, and time bound. An LEA develops a Focus Goal to 
address areas of need that may require or benefit from a more specific and data intensive approach. The Focus Goal can explicitly reference 
the metric(s) by which achievement of the goal will be measured and the time frame according to which the LEA expects to achieve the goal. 

Explanation of why the LEA has developed this goal: Explain why the LEA has chosen to prioritize this goal. An explanation must be based 
on Dashboard data or other locally collected data. LEAs must describe how the LEA identified this goal for focused attention, including relevant 
consultation with stakeholders. LEAs are encouraged to promote transparency and understanding around the decision to pursue a focus goal. 

Broad Goal 
Goal Description: Describe what the LEA plans to achieve through the actions included in the goal. The description of a broad goal will be 
clearly aligned with the expected measurable outcomes included for the goal. The goal description organizes the actions and expected 
outcomes in a cohesive and consistent manner. A goal description is specific enough to be measurable in either quantitative or qualitative 
terms. A broad goal is not as specific as a focus goal. While it is specific enough to be measurable, there are many different metrics for 
measuring progress toward the goal. 

Explanation of why the LEA has developed this goal: Explain why the LEA developed this goal and how the actions and metrics grouped 
together will help achieve the goal. 

Maintenance of Progress Goal 
Goal Description: Describe how the LEA intends to maintain the progress made in the LCFF State Priorities not addressed by the other goals 
in the LCAP. Use this type of goal to address the state priorities and applicable metrics not addressed within the other goals in the LCAP. The 
state priorities and metrics to be addressed in this section are those for which the LEA, in consultation with stakeholders, has determined to 
maintain actions and monitor progress while focusing implementation efforts on the actions covered by other goals in the LCAP. 

Explanation of why the LEA has developed this goal: Explain how the actions will sustain the progress exemplified by the related metrics. 

Measuring and Reporting Results: 
For each LCAP year, identify the metric(s) that the LEA will use to track progress toward the expected outcomes. LEAs are encouraged to 
identify metrics for specific student groups, as appropriate, including expected outcomes that would reflect narrowing of any existing 
performance gaps.  

Include in the baseline column the most recent data associated with this metric available at the time of adoption of the LCAP for the first year of 
the three-year plan. LEAs may use data as reported on the 2019 Dashboard for the baseline of a metric only if that data represents the most 
recent available (e.g. high school graduation rate). 

Using the most recent data available may involve reviewing data the LEA is preparing for submission to the California Longitudinal Pupil 
Achievement Data System (CALPADS) or data that the LEA has recently submitted to CALPADS. Because final 2019–20 outcomes on some 



 
 

 

metrics may not be computable at the time the 2020–23 LCAP is adopted (e.g. graduation rate, suspension rate), the most recent data available 
may include a point in time calculation taken each year on the same date for comparability purposes. 

The baseline data shall remain unchanged throughout the three-year LCAP. 

Complete the table as follows: 

● Metric: Indicate how progress is being measured using a metric. 

● Baseline: Enter the baseline when completing the LCAP for 2020–21. As described above, the baseline is the most recent data 
associated with a metric. Indicate the school year to which the data applies, consistent with the instructions above. 

● Year 1 Outcome: When completing the LCAP for 2021–22, enter the most recent data available. Indicate the school year to which the 
data applies, consistent with the instructions above. 

● Year 2 Outcome: When completing the LCAP for 2022–23, enter the most recent data available. Indicate the school year to which the 
data applies, consistent with the instructions above. 

● Year 3 Outcome: When completing the LCAP for 2023–24, enter the most recent data available. Indicate the school year to which the 
data applies, consistent with the instructions above. The 2023–24 LCAP will be the first year in the next three-year cycle. Completing this 
column will be part of the Annual Update for that year. 

● Desired Outcome for 2022-23: When completing the first year of the LCAP, enter the desired outcome for the relevant metric the LEA 
expects to achieve by the end of the 2022–23 LCAP year. 

  



 
 

 

Timeline for completing the “Measuring and Reporting Results” part of the Goal. 

Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome 
Desired Outcome 

for Year 3 
(2022-23) 

Enter information 
in this box when 
completing the 
LCAP for 2020–
21. 

Enter information 
in this box when 
completing the 
LCAP for 2020–
21. 

Enter information 
in this box when 
completing the 
LCAP for 2021–
22. Leave blank 
until then. 

Enter information 
in this box when 
completing the 
LCAP for 2022–
23. Leave blank 
until then. 

Enter information 
in this box when 
completing the 
LCAP for 2023–
24. Leave blank 
until then. 

Enter information 
in this box when 
completing the 
LCAP for 2020–
21. 

The metrics may be quantitative or qualitative; but at minimum, an LEA’s LCAP must include goals that are measured using all of the applicable 
metrics for the related state priorities, in each LCAP year as applicable to the type of LEA. To the extent a state priority does not specify one or 
more metrics (e.g., implementation of state academic content and performance standards), the LEA must identify a metric to use within the 
LCAP. For these state priorities, LEAs are encouraged to use metrics based on or reported through the relevant self-reflection tool for local 
indicators within the Dashboard. 

Actions: Enter the action number. Provide a short title for the action. This title will also appear in the expenditure tables. Provide a description 
of the action. Enter the total amount of expenditures associated with this action. Budgeted expenditures from specific fund sources will be 
provided in the summary expenditure tables. Indicate whether the action contributes to meeting the increase or improved services requirement 
as described in the Increased or Improved Services section using a “Y” for Yes or an “N” for No. (Note: for each such action offered on an LEA-
wide or schoolwide basis, the LEA will need to provide additional information in the Increased or Improved Summary Section to address the 
requirements in California Code of Regulations, Title 5 [5 CCR] Section 15496(b) in the Increased or Improved Services Section of the LCAP). 

Actions for English Learners: School districts, COEs, and charter schools that have a numerically significant English learner student 
subgroup must include specific actions in the LCAP related to, at a minimum, the language acquisition programs, as defined in EC 
Section 306, provided to students and professional development activities specific to English learners. 

Actions for Foster Youth: School districts, COEs, and charter schools that have a numerically significant Foster Youth student 
subgroup are encouraged to include specific actions in the LCAP designed to meet needs specific to Foster Youth students. 

Goal Analysis: 

Enter the LCAP Year 



 
 

 

Using actual annual measurable outcome data, including data from the Dashboard, analyze whether the planned actions were effective in 
achieving the goal. Respond to the prompts as instructed. 

● Describe the overall implementation of the actions to achieve the articulated goal. Include a discussion of relevant challenges and 
successes experienced with the implementation process. This must include any instance where the LEA did not implement a planned 
action or implemented a planned action in a manner that differs substantively from how it was described in the adopted LCAP.  

● Explain material differences between Budgeted Expenditures and Estimated Actual Expenditures. Minor variances in expenditures do not 
need to be addressed, and a dollar-for-dollar accounting is not required. 

● Describe the effectiveness of the specific actions to achieve the articulated goal as measured by the LEA. In some cases, not all actions 
in a goal will be intended to improve performance on all of the metrics associated with the goal. When responding to this prompt, LEAs 
may assess the effectiveness of a single action or group of actions within the goal in the context of performance on a single metric or 
group of specific metrics within the goal that are applicable to the action(s). Grouping actions with metrics will allow for more robust 
analysis of whether the strategy the LEA is using to impact a specified set of metrics is working and increase transparency for 
stakeholders. LEAs are encouraged to use such an approach when goals include multiple actions and metrics that are not closely 
associated. 

● Describe any changes made to this goal, expected outcomes, metrics, or actions to achieve this goal as a result of this analysis and 
analysis of the data provided in the Dashboard or other local data, as applicable. 

Increased or Improved Services for Foster Youth, English Learners, and Low-Income 
Students  
Purpose 
A well-written Increased or Improved Services section provides stakeholders with a comprehensive description, within a single dedicated 
section, of how an LEA plans to increase or improved services for its unduplicated students as compared to all students and how LEA-wide or 
schoolwide actions identified for this purpose meet regulatory requirements. Descriptions provided should include sufficient detail yet be 
sufficiently succinct to promote a broader understanding of stakeholders to facilitate their ability to provide input. An LEA’s description in this 
section must align with the actions included in the Goals and Actions section as contributing.  

Requirements and Instructions 
This section must be completed for each LCAP year.  



 
 

 

When developing the LCAP in year 2 or year 3, copy the “Increased or Improved Services” section and enter the appropriate LCAP year. Using 
the copy of the section, complete the section as required for the relevant LCAP year. Retain all prior year sections for each of the three years 
within the LCAP. 

Percentage to Increase or Improve Services: Identify the percentage by which services for unduplicated pupils must be increased or 
improved as compared to the services provided to all students in the LCAP year as calculated pursuant to 5 CCR Section 15496(a)(7). 

Increased Apportionment based on the enrollment of Foster Youth, English Learners, and Low-Income Students: Specify the estimate 
of the amount of funds apportioned on the basis of the number and concentration of unduplicated pupils for the LCAP year. 

Required Descriptions: 

For each action being provided to an entire school, or across the entire school district or county office of education (COE), an 
explanation of (1) how the needs of foster youth, English learners, and low-income students were considered first, and (2) how these 
actions are effective in meeting the goals for these students. 

For each action included in the Goals and Actions section as contributing to the increased or improved services requirement for unduplicated 
pupils and provided on an LEA-wide or schoolwide basis, the LEA must include an explanation consistent with 5 CCR Section 15496(b). For 
any such actions continued into the 2020–23 LCAP from the 2017–20 LCAP, the LEA must determine whether or not the action was effective 
as expected, and this determination must reflect evidence of outcome data or actual implementation to date. 

Principally Directed and Effective: An LEA demonstrates how an action is principally directed towards and effective in meeting the LEA’s 
goals for unduplicated students when the LEA explains how: 

● It considers the needs, conditions, or circumstances of its unduplicated pupils; 

● The action, or aspect(s) of the action (including, for example, its design, content, methods, or location), is based on these considerations; 
and 

● The action is intended to help achieve an expected measurable outcome of the associated goal. 

As such, the response provided in this section may rely on a needs assessment of unduplicated students. 

Conclusory statements that a service will help achieve an expected outcome for the goal, without an explicit connection or further explanation 
as to how, are not sufficient. Further, simply stating that an LEA has a high enrollment percentage of a specific student group or groups does 
not meet the increase or improve services standard because enrolling students is not the same as serving students. 

For example, if an LEA determines that low-income students have a significantly lower attendance rate than the attendance rate for all students, 
it might justify LEA-wide or schoolwide actions to address this area of need in the following way: 



 
 

 

After assessing the needs, conditions, and circumstances of our low-income students, we learned that the attendance rate of our low-
income students is 7% lower than the attendance rate for all students. (Needs, Conditions, Circumstances [Principally Directed]) 

In order to address this condition of our low-income students, we will develop and implement a new attendance program that is designed 
to address some of the major causes of absenteeism, including lack of reliable transportation and food, as well as a school climate that 
does not emphasize the importance of attendance. Goal N, Actions X, Y, and Z provide additional transportation and nutritional 
resources as well as a districtwide educational campaign on the benefits of high attendance rates. (Contributing Action(s)) 

These actions are being provided on an LEA-wide basis and we expect/hope that all students with less than a 100% attendance rate will 
benefit. However, because of the significantly lower attendance rate of low-income students, and because the actions meet needs most 
associated with the chronic stresses and experiences of a socio-economically disadvantaged status, we expect that the attendance rate 
for our low-income students will increase significantly more than the average attendance rate of all other students. (Measurable 
Outcomes [Effective In]) 

COEs and Charter Schools: Describe how actions included as contributing to meeting the increased or improved services requirement on an 
LEA-wide basis are principally directed to and effective in meeting its goals for unduplicated pupils in the state and any local priorities as 
described above. In the case of COEs and charter schools, schoolwide and LEA-wide are considered to be synonymous. 

For School Districts Only: 

Actions Provided on an LEA-Wide Basis: 

Unduplicated Percentage > 55%: For school districts with an unduplicated pupil percentage of 55% or more, describe how these actions are 
principally directed to and effective in meeting its goals for unduplicated pupils in the state and any local priorities as described above. 

Unduplicated Percentage < 55%: For school districts with an unduplicated pupil percentage of less than 55%, describe how these actions are 
principally directed to and effective in meeting its goals for unduplicated pupils in the state and any local priorities. Also describe how the 
actions are the most effective use of the funds to meet these goals for its unduplicated pupils. Provide the basis for this determination, 
including any alternatives considered, supporting research, experience, or educational theory. 

Actions Provided on a Schoolwide Basis: 

School Districts must identify in the description those actions being funded and provided on a schoolwide basis, and include the required 
description supporting the use of the funds on a schoolwide basis. 

For schools with 40% or more enrollment of unduplicated pupils: Describe how these actions are principally directed to and effective in 
meeting its goals for its unduplicated pupils in the state and any local priorities. 



 
 

 

For school districts expending funds on a schoolwide basis at a school with less than 40% enrollment of unduplicated pupils: 
Describe how these actions are principally directed to and how the actions are the most effective use of the funds to meet its goals for foster 
youth, English learners, and low-income students in the state and any local priorities. 

“A description of how services for foster youth, English learners, and low-income students are being increased or improved by the 
percentage required.” 

Consistent with the requirements of 5 CCR Section 15496, describe how services provided for unduplicated pupils are increased or improved 
by at least the percentage calculated as compared to the services provided for all students in the LCAP year. To improve services means to 
grow services in quality and to increase services means to grow services in quantity. Services are increased or improved by those actions in the 
LCAP that are included in the Goals and Actions section as contributing to the increased or improved services requirement. This description 
must address how these action(s) are expected to result in the required proportional increase or improvement in services for unduplicated 
pupils as compared to the services the LEA provides to all students for the relevant LCAP year. 

Expenditure Tables 
Complete the Data Entry table for each action in the LCAP. The information entered into this table will automatically populate the other 
Expenditure Tables. All information is entered into the Data Entry table. Do not enter data into the other tables. 

The following expenditure tables are required to be included in the LCAP as adopted by the local governing board or governing body: 

 Table 1: Actions 

 Table 2: Total Expenditures 

 Table 3: Contributing Expenditures 

 Table 4: Annual Update Expenditures 

The Data Entry table may be included in the LCAP as adopted by the local governing board or governing body, but is not required to be 
included. 

 In the Data Entry table, provide the following information for each action in the LCAP for the relevant LCAP year: 

 Goal #: Enter the LCAP Goal number for the action. 

 Action #: Enter the action’s number as indicated in the LCAP Goal. 



 
 

 

 Action Title: Provide a title of the action.  

 Student Group(s): Indicate the student group or groups who will be the primary beneficiary of the action by entering “All”, or by entering 
a specific student group or groups. 

 Increased / Improved: Type “Yes” if the action is included as contributing to meeting the increased or improved services; OR, type “No” 
if the action is not included as contributing to meeting the increased or improved services. 

 If “Yes” is entered into the Contributing column, then complete the following columns: 

o Scope: The scope of an action may be LEA-wide (i.e. districtwide, countywide, or charterwide), schoolwide, or limited. An action 
that is LEA-wide in scope upgrades the entire educational program of the LEA. An action that is schoolwide in scope upgrades the 
entire educational program of a single school. An action that is limited in its scope is an action that serves only one or more 
unduplicated student groups.  

o Unduplicated Student Group(s): Regardless of scope, contributing actions serve one or more unduplicated student groups. 
Indicate one or more unduplicated student groups for whom services are being increased or improved as compared to what all 
students receive. 

o Location: Identify the location where the action will be provided. If the action is provided to all schools within the LEA, the LEA 
must indicate “All Schools”. If the action is provided to specific schools within the LEA or specific grade spans only, the LEA must 
enter “Specific Schools” or “Specific Grade Spans”. Identify the individual school or a subset of schools or grade spans (e.g., all 
high schools or grades K-5), as appropriate. 

 Time Span: Enter “ongoing” if the action will be implemented for an indeterminate period of time. Otherwise, indicate the span of time for 
which the action will be implemented. For example, an LEA might enter “1 Year”, or “2 Years”, or “6 Months”. 

 Personnel Expense: This column will be automatically calculated based on information provided in the following columns: 

o Total Personnel: Enter the total amount of personnel expenditures utilized to implement this action.  

o Total Non-Personnel: This amount will be automatically calculated. 

 LCFF Funds: Enter the total amount of LCFF funds utilized to implement this action, if any. LCFF funds include all funds that make up 
an LEA’s total LCFF target (i.e. base grant, grade span adjustment, supplemental grant, concentration grant, Targeted Instructional 
Improvement Block Grant, and Home-To-School Transportation).  

 Other State Funds: Enter the total amount of Other State Funds utilized to implement this action, if any. 



 
 

 

 Local Funds: Enter the total amount of Local Funds utilized to implement this action, if any. 

 Federal Funds: Enter the total amount of Federal Funds utilized to implement this action, if any. 

 Total Funds: This amount is automatically calculated based on amounts entered in the previous four columns. 


